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Purpose - This research aims to analyze the understanding of
coherence and cohesion made by the 3rd year students of English

Keywords: education program on their academic writing at Islamic Institute
Coherence of Bukittinggi.

Cohesion

Comprehension Design/methodology/approach - This was descriptive
Academic Writing research which explains the phenomena concerns on the data

due to field finding. This research applied for the library based
work where the data was taken by using document analysis and

Article Information:

Submitted: 22 September, 2020 interview.
Accepted: 04 Nopember, 2020
Approved: 11 Nopember, 2020 Findings - The result of the research showed that the numbers

of students were still difficult to construct the idea cohesively and
coherently. The result of the students’ understanding on
coherence and cohesion showed that there were 59% students
who were considered in need to improve and also followed by
good work and could be better with 27% and 14% respectively.
It can be explained that students were lack of ability to write the
idea smoothly and grammatically correct. The interview result
showed that there were three main reasons for this. Those are
lack of motivation, limited lecture duration and prior English
knowledge.

Originality/value - coherence and cohesion are parts of academic
writing that should be mastered by students in order to create a
good thesis. Specifically for the students who will graduate from
Higher Education.

Paper type — Research paper

Introduction

Academic writing, in a wide issue, is a scientific assignment to accomplish a particular
obligation, such as writing books, research paper, dissertation and thesis. It is obvious that all
of the university students are required to able to writing academically. The reason occurs
because university students will face the upcoming challenge, which is doing a thesis.
Regarding to Irvin in (Poudel 2018) that scientific writing is always a form of assessment that

requires a demonstration of knowledge and illustrate proficiency, being particular disciplinary
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skill on though, interpreting and presenting. In writing, the position of grammar and syntax
are crucial in order to allow the learners to make an intelligible sentence (Aziz 2020). The
various method has been used to teach language as a foreign language in Indonesia, such as
contextual teaching and learning (Aziz and Dewi 2019). Writing requires a high level of learning
concern the ability of mastering grammar, vocabulary, coherence etc (Sholah 2019). Due to
the expert, it clearly defines academic writing always describing your prior knowledge both
thinking and presenting an idea. Students supposed to learn how to explore the better
argument in order to illustrate in writing script.

As English education study program students, require to write the script utilizing
English due to the conditions set by the faculty so that students are expected to have the
capability in expressing an idea through English. (Lismay and Zubaidah 2019) state that in
expressing the idea, students need to find better strategies that suit their style in learning.
However, writing is not simply a matter of revealing critical arguments. Students need to
consider cohesion and coherence as the important devices in the writing quality. Many of the
students in Higher Education still find difficulties in making their writing coherent due to their
limitation in understanding the cohesive devices and their application in their writing
(Suwandi 2016). (Crossley et al. 2010) strengthened that there is a strongly held sense that
essay quality is highly related to the cohesion and coherence of the essay. It means that
students' writing quality will be admitted by having a great understanding of implementing
cohesion and coherence into. Without both parts, students cannot interest the readers due
to the unstructured writing. In fact, producing cohesive and coherence in a piece of academic
writing is an enormous challenge, especially in EFL students. (N.A.W 2016) stated that “a text
or a paragraph which uses cohesion and coherence must be a good writer." Writing is more
complicated as the students need to unite the idea well, pattern and English competence.
(N.A.W 2016) also strengthens that cohesion and coherence mean that all of the parts of the
sentences are connected logically and linguistically to form a whole. Therefore, both cohesion
and coherence must be considered by the students while expressing ideas in writing in order
to have valuable paragraphs.

Looking more closely at cohesion, the interest of this type of research has been starting
in the past many years. It happens because this part of writing is necessary in order to combine
the sentences such as using a conjunction. (Tangkiengsiriin 2010) states that according to

whom cohesion is “the means available in the surface forms of the text to signal relations that
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hold between sentences or clausal units in the text” The study shows the beneficiary among
one clause to other clauses by giving a linking or conjunction, in relation to the sentence
connection.

Besides cohesion, there is also another part which is necessary to smoothing the
sentences. It is called coherence. Coherence cannot be separated in writing because it is
needed to create writing logically. (Mark Briesmaster 2017) stated that coherence makes
every sentence flows smoothly and logically. The study illustrates that coherence requires
students to be good at arranging ideas. How the idea in a paragraph connects to further
paragraph.

