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ABSTRACT

Purpose - The application of psycholinguistic strategies in Arabic language education has revealed surprising
results, particularly in talent regeneration within Islamic educational institutions in Malaysia and Indonesia.
This study explores how immersive environments, contextualized pedagogy, and linguistic scaffolding
contribute to nurturing linguistic talent.

Design/methodology/approach - A qualitative research design was employed, involving 60 participants30
from Malaysia and 30 from Indonesiacomprising educators, administrators, and students from prominent
institutions such as Maktab Mahmud Yan and Pondok Pesantren Darullughah Wadda'wah. Data were collected
through semi-structured interviews, classroom observations, and institutional document reviews.
Findings/results - A qualitative research design was employed, involving 60 participants30 from Malaysia and
30 from Indonesiacomprising educators, administrators, and students from prominent institutions such as
Maktab Mahmud Yan and Pondok Pesantren Darullughah Wadda'wah. Data were collected through semi-
structured interviews, classroom observations, and institutional document reviews.

Originality/value - This research highlights the potential of psycholinguistic approaches to create sustainable
frameworks for Arabic language education Insights from Malaysia and Indonesia.

Paper type - Research paper

Keywords: Psycholinguistics, Arabic language education, Talent regeneration, Immersive learning, Cross-

Cultural pedagogy.
*Correspondence

Introduction

Language education faces a silent crisis: a growing gap between teaching
strategies and the dynamic needs of modern learners. While the importance of creating
immersive language environments is widely acknowledged, many institutions fail to
bridge the divide between traditional pedagogies and innovative management
strategies (Bizami, Tasir, and Kew 2023; Chigbu, Ngwevu, and Jojo 2023; Rapanta et al.
2021). This disconnection results in students who memorize grammatical rules but
struggle to engage in meaningful communication, a scenario that undermines the very
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purpose of language education(S. Almelhes 2024). The challenge is further
compounded in institutions where Arabic a language of both sacred and academic
significance is taught within rigid frameworks that do not fully capitalize on the
potential of environmental immersion and motivational techniques(S. A. Almelhes and
Alsaiari 2024).

The growing demand and enthusiasm for learning Arabic, particularly among
students in Malaysia, highlight the increasing recognition of the language’s importance
in education, religious understanding, and global communication. This surge in interest,
however, has outpaced the availability of qualified educators and effective teaching
methodologies. For instance, Pondok Pesantren Darullughah Wadda'wah annually
sends approximately 20 student-teachers to Malaysia for teaching practicums in
regions like Kedah and Negeri Sembilan, where they witness the overwhelming
eagerness of local students to master the Arabic language. Additionally, the institution
organizes extensive community service programs (KKN), involving the deployment of
around 117 students to Malaysia, further showcasing the vibrant enthusiasm for Arabic
learning. Despite this promising landscape, the limited supply of resources and
structured psycholinguistic strategies underscores the need for innovative approaches
to nurture and regenerate linguistic talent, ensuring that this growing interest
translates into sustainable Arabic language proficiency for future generations.

The ability to nurture linguistic talent is a cornerstone of Arabic language
education, particularly within Islamic educational institutions. In the context of Malaysia
and Indonesia, Arabic is not only a medium for religious understanding but also a
vehicle for cross-cultural communication and identity formation. Despite its
significance, the regeneration of linguistic talent faces considerable challenges,
including diverse sociocultural contexts, varying institutional capacities, and a limited
focus on psycholinguistic strategies in existing pedagogical frameworks.

Existing literature emphasizes the importance of psycholinguistic principles such
as immersion learning, contextualized instruction, and linguistic scaffolding in fostering
language acquisition. The integration of psycholinguistic strategies in Arabic language
education has gained increasing attention due to its potential to enhance both linguistic
proficiency and teaching methodologies. Solehudin and Hanifansyah (2024) explored
the impact of Arabic oratory on vocabulary acquisition and public speaking confidence
among Malaysian students. Their findings revealed that implementing psycholinguistic
strategies, such as voice projection and positive reinforcement during weekly oratory
sessions, led to a 20% improvement in vocabulary mastery and a 50% increase in public
speaking confidence. This underscores the role of psycholinguistics in fostering both
linguistic and interpersonal skills (Solehudin and Nur Hanifansyah 2024).