As cohesion and coherence are required in academic writing, lecturers need to guide
the students to have capacity on writing. According to Ahmed “As many teachers of English
have noted, acquiring writing skill seems to be more laborious and demanding than acquiring
the other language skills (Ahmed 2010). It is obvious that lecturers are the facilitator to the
students in order to help them to construct the structured ideas because lectures are aware
it is challenges skills to master. Furthermore, analyzing coherence and cohesion is crucial due
to the requirement in finishing the study of Higher Education in Indonesia is conducting

research on Academic English.

State of The Arts and Distinguish

Crossley et.al state that cohesion directly gives an effect to the text comprehension,
while coherence is an important part of the quality of an essay (Crossley et al. 2010).
Furthermore, the role of coherence and cohesion can evaluate the quality of the essay. Ahmed
explains that the teaching materials used should cover a wide range of skill on how to master
cohesion and coherence related to a different level of proficiency the students had so that
feedback should be given information of oral and written feedback (Ahmed 2010). Moreover,
Ashani et.al mention limited time in the classroom teaching activities lead to the poor capacity
of understandable writing and some operational solution were given to improve students’
ability to write coherent and cohesive text (Ashani Michel Dossoumou, Mahugnon everin
mehouenou 2018).

Related to the mentioned background, the research problem on this research was
“what were the students’ understanding of coherence and cohesion in their Academic

Writing?”. The objective of the research is to analyze the comprehension of coherence and
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cohesion on students’ academic writing at the 3rd year of English education program of Islamic
Institute of Bukittinggi. This research was conducted in order to know the students’

understanding in writing academic text coherently and cohesively.

Methodology

This study used descriptive qualitative research. Based on (M.E 2013) that Descriptive
research is purposed to describe the phenomena. Phenomena description is treated
systematically which concerns on the data due to the field finding. Walliman also states that
Qualitative data cannot be accurately measured and counted, and are generally expressed in
words rather than numbers (Nicholas 2011). Both experts have clearly defined that descriptive
qualitative research involves the researcher to express an argument related to the findings
got from the field. It means that this study is not needed to present numeric to show the
findings.

To collect the data, the researcher used document analysis and interview in order to
gain a specific study.

Document analysis

In this research, the researcher decides to take a mid-semester test from twenty-nine
students in PBI-A as the documentation for the instrumentation. According to Sugiyono,
documentation is the record of events that had passed, and it can be written picture or
monumental works from someone (Sugiyono 2016). In other sides, Arikunto also mentioned
that documentation is written item (Arikunto 1999). With regards to the experts, this type of
research instrument needs a document that is used to identify the content (Creswell 2012).
The researcher aims to know how many students are good at cohesion and coherence ability
in academic writing, which is a required course before taking the thesis.

Interview

Document analysis is not the only instrumentation that was used in this research. The
researcher also used an open interview to gain specific reason regarding the problems why
students were still difficult to construct idea cohesively and coherently. There were ten items
asked as an interview guideline. According to Gay, an interview is a purposeful interaction in
which one person obtains information from another (Gay 2000). The researcher considered
the students who are not good at cohesion, and coherence became the informant to present

the reasons why the students did not comprehend cohesion and coherence yet. There were
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ten students out of twenty-nine students who became the informant which were the sixth

semester.

Findings and Discussion

The researcher collected the data from students' academic writing mid semester test
from PBI A class of English education study program at IAIN Bukittinggi. There were
approximately twenty-nine students who submitted the projects. From the tasks, the lecturer
asked the students to make a thesis proposal from Academic writing subject in order to
prepare students' capacity before taking a thesis course. It was necessary because students
needed to be prepared before taking the course as the compulsory in IAIN Bukittinggi. To
make the analysis process easily, formerly the researcher decided to use rubric assessment
which was adapted from (Poudel 2018). The rubric provided 4-assessment levels with 4-
criteria to count the writing ability.

The researcher considered to use the rubric is to simplify the document analysis
process as it became the guidance to the researcher in order to investigate students' writing

quality. The rubric assessment could be looked at the following figure:

Criteria

Outstanding

1. Main
sentence stated clearly

idea or topic

and accurately.
2. There is only one main
idea or topic sentence in
the right place (either in
the first paragraph or the
last paragraph).

The
supported by six or more
that

main idea is

sentences give

details about it.
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Level of Writing ability

Good work

1. Main idea or topic
sentence stated
fairly clearly and
accurately.

2. There is only one
main idea or topic
sentence, but they
are not in the right
place (neither in the
first paragraph nor
the last paragraph).

The main idea is
supported by four or
five sentences that

give details about it.

Could do better

1. Main idea or topic
sentence somewhat
stated, unclear and
inaccurate.
2. There is more
than one main idea
or topic sentence,
and they are not in
the right place
(neither in the first
paragraph nor the
last paragraph).

The main idea is
supported only by
one to three
sentences that give

details about it.

Need to improve

1. Main idea or
topic sentence
stated not at all
clear or accurate.
2. Main idea or
topic sentence
shows complete

confusion

There
obvious

are no

supporting detail
sentences to back
up the main idea.
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Transition signals  Writing uses arange  Writing uses Writing uses
(sentence  connectors, of transition signals transition signals, transition signals
clause connectors, and appropriately, but in some inadequate,
others) properly in every although there may paragraphs, there inaccurate or over
Page | 79 paragraph and manages be some under- may be faulty or in every
them well. lover-use in some mechanical. paragraph.
paragraphs.
All sentences use correct Sentences have a Sentences have fair Sentences have
spelling, capital and few errors in  number error of no control over
punctuation. spelling, capital and spelling, capital and spelling, capital

punctuation.

punctuation.

and punctuation.

Table 1: Assessment rubric for academic writing
The result showed that the numbers of students were still difficult to construct the

idea cohesively and coherently. It was proven by the data through pie chart below.

STUDENTS' WRITING ABILITY PERCENTAGE

8
6
4
S -
0
Good work Could do better

Outstanding Need to improve

m NUMBER OF STUDENTS
Figure 1: Students’ understanding of coherence and cohesion

The pie chartillustrated that there were 59% of students who were considered in need
to improve and also followed by good work and could do better with 27% and 14%
respectively. However, there were not students who obtain outstanding category as academic
writing is not as easy as remaining English skills. The standard was captured based on the
assessment rubric for academic writing in table 1.

The researcher found that the students were still lack of ability to write the idea

grammatically and smoothly. It was proven by the ability to combine clause which was still
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low. Moreover, students mostly express the idea unsystematically; for instance, a paragraph
to the next paragraph never made sense.

Furthermore, to strengthen the data, the researcher also held the interview to ten
students from twenty-nine students as the sample in order to obtain the specific data from
the informant so that researcher knew why the students were still lack of ability in academic
writing with cohesion and coherent capability. Based on the interview, the researcher
obtained the finding that there are three main reasons appeared by the students. Those are
lack of motivation, limited lecture duration and prior English knowledge.

From ten informants, there are ten students who answered motivation and limited
lecture duration influenced the writing performance. However, only seven students who
stated the prior English knowledge impacted on your writing capacity. According to the
interview, most of the students were aware that academic writing is necessary, even there
were many obstacles faced by the students.

Therefore, students’ writing ability, especially in cohesion and coherent, was impacted

by particular problems.

Conclusion

Academic writing becomes a compulsory subject in English education study program
at IAIN Bukittinggi. It occurs because the subject is a preparatory tool to face the thesis as the
requirement to obtain the degree. In writing, cohesion and coherent always exists because
both can smoothen the arrangement so that reader will be easy to understand the idea. The
students' understanding of coherence and cohesion on the 3rd year of English Department at
IAIN Bukittinggi needs to be improved. While 59% of students did not understand how to to
write academic writing coherently and cohesively, only 27% of students did a good work on
understanding coherence and cohesion. However, most of the students are difficult to
construct the idea of cohesively and coherently. It is due to particular reasons, such as lack of
motivation, limited lecture duration and prior English knowledge. Those reasons bother
students' capacity in academic writing so that the students express ideas through the writing
usuriously. In result, cohesion and coherent ability decreased while the students write the

argument.
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|
Implications of Findings
Writing is one of the necessary skills that require Higher Educations' students to
master it. By doing so, the students will be obligated to take an academic writing class to learn
the procedure to write a good text. The most crucial requirements in writing are both

coherence and cohesion as those abilities need prior knowledge from the writer.
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© tweety.r3@gmail.com

Purpose - The purpose of this study is to determine whether or
not the use of YouTube videos as media affects the non-English
department students’ pronunciation skills.