In the context of Indonesia, Yusuf (2019) highlighted the importance of
psycholinguistic principles in the post-method era of Arabic language teaching. By
focusing on students' cognitive processes and mental states, the study emphasized the
development of effective teaching strategies tailored to Arabic language acquisition
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(Yusuf 2019). Further expanding on this, Nurdianto et al. (2024) examined the
implementation of the Common European Framework of Reference (CEFR) in Arabic
language education from a psycholinguistic perspective. Their research revealed that
while the CEFR approach offers significant opportunities, it also presents challenges
specific to the sociocultural and linguistic context of Indonesia (Humaini and Nurdianto
2024).

Psycholinguistics has also been applied to specific areas of Arabic language
education, such as Balaghah. Sokip et al. (2023) demonstrated that incorporating
psycholinguistic strategies into the teaching of Arabic rhetoric significantly enhances
students' comprehension and production skills (Sokip et al. 2023). This approach not
only aids linguistic understanding but also cultivates critical thinking and expression.
Meanwhile, Nafi'ah and Setiyawan (2024) analyzed the broader application of
psycholinguistics in 21st-century Arabic language learning, highlighting the need for
strategies that address contemporary challenges and dynamics in language acquisition
(Nafi'ah and Setiyawan 2024). Similarly, Adinda et al. (2024) reviewed psycholinguistic-
based methods such as Task-Based Learning and Problem-Based Learning, concluding
that these approaches foster active, communicative, and applicable Arabic language
learning experiences (Adinda et al. 2024).

Project-Based Learning (PjBL) has also been examined from a psycholinguistic
perspective. Adawiah (2023) found that PjBL effectively enhances Arabic language
acquisition and production skills by engaging students in meaningful, context-based
activities (Adawiyah et al. 2021). Finally, Aziz et al. (2022) explored the role of
psycholinguistics in developing receptive skills, such as listening and reading, in Arabic
language education. Their study highlighted the significance of understanding mental
processes involved in language activities to create more effective and targeted teaching
strategies (Aziz, Al-Firdausy, and Syafi'i 2022).

Collectively, these studies emphasize the diverse applications and benefits of
psycholinguistic strategies in Arabic language education. From fostering oratory skills
and strengthening grammatical understanding to enhancing receptive and productive
capabilities, psycholinguistics offers a comprehensive framework for addressing the
complexities of Arabic language learning in various educational contexts.

This study builds on existing research by focusing specifically on the application
of psycholinguistic strategies for talent regeneration in Arabic language education
within the sociocultural contexts of Malaysia and Indonesia. While prior studies have
explored psycholinguistics in language acquisition broadly, this research narrows its
focus to uncover how these strategies can systematically nurture emerging linguistic
talents and address the unique challenges faced in Islamic educational institutions. By
integrating case studies and comparative analysis, this study offers fresh insights into
bridging theoretical frameworks with practical, context-sensitive applications,
contributing to a more sustainable approach to Arabic language education.
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This study seeks to bridge these gaps by exploring the psycholinguistic
dimensions of talent regeneration in Arabic language education in Malaysia and
Indonesia. It aims to: Identify effective methods employed in nurturing linguistic
potential. Examine the interplay between environmental factors, psycholinguistic
principles, and pedagogical approaches. Assess the challenges and opportunities in
adapting psycholinguistic strategies across diverse educational settings.

The research focuses on key Islamic educational institutions that exemplify best
practices in integrating psycholinguistics into their teaching methodologies. By
analyzing case studies from these institutions, the study provides actionable insights
for educators and policymakers to optimize talent regeneration strategies.

The significance of this research lies in its dual contribution: it advances
theoretical understanding of psycholinguistic strategies in Arabic language education
and offers practical recommendations for addressing current pedagogical challenges.
By situating the findings within the broader sociocultural and educational landscapes
of Malaysia and Indonesia, this study aspires to enhance the development of linguistic
talent, ultimately contributing. to the sustainability of Arabic language proficiency in
Islamic educational contexts.

Method

This study employs a qualitative research design, grounded in psycholinguistic
theories and principles, to explore the regeneration of linguistic talent in Arabic
language education (Creswell and Creswell 2020). The methodological approach
integrates theoretical frameworks such as Vygotsky's sociocultural theory and
Krashen's input hypothesis, which emphasize the importance of interaction,
scaffolding, and comprehensible input in language acquisition. The research was
conducted in selected Islamic educational institutions in Malaysia and Indonesia,
chosen for their exemplary practices in Arabic language education and their
sociocultural relevance. These institutions were identified through a purposive
sampling method to ensure the inclusion of diverse educational settings and
methodologies. The study involved 30 participants from each country, ensuring
balanced representation. This study was conducted in two countriesMalaysia and
Indonesiadue to their longstanding educational and cultural ties, as well as their shared
commitment to Arabic language education within Islamic contexts. Malaysia was
chosen because of its growing enthusiasm for Arabic learning despite the relative
scarcity of Arabic language experts, creating fertile ground for pedagogical innovation
and collaboration. Indonesia, on the other hand, was selected for its rich pesantren
tradition and established expertise in Arabic language teaching, particularly through
institutions such as Pondok Pesantren Darullughah Wadda'wah, which frequently
sends educators abroad.
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The two institutions selected for this study were Maktab Mahmud Yan in Kedah,
Malaysia, and Pondok Pesantren Darullughah Wadda'wah in Pasuruan, Indonesia. Maktab
Mahmud Yan represents a Malaysian public religious secondary school known for its
proactive efforts in improving Arabic language proficiency, including through
collaborations with international educators. Darullughah Wadda'wah was selected due
to its reputation as a leading Arabic and Islamic education institution in Indonesia with
a strong track record in sending student-teachers to Malaysia through teaching
internships and community service programs. These two institutions were chosen
using purposive sampling to represent best practices and contrasting sociolinguistic
environments, providing rich, comparative insights into the application of
psycholinguistic strategies in talent regeneration.

Primary data were collected through semi-structured interviews with educators
(Kakilla 2021), administrators, and students, providing firsthand insights into the
strategies and challenges of talent regeneration. Secondary data were obtained from
institutional reports, curriculum documents, and relevant academic literature.
Informants included Arabic language educators, curriculum developers, and
institutional leaders from both Malaysia and Indonesia. Respondents comprised a total
of 60 students, 30 from Malaysia and 30 from Indonesia, actively engaged in Arabic
language programs. Additional data were sourced from institutional policies, teaching
materials, and academic texts from both countries.

Data collection involved interviews with 20 educators and administrators (10
from Malaysia and 10 from Indonesia) and 40 students (20 from each country) to gather
in-depth perspectives on teaching methodologies, psycholinguistic strategies, and
talent identification processes. Classroom sessions were observed in six institutions
(three in Malaysia and three in Indonesia) to analyze the practical implementation of
psycholinguistic approaches. Relevant institutional documents and curricular resources
were also reviewed to contextualize findings within broader educational frameworks.

The data were analyzed using thematic analysis, identifying recurring patterns
and themes related to psycholinguistic strategies and their impact on talent
regeneration (Braun and Clarke 2006). The cross-comparison between Malaysia and
Indonesia provided insights into contextual similarities and differences. By employing
this method, the study provides a nuanced exploration of how psycholinguistic
strategies can be effectively leveraged to nurture linguistic talent in Arabic language
education for non-native speakers, offering valuable insights for educators and
policymakers involved in the teaching of Arabic as a foreign language in diverse
sociocultural settings.

Result and Discussion

The bond between Indonesia, particularly through institutions like Darullughah
Wadda'wah, and Malaysia is deeply rooted in shared cultural, religious, and educational
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values (Hanifansyah and Mahmudah 2024; Solehudin 2024). This relationship has been
significantly strengthened through collaborative efforts in Arabic language education.
Darullughah Wadda'wah, known for its excellence in Arabic teaching and Islamic
scholarship, plays a pivotal role in supporting Malaysia's aspirations to enhance Arabic
language proficiency among its students. Each year, Darullughah Wadda'wah sends
skilled student-teachers and educators to Malaysia for practical teaching programs,
particularly in regions such as Kedah and Negeri Sembilan. These programs not only
address the shortage of Arabic educators in Malaysia but also foster cross-cultural
learning and the exchange of pedagogical innovations (Hanifansyah and Mahmudah
2024; Muhamad Solehudin, Nurhanifansyah, and Syaheed Kholid 2024).