Fibria Cahyani

Institut Keguruan dan limu Design/methodology/approach - This study used quantitative

Pengetahuan Widya Darma - experimental method with the pretest-posttest control group

@ vicenzo1987@gmail.com design. In collecting data, researchers used tests and

observations as instruments. The data obtained were analyzed
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Introduction

English is an international language. In Indonesia, English is also taught in tertiary level
such as Universities and is a compulsory subject across study programs as an EFL classroom
(Sholah 2019). The students supposed to be performed well communicatively in an EFL
classroom. Lecturers have to assist them to practice the language actively (Rosalina, Setiawan,
and Suhartono 2020). As far as English pronunciation is concerned, the learners have to face
a lot of problems. Sound pronunciation is supposed to be a hallmark of sound education
(Akram and Qureshi 2012). English lecturers mostly demonstrate inaccurate pronunciation.

The teaching of pronunciation is overlooked. The pronunciation should be accurate enough to
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be clearly understood, and it should enable the students to communicate in an efficient way
to be intelligible.

Pronunciation learning in English is most appropriate using the method of exemplifying
(imitation). Lecturers give an example of proper English pronunciation, and then students
imitate it. However, the English pronunciation model sometimes feels inappropriate and not
maximal because most English Lecturers in Indonesia are non-native English speakers who
achieved local educational background. Such learning activities are conventional learning
systems. Then this is where the role of creative, modern, and innovative learning media is
needed. Good lecturers will use other modern learning media and not just do conventional
teaching activities. Learning media has important roles in the teaching and learning process
(Gunada 2018). The lecturer must be able to choose the right type of media so that the
learning objectives can be achieved well. Some things that must be considered in determining
the type of learning media include learning objectives, learning material to be delivered,
student characteristics, types of media suitable for use, environments in which students take
lessons, and as well as available resources (Marpanaji, Mahali, and Putra 2018). The
development of learning media should always keep up with the development of the times that
have become accustomed to utilizing Information and Communication Technology.

One of the most frequently accessed by Indonesians of Information and
Communication Technology products is YouTube. YouTube viewers can use many video
contents as the alternative learning media for their learning process. One example of video
content on youtube is about “Pronunciation”, which is taught directly by native speakers using
Bilingual Indonesia and English as a preface, like a youtube account named Guruku Mr D and
Sacha Stevenson. Those YouTube videos can significantly help both English and non-English
department students understand and imitate the English words correct pronunciation,
according to native speakers. By pronouncing the English words such as native speakers, it can
increase students' confidence in the ability to speak English. Non-English department
students, when obtaining the general course of English, will undoubtedly have difficulty in
pronunciation of English vocabulary correctly and adequately according to native speakers.
Although students have spent at least for six years, there is no guarantee for them to have a
good ability in English (Moedjito 2016). This is because they rarely use English to communicate

in learning activities or daily activities. Unlike English Study Program students who are obliged

CC-BY-SA © 2020

e-ISSN: 2615-0905 ;[ [ ,Z{ ; iz
https://doi.org/10.31538/alsuna.v3i2.916 _S ﬂ
http://e-journal.ikhac.ac.id/index.php/alsuna/index

Journal of Arabic and English Language


http://e-journal.ikhac.ac.id/index.php/alsuna/index

Page | 85

Vol. 3 (2), pp.83-95 The Use of Youtube Videos in Improving Non-English Department Students’
Pronunciation Skills

|
to use English, especially when learning to teach. So they have much better English
pronunciation skills.

Based on the background of the problem, the following formulation of the question
arises: does the use of YouTube videos as media affect non-English department students’
pronunciation skills?. The formulation of the problem was made to determine whether or not
the use of YouTube videos as media affects the non-English department students’
pronunciation skills.

The study focused on learning pronunciation using YouTube videos as media. The
YouTube videos used in this research activity are created directly by native speakers such as
Guruku Mr D and Sacha Stevenson's YouTube accounts uploaded on

the www.youtube.com channel. Then those videos are tested to non-English department

students. This study was expected to help the development of learning media, especially in

English general courses. In other words, English lecturers in Indonesia are expected to switch

from conventional methods to modern methods. Researchers hypothesized the study as

follows:

Ha: There is a positive influence on using YouTube videos as media in improving non-English
department students' pronunciation skills.