Moreover, the annual KKN (Kuliah Kerja Nyata) programs organized by
Darullughah Wadda'wah, which involve sending over 100 students to various regions in
Malaysia, have further solidified this partnership. These initiatives provide Malaysian
students with access to high-quality Arabic instruction while simultaneously giving
Indonesian educators valuable experience in diverse educational settings. This
collaboration goes beyond language education, nurturing a sense of unity and mutual
respect between the two nations. It also serves as a model of how shared goals in
education and cultural development can strengthen ties between neighboring
countries in the Muslim world. Through these efforts, Indonesia and Malaysia continue
to build a robust educational network that not only enhances Arabic language learning
but also contributes to the broader development of Islamic education in Southeast Asia.
Immersive Learning Environments

The study highlights the critical role of immersive learning environments in
fostering Arabic language proficiency. Institutions in Malaysia demonstrated a strong
commitment to creating Arabic-speaking zones and organizing language immersion
camps. These initiatives allowed students to practice Arabic naturally in a supportive
setting, significantly enhancing their confidence and fluency. For example, regular
immersion activities provided structured opportunities for students to engage in
authentic communication, reducing their reliance on their native languages. Similarly,
in Indonesia, pesantren implemented comprehensive immersion programs where
students engaged with Arabic in diverse religious and cultural contexts, facilitating
holistic language acquisition.

Contextualized Pedagogical Approaches

Contextual learning emerged as a vital strategy in Arabic language education.
Educators in both Malaysia and Indonesia employed methods such as role-playing,
storytelling, and situational dialogues to help students apply their linguistic skills in
practical, real-world scenarios. In Malaysia, the proficiency of students in English
provided a significant advantage, as it facilitated the use of bilingual approaches in
teaching Arabic. This bilingual competence offers a unique opportunity for Arabic
language educators from Indonesia to bridge linguistic gaps by leveraging their English
proficiency to enhance the learning process. By doing so, Indonesian educators can
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effectively communicate complex Arabic concepts and create a more inclusive and
engaging learning environment for Malaysian students. On the other hand, Indonesian
institutions adopted a balanced approach, combining traditional teaching methods
with multimedia resources, ensuring that students could connect new knowledge to
familiar cultural and religious contexts.
Linguistic Scaffolding Techniques

Linguistic scaffolding played an essential role in supporting students’ gradual
development of Arabic language proficiency. Educators employed strategies like guided
practice, peer learning, and step-by-step task progression to help students navigate
increasingly complex language structures. In Malaysia, group-based activities
encouraged collaboration and peer-to-peer interaction, fostering a community of
learners. In Indonesia, the focus was more on individualized mentorship, allowing
educators to tailor instruction to the specific needs of each student. These approaches
collectively created a strong foundation for linguistic mastery.
Talent Identification and Development

The study also identified innovative methods for recognizing and nurturing
linguistic talent among students. Activities such as public speaking competitions, Arabic
debate forums, and collaborative projects served as platforms for students to showcase
and refine their language skills. Institutions in Malaysia demonstrated greater capacity
to collaborate with external linguistic and cultural organizations, offering students
access to additional resources and opportunities. Meanwhile, Indonesian pesantren
excelled in leveraging community-based programs to instil a strong sense of linguistic
and cultural identity.
Challenges in Psycholinguistic Strategy Implementation

Despite the successes, several challenges were identified. In both countries,
adapting psycholinguistic strategies to diverse sociocultural contexts proved difficult.
Differences in student motivation and community attitudes toward Arabic learning
necessitated highly tailored approaches. Resource limitations, particularly in rural areas
of Indonesia and Malaysia, hindered the adoption of advanced teaching tools and
methods. Additionally, inconsistent levels of teacher training in psycholinguistic
principles created disparities in the quality of instruction, particularly in less accessible
regions.

Addressing Methodological Uncertainty: Lessons from Indonesia and Malaysia
The uncertainty in determining the most effective methods for Arabic language
education remains a significant challenge, particularly in Indonesia. The debate over
prioritizing grammatical studies, such as Nahwu and Sharaf, versus emphasizing
conversational Arabic often creates fragmented approaches that can hinder the
development of a cohesive learning experience. In contrast, Malaysia presents a distinct
advantage in this regard. As Arabic language education is still in its foundational stages,
there are fewer entrenched debates over methodology. Malaysia resembles a clean

CC-BY-SA © 2025, Vol. 8, No. 1 129



Putri Aisyah, et.al i(* @)‘
(@/

canvas, offering educators a unique opportunity to design and implement an effective
and balanced approach to Arabic instruction from the ground up.

The arrival of educators from Darullughah Wadda'wah has brought much-
needed clarity and direction to this "clean canvas" in Malaysia. Their presence,
particularly in regions like Kedah and institutions such as Maktab Mahmud Yan, has
introduced a nuanced blend of pedagogical strategies that prioritize both
conversational skills and fundamental grammar. This balanced approach ensures that
students acquire a strong linguistic foundation while simultaneously building the
confidence to communicate effectively in Arabic.

Moreover, the guidance provided by Darullughah Wadda'wah educators has laid
the groundwork for a sustainable system of teacher regeneration. By training and
mentoring local students to eventually take on teaching roles, they have fostered a self-
reliant framework for Arabic education in Malaysia. This structured, thoughtful
approach highlights the potential for Malaysia to develop a cohesive and progressive
Arabic education system, avoiding the methodological uncertainties that have posed
challenges in Indonesia. The result is a promising trajectory for Arabic language
education in Malaysia, with the influence of Darullughah Wadda'wah serving as a
cornerstone for its growth and sustainability.

Comparative Analysis of Malaysia and Indonesia

Both Malaysian and Indonesian institutions share similarities in their reliance on
traditional teaching methods as a foundation for Arabic language education. However,
Indonesian pesantren stand out for their creativity and consistency, supported by a
strong linguistic environment that fosters immersive Arabic practice. The use of
traditional methods in Indonesia is often complemented by creative adaptations, such
as integrating contextual learning into everyday activities and promoting peer-led
initiatives within a supportive environment. This consistency is bolstered by the
pesantren culture, which emphasizes daily engagement with Arabic in both formal and
informal settings. However, institutions like Darullughah Wadda'wah have begun
integrating modern innovations such as interactive whiteboards and digital tools,
signalling a shift toward a more balanced approach that combines tradition with
technology. This integration not only enriches the learning experience but also
highlights the potential for Indonesian pesantren to further modernize their
pedagogical strategies while preserving their cultural heritage. Both approaches reflect
a commitment to innovation, though at varying stages of technological adoption.

In Malaysia, Arabic language instruction is often limited in scope, focusing on
specific modules or activities. Despite this, Malaysian students demonstrate
exceptional creativity in expanding their learning experiences. For example, student-
led Arabic language groups and extracurricular activities have become key drivers of
engagement, enabling learners to take ownership of their progress. This innovative
spirit reflects the potential for Malaysia to develop a more robust Arabic learning
environment as technological adoption and institutional support increase.
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Both countries exhibit unique strengths in their approaches. Indonesia benefits
from a consistent linguistic environment that reinforces learning, while Malaysia
leverages student creativity to compensate for limited technological integration and
institutional focus. These complementary strengths highlight opportunities for cross-
regional collaboration to enhance Arabic language education in both contexts.
Implications for Arabic Language Education

The findings underscore the critical need for investment in teacher training and
resource development to support the widespread adoption of psycholinguistic
strategies. Institutions must also foster partnerships with technological and cultural
organizations to expand access to advanced learning tools and authentic Arabic
contexts. Policymakers are encouraged to prioritize funding for educational initiatives
that align with psycholinguistic principles, ensuring sustainable growth in Arabic
language proficiency.

This study provides valuable insights into the role of psycholinguistic strategies
in regenerating linguistic talent within Islamic educational institutions in Malaysia and
Indonesia. By leveraging immersive environments, contextualized teaching methods,
and linguistic scaffolding, these institutions can optimize Arabic language education to
meet the growing demand. Addressing the identified challenges through targeted
interventions will further enhance the effectiveness of psycholinguistic approaches,
contributing to the sustainability of Arabic language learning in diverse sociocultural
settings.

Psycholinguistic strategies in regenerating linguistic talent within Islamic
educational institutions in Malaysia and Indonesia. Immersive learning environments
proved to be highly effective, as demonstrated by the implementation of Arabic-
speaking zones and language immersion camps. These initiatives facilitated active use
of Arabic and reduced reliance on students' native languages. Malaysian institutions,
particularly Maktab Mahmud Yan, excelled in integrating Arabic into daily activities,
creating a natural linguistic environment. Similarly, Indonesian pesantren like
Darullughah Wadda'wah utilized structured immersion programs to enhance linguistic
exposure. Contextualized pedagogical approaches were also prominent, with
educators employing methods such as role-playing, storytelling, and situational
dialogues that enabled students to apply linguistic skills in real-world scenarios.
Malaysian institutions capitalized on modern technology, including interactive
whiteboards and digital tools, to enrich contextual learning, while Indonesian
institutions balanced traditional practices with modern adaptations, such as
multimedia resources.