Ho:  There is no positive influence on using YouTube videos as media in improving non-

English department students' pronunciation skills.

English pronunciation uses the pronunciation procedures in the Oxford Dictionary or
Longman Dictionary. Pronunciation is a technique or method for reciting an English word such
as a native speaker. Pronunciation is one of the English elements that English speakers must
master. According to Yuzawa (Yuzawa 2007), pronunciation is a foundation and includes things
that should be understood by anyone who will or is in the process of learning English
communicatively. In other words, pronunciation mastery has the phonology system and the
ability to produce sounds so that the listener can understand their meaning. According to Ali
Mustadi (Mustadi 2012), the aspects assessed in pronunciation are fluency of spelling and
pronunciation, the accuracy of spelling pronunciation, stressing, and intonation.

Pronunciation can be very vital if someone recites a word that has a different meaning
than what is intended. Therefore, it is necessary to learn and master pronunciation skills
correctly, according to native speakers. It is using media and learning methods that can make

it easier for students in their understanding. Burns and Claire suggest some principles in
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pronunciation learning. First, study pronunciation from the earliest level. It means that
understanding the correct use of phonemes, consonant letters, vowels, intonation, and word
emphasis must be mastered first. Second, test students using a word with the correct
pronunciation in a simple conversation. Selection of exciting topics that can stimulate students
in communicating using English with the correct pronunciation. The fourth is to focus on
practising and imitating English pronunciation and using it in the broader conversation. The
fifth, beware of some pronunciation that is almost the same as its meaning (Burns, A.; Claire
2003). For example, in the pronunciation of the words "flower" and "flour". Both words have
different writings and meanings but have almost the same pronunciation. English speakers are
not only able to understand the pronunciation of an English word correctly, but they should
also be able to understand the use of intonation and emphasis on pronunciation skills as well.

The use of the Oxford dictionary is also still often found in pronunciation learning
(Handayani 2017). Such activities are not entirely considered wrong to allow for
mispronunciation or errors in word pronunciation when studied without proper guidance. As
for this study, researchers tend to point to the definition of learning media described by
Oemar Hamalik because the scope of his understanding tends to be broader. Oemar Hamalik
(Hamalik 1994) states that the learning media is not determined as a tool only but is also part
of techniques and methods that can include definitions from other educational experts on the
procedures of teaching and students' learning strategies. Many types of learning media can
be used in the world of education, especially in learning activities. There are six types of
learning media, namely: Visual Media, Audio Media, Silent Projection Media, Motion
Projection Media and Audio Visual, Multimedia, and Objects (Siswoyo 2011). In this study, the
researchers used audiovisual as a learning media in the pronunciation teaching-learning
process. YouTube videos are the product of audiovisual media.

The primary role of the media is to introduce messages. By understanding that there
are many types of learning media, students can utilize some learning media which are suitable
for their learning strategies. Although over time, it develops into an entertainment, relaxation
(a distraction from social tension), as a means of expression of opinions, ideas, and ideas,
helping in overcoming the limitations of space and time, as well as being a means of education
for the community. Not only education in social life but also able to be an effective means of
learning. Many educational practitioners have used media as a means of learning for many

years (Prihastuti, Wahyuni, and Ramadhani 2018). Good responses and results tend to be
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obtained when an educational practitioner can combine media and the world of education to
become an epic learning medium. Media can attract students' interest, bring a positive
attitude and make the teaching-learning run well (Zuana 2018).

There are many forms of media as a means of learning. For example, there are already
some schools that apply the use of BSE (Electronic School Books), where electronic books can
be used not only in the classroom but even wherever and whenever students want to learn.
Examples of other media use can be through the website page, commonly referred to as "web
media". Web media is the merging of internet and website usage as a means of learning to
get optimal learning results (Aggarwal 2014). There is no denying that as the era progresses,
more sophisticated types of learning media such as websites can be used to achieve the
ultimate goal of learning optimally. One example of a familiar form of web media is YouTube.