Linguistic scaffolding techniques, including guided practice, peer learning, and
incremental complexity in language tasks, were instrumental in developing students'
proficiency. Both Malaysian and Indonesian institutions implemented scaffolding
effectively, with group-based activities more common in Malaysia and individual
mentorship emphasized in Indonesia. Innovative methods for identifying linguistic
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talent, such as language competitions, public speaking sessions, and collaborative
projects, were widely used. Both countries highlighted the importance of mentoring
programs to nurture identified talents, with Malaysian institutions displaying stronger
collaboration with external linguistic and cultural organizations.

Building a Peer-Teaching System: Senior Teaching Junior

In a short period, Indonesian educators successfully implemented a
transformative strategy in Malaysian Arabic language classes: establishing a peer-
teaching system where senior students were encouraged to teach their juniors
(Masnun, Hanifansyah, and Khalid 2024). This system was built on the principle that
teaching not only reinforces one's own understanding but also cultivates critical
communication skills and confidence. The educators emphasized that even with limited
mastery, students should not hesitate to teach others, as the process itself enhances
their knowledge and proficiency.

To support this system, educators encouraged seniors to form small teaching
groups consisting of 5 to 10 members, often pairing two students to lead each session.
These collaborative teaching settings allowed students to develop a teaching mindset
early on, building the mental resilience and adaptability required for effective
instruction. By engaging actively in teaching, the students solidified their grasp of
previously learned Arabic lessons and built a deeper understanding through practice
and peer feedback.

This approach fostered a culture of learning and sharing, as juniors began to look
up to their senior peers not only as role models but also as accessible sources of
guidance and mentorship. Over time, this system of senior teaching junior laid the
foundation for a sustainable regeneration of Arabic language educators in Malaysia.
With guidance and continuous mentorship from Indonesian educators, this peer-
teaching initiative ensured that the knowledge imparted was not only retained but also
amplified through each generation of learners. This grassroots-level strategy of creating
teacher-mentors from within the student body proved to be a pivotal step in ensuring
the long-term growth and self-reliance of Arabic education in Malaysia.

Psycholinguistics considers language to be an essential expression of mental
activity, being at the interface of psychology and cognitive neuroscience (Bo and
Qiongpeng 2022; Mondal 2024; Van Der Burght et al. 2023). Psycholinguistics is the
scientific study of how people understand, produce, and comprehend language (Al-
Badawi, Aljaafreh, and Al-Mawadieh 2020; Alduais et al. 2022; Gleitman and Gleitman
2022), both consciously and unconsciously, spoken and written. It is also the foundation
for research in second language acquisition and language aspects associated with
identity and society (Abe and Shapiro 2021; Driver 2024; Uccelli 2023). There are
relationships with language-related research in artificial intelligence and educational
technology (B. Li et al. 2024; Liang et al. 2023; Weng and Chiu 2023). The integration of
motor, sensory, cognitive, and big data knowledge for this multidisciplinary field is
current and very distinctive (Almusharraf et al. 2024; Jusslin et al. 2022; Saleh Al
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Rasheed 2022; Shadiev and Wang 2022). The psycholinguistic strategies used in talent
recruitment involve the complex, natural, multi-sensory, and participatory aspects of
Arabic language development to give those unaware or unknowledgeable its full share
and importance of first-person experience in the talent choice of subjects (Pae 2022).
The field of language acquisition is concerned with studying how the mind and mental
processes learn languages (Hofweber, Zeller, and Treffers-Daller 2023; Nur
Hanifansyah, Menik Mahmudah, and Sultan Abdus Syakur 2024). Closely associated
with psycholinguistics and cognitive science, research in this field typically utilizes
experimental techniques to examine developmental processes that are inherently
changeable over time and focus on issues that are outside the realm of control or
reliance on non-linguistic resources (Festman 2021; Jeong et al. 2021; P. Liand Lan 2022;
Odaryuk 2021). Developmental data provide critical test cases to distinguish among
directions of psychological theory and theories. Although the study of language
acquisition should be as objective as possible, it is difficult to establish practice rules
and constraints for describing and studying data. The knowledge of psychologists and
specialist childcare educators is used in talent recruitment and training to amplify
language skill standards, characteristics, and factors in Arabic language children.
Evaluated the results of Arab education on language sense in both English and Arabic
preschool children, younger children are often likely to have academic interest in Arabic
writing activities (G6zUm and Aktulun 2021; Kranski and Steed 2022; Langner and
Fukkink 2023; Nelis, Pedaste, and Suman 2023; Saracho 2023).

Jigsaw in Arabic Language Learning

The Jigsaw method, a cooperative learning strategy, enhances Arabic proficiency
by fostering peer collaboration and active engagement. In Malaysia, Maktab Mahmud
Yan utilizes Jigsaw for interactive Arabic discussions, while in Indonesia, Darullughah
Wadda'wah applies it for student-led learning. This method aligns with psycholinguistic
principles, strengthening cognitive processing, social interaction, and speaking
confidence, making it a valuable tool for sustainable talent regeneration in Arabic
education (Mahmudah and Hanifansyah 2024).

This study underscores the critical role of psycholinguistic strategies in talent
regeneration and highlights the need for tailored approaches that consider
sociocultural dynamics. By adopting these strategies, Islamic educational institutions
can achieve sustainable growth in Arabic language proficiency, thereby contributing to
broader linguistic and cultural development within the Muslim world.

Discussion

This study contributes to the growing body of literature on psycholinguistic
strategies in Arabic language education by exploring their application in talent
regeneration within Islamic educational institutions in Malaysia and Indonesia. Previous
research, such as that by Yusuf (2019), emphasized the importance of understanding
cognitive processes and mental states in developing effective teaching methodologies
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for Arabic learners. This study builds on these findings by demonstrating how
psycholinguistic principles, such as scaffolding and immersion, can systematically
nurture linguistic talent and address the unique sociocultural challenges of the region.

The integration of psycholinguistic strategies into teaching Arabic rhetoric, as
highlighted by Sokip et al. (2023), is extended in this research to broader linguistic
development. For example, activities such as public speaking competitions and peer-
teaching sessions directly align with their findings on improving comprehension and
production skills. Additionally, this study supports the insights of Nafi'ah and Setiyawan
(2024), who called for psycholinguistic strategies to address contemporary challenges
in language acquisition, by illustrating the successful use of contextualized learning and
group mentoring systems in Malaysia.

Qualitative interviews with educators, administrators, and students from both
countries revealed important insights into the practical application of psycholinguistic
strategies:

Educator and Student Perspectives

The data indicate that Indonesian educators highly valued peer-teaching models
as a means to strengthen students’ confidence and internalize their knowledge. This
method was perceived not merely as a pedagogical tool, but also as a process that
deepens understanding through teaching engagement. Meanwhile, educators in
Malaysia observed that students’ bilingual proficiency particularly in English enhanced
the flexibility and accessibility of Arabic instruction, enabling smoother comprehension
in multilingual settings.

From the student side, those in Malaysia showed strong enthusiasm toward
peer-teaching initiatives, finding them both intellectually rewarding and confidence-
building. Indonesian students emphasized the importance of a consistent Arabic-
speaking environment beyond the classroom, as seen in pesantren life, which supports
natural language internalization.

However, several challenges emerged. Both Malaysian and Indonesian
participants identified limited access to digital resources especially in rural schools as a
barrier to implementing more interactive and psycholinguistic-oriented instruction. In
Malaysia, the absence of Arabic exposure in daily life was seen as a major constraint,
despite students’ motivation to learn the language.

Impact of Psycholinguistic Strategies

Findings further revealed that strategies such as scaffolding and task-based
learning significantly enhanced learner autonomy, fluency, and engagement. Students
in Malaysia were reported to take initiative in forming Arabic language clubs and
practicing independently, indicating the potential of structured psycholinguistic
approaches to promote sustainable language development. These observations align
with Adinda et al. (2024), who underscore the importance of active and communicative
learning environments, and with Nurdianto et al. (2024), who highlight both the promise
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and complexity of implementing psycholinguistic methods in diverse sociocultural
contexts.

The combination of speaking and listening, reading and writing, as well as four
other basic skills in foreign language learning can further enable students to enhance
their language instincts (Ali et al. 2022; El Majidi, De Graaff, and Janssen 2024; ]. Li and
Mak 2022; Mortazavi et al. 2021), write vividly, and understand deeply, improving deep
coaching and profound understanding for students. Language skills learned using
these strategies can enable students to develop coping skills to adapt to an increasingly
complex and rapidly changing future society (Barrot, Llenares, and Del Rosario 2021;
Nufiez-Canal, De Obesso, and Pérez-Rivero 2022; Tao and Gao 2022; Zhai and Wibowo
2023). Teachers can guide students to master language skills that align with their
specific characteristics, plan course objectives within a specific learning environment,
organize course content, and select appropriate teaching tools to achieve the goal of
ensuring course teaching quality, meeting students' academic abilities, and stimulating
learning motivation (Chu, Liu, and Fang 2021).