The form of information technology that can be used as media learning is named e-
learning (Hartanto 2016). The latest trend in e-learning today is computers and other portable
media in accessing learning materials to support the learning process. It can increase
flexibility in teaching and learning activities. The expansion of information and
communication technology has led to online formats becoming increasingly practical and as
an inexpensive tool for education (Molinillo et al. 2018). One example of using information
and communication technology is audiovisual media used to learn English Pronunciation. The
video in question can be a recording or a combination of moving images. Video is suitable for
practicing pronunciation because, in addition to displaying recordings or moving images also
provides sound. The combination of sound and image will catch the attention of the audience.
Video can improve all four aspects of pronunciation: accuracy, fluency, intonation, and stress.

Ebru Atak Damar explains:

"Through films, using longer pieces of discourse to allow students to practice stress
and intonation is also beneficial, since most pronunciation books provide short,
limited contexts, for practising the suprasegmental features. As a consequence,
videos provide an opportunity of being exposed to different native speaker voices,
slang, reduced speeches, stress, accents, and dialects and they offer endless
opportunities for pedagogically sound activities for developing fluency". (Damar 2014)
Unlike books, videos can help students practice stress, intonation, and improve

fluency. Videos that present examples of pronunciation from native speakers can allow
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students to listen to how the pronunciation is correct so that over time aspects of fluency in
the pronunciation will increase. Although a number of different interactive multimedia or
audiovisual media used in learning new languages, it is still considered a very difficult process
in learning a new language, particularly for adult learners (Lonsdale 2011).

YouTube is a vast resource for educational content (Saurabh and Gautam 2019).
YouTube is often used as a sharing event, providing information, and giving internet users
appreciation worldwide. On YouTube pages, for example, viewers are not only entertained by
the videos presented, but also able to serve as a learning medium (Akbar 2018). Students can
see some videos created by content creators of which they are English native speakers. They
provide a proper understanding of pronunciation, stressing, and intonation through video.
That's where viewers (in this case, students) can learn to do imitations and practice

appropriately according to what the English native speaker exemplifies on YouTube videos.

State of The Arts and Distinguish

This study is the development of several studies that had been published before. Some
previous studies have not proven specific forms of learning media that can effectively be used
in English pronunciation learning. Renda Lestari from STKIP Muhammadiyah Muara Bungo, in
her article published at the Seminar Nasional Kedua Pendidikan Berkemajuan dan
Menggembirakan in 2016 with the number of ISBN. 978-602-361-102-7 created a research
article titled Penggunaan YouTube Sebagai Media Pembelajaran Bahasa Inggris. The study's
purpose was to determine the extent of YouTube use as a learning media in English courses.
The study results proved that YouTube videos are capable of being used as one of the learning
media. (Lestari 2013).

Nafisah Endahati of PGRI University Yogyakarta conducted another study similar to

Renda Lestari. Nafisah research was published in repository.upy.ac.id 2014 with the title

“Peningkatan Kemampuan Pronunciation Mahasiswa Kelompok A1 Semester | Program Studi
Pendidikan Bahasa Inggris FKIP UPY TA 2013/2014 Melalui Pendekatan Audiolingual". The
results of this study showed that using an audio-lingual approach in pronunciation drill
techniques is proven to improve pronunciation skills in English. These results can be seen by
student increasing ability to recite all aspects of sound in English, parts of syllable emphasis in
vocabulary, and understanding the use of intonation, namely rising intonation and falling

intonation in spoken sentences (Endahati 2014). Therefore, this study is different from
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previous studies because researchers want to prove that one alternative web-based learning

media such as YouTube can be an effective solution for English pronunciation learning.

Methodology

This study used quantitative - experimental method with the pretest-posttest control
group design. The first step was to decide who becomes the control group and the experiment
group. Then the researchers gave the same pretest to both groups. After that, the experiment
group was given treatment using YouTube videos as the media, and the control group was
given treatment using conventional media. Then the posttest was given to both groups.

Non-English department students of IKIP Widya Darma, who get an English course for
the 2019/2020 school year, were the population in this study. Then the sample was selected
using a random sampling technique using the lottery to be then decided by the experiment
group and the control group as a sample. The sample for the experiment group was 24
students, and the control group was also 24 students.