The Role of Mnemonic and Emotional Connections in Teaching

One of the unique aspects of the Indonesian educators’ approach in Malaysia is
their ability to create memorable and impactful teaching experiences that leave lasting
impressions on their students. By blending effective teaching methods with cultural and
emotional resonance, these educators employ mnemonic strategies both consciously
and unconsciously that embed learning experiences in the minds of their students
(Mahmudah, Nurhanifansyah, and Khalid 2024).

Indonesian educators often use a blend of Indonesian, Malaysian, and Arabic
languages during their instruction, along with English for those proficient in it. This
multilingual approach not only facilitates better understanding but also creates a
distinctive and engaging learning environment. A Malaysian student remarked:

"The way our Indonesian teachers mix languages makes learning feel natural. It's like

we're connecting different parts of the world in one classroom.”

The effort made by Indonesian educators to adapt to the Malaysian linguistic and
cultural context adds another layer of connection. Their willingness to learn and use
Malay expressions while maintaining their unique Indonesian identity provides a new
and refreshing perspective for their students. This cultural exchange fosters respect
and deepens the bond between educators and learners.

Beyond linguistic techniques, the emotional and psychological approach of
Indonesian educators has proven to be deeply impactful. Their genuine care for their
students, their humility, and their dedication often led to powerful emotional moments.
Many students recall the heartfelt lessons and interactions that left indelible marks on
their memories. A student shared, "When our teacher shared his struggles learning Arabic
and then encouraged us to keep going, | realized that learning isn’t about being perfect but
about trying your best. That moment changed how | approached Arabic."
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The culmination of these efforts is most visible during farewell ceremonies,
where students often cry as they bid farewell to their Indonesian mentors. These
emotional goodbyes reflect not only the bond formed between teachers and students
but also the deep psychological impact of the educators’ approach. This emotional
connection reinforces the learning process, as students associate positive and
meaningful experiences with their Arabic studies.

Moreover, these memorable teaching moments serve as a form of mnemonic
device, where emotional engagement enhances memory retention. The students not
only learn Arabic more effectively but also develop a lifelong appreciation for the
language and the cultures associated with it. The Indonesian educators’ ability to touch
hearts and minds demonstrates the success of their psychological approach, which not
only enhances linguistic competence but also nurtures a love for learning that extends
beyond the classroom.

Conclusion

This study highlights the significant role of psycholinguistic strategies in
regenerating linguistic talent within Arabic language education in Malaysia and
Indonesia. By integrating methods such as immersive learning environments,
contextualized pedagogy, and linguistic scaffolding, this research has demonstrated
that both countries have unique strengths and opportunities to optimize Arabic
language learning. Malaysia benefits from a foundational approach with innovative
potential, while Indonesia thrives on a culturally enriched, consistent linguistic
environment supported by pesantren culture.

The contributions of this study lie in its comparative analysis and practical
recommendations for talent regeneration. It bridges theoretical frameworks and field
practices, emphasizing the importance of adapting strategies to sociocultural dynamics.
The innovative approaches introduced by Indonesian educators in Malaysia, such as
peer teaching and the blending of languages, provide evidence of effective
psycholinguistic application that not only enhances linguistic proficiency but also
fosters emotional and cultural connections.

Despite its contributions, this research acknowledges certain limitations. The
sample size and scope were limited to specific institutions in Malaysia and Indonesia,
which may not represent the entire spectrum of Arabic language education in these
regions. Future studies should incorporate larger, more diverse samples, explore
longitudinal impacts, and investigate the integration of advanced technologies in
psycholinguistic strategies.

Implication

The findings have broad implications for educators, policymakers, and
institutions. Investing in teacher training, resource development, and cross-cultural
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collaboration can further enhance the effectiveness of psycholinguistic approaches. By
addressing existing challenges and building on identified strengths, this research paves
the way for sustainable growth in Arabic language education and the regeneration of
linguistic talent across diverse educational contexts. The study also invites future
exploration into the potential of combining psycholinguistic principles with advanced
technological tools to create more dynamic and inclusive Arabic language learning
environments.
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