In collecting data, researchers used several instruments in this study, namely: tests and
observations. The tests referred to in this study were pretest and posttest. Tests were
conducted to experiment groups and control groups. Pretests were performed before the
experiment group, and the control group got treatment. After treatment was given to both
the experimental group and the control group, posttest was carried out. The test used the
pronunciation assessment rubric because it was part of the performance test category. The
test had previously been tested for its validity and reliability levels and expert judges before
being given to the research subjects. The purpose of the validity and reliability test was for the
instrument to be declared valid and reliable. Repeated revisions were made until the
measuring instrument was deemed qualified and feasible. Pretest and posttest assessments

used the following pronunciation scoring rubric:

Scoring Rubric for Pronunciation
m Score Description

Pronunciation 5 The pronunciation is perfect. The words are easy to understand and have the

native speaker’s accent.

4 The words are easy to understand with a certain accent. Clearly
understandable.

3 The words are easy to understand with a particular accent. Understandable.

2 Unclear pronunciation. The words are difficult to understand.
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1 The words are very difficult to understand. The pronunciation is
incomprehensible.

Table 1: Pronunciation Assessment Rubric

Checklist observations were done by looking directly and thoroughly at what was being
researched. The Observer observed every detail of the non-English department students'
activities while using YouTube videos in learning pronunciation. Then fill in the prepared
checklist observations. Descriptive and statistical analyses were used in data analysis
techniques. The data obtained results were then tested using a hypothesis test where the
hypothesis test used a t-test. The t-test itself was used in showing how much influence a
variable causes in describing a bound variable. But before the t-test was carried out, the
prerequisite test of the analysis is first carried out; in this study were the normality test and
the homogeneity test. The researchers used a program computer facility called SPSS
(statistical product and service solution) for Windows Release version 22 for the entire data

computing process.

Findings and Discussion

The pretest and posttest results of non-English department students' pronunciation
are important data in this study. Before performing the t-test calculation, it is necessary to
know the distribution of data, whether it is normal or not. Therefore, the researchers must
carry out the normality tests to the students' pretest and posttest scores. If the data has a
normal distribution means it also has a normal distribution. It means the data is meaningfully
able to represent the population. Data is said to be normal when probability (sig.) > 0,05.
Activities in normality testing in this study used the Kolmogorov Smirnov test type through
SPSS program version 22. This study's normality test results were: pretest and posttest for
normally distributed groups with sig values. 0,138 and 0,067, respectively. So is pretest and
posttest in a normally distributed experiment group with a sig. 0,270 and 0,290, respectively.
When it has been declared to have a normal distribution, the next step is to carry out the
Homogeneity Test.

The implementation of the homogeneity test in this study used Test Homogeneity of
Variances using SPSS version 22. Both groups can be declared homogeneous if the significance
> 0,05. The results obtained from the homogeneity test in this study are: sig. Value for the

pretest control group and the experiment group is 0,443, which means homogeneous.
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Similarly, posttest control groups and experiment groups are also homogeneous with sig.
values 0,580.

The t-test was used to perform hypothetical tests. The t-test results of both groups
proved that the Zero Hypothesis (Ho) was accepted to reject the Alternative Hypothesis (Ha).
The t-score can see it was 1,271 and the t-table was 2,0129 with df 46 and the sig. (2-tailed) is
0,210. Thus it can be said that there was no positive influence on the improvement of non-
English department students' pronunciation skills before treatment was given.

The t-test results of the posttest proved that hypothesis zero (Ho) was rejected, which
means that the Alternative Hypothesis (Ha) was accepted. It proved that there was a positive
influence on the use of YouTube videos on improving the non-English department students'
pronunciation skills after been given treatment. The posttest hypothesis test results can be
seen as follows: the t-score was 5,779, the t-table was 2,0129, the df 46 and the sig. (2-tailed)
was 0,000.

The search for average or mean values for pretest and post-test in each control group
and experiment group was intended to ensure no increase in scores generated by each group
after treatment. We can also observe data on improving students' pronunciation skills by
comparing pretest and post-test results scores in control and experiment group. It can also be
seen from the gain score. Data about the results of these activities, display in the following
table.

Source of the data Control group Experiment group

Table 2: The Average Score (Mean) of Control Group and Experiment Group

43,54 38,96
67,08 79,79
23,54 40,48

The average score (mean) of the control group and the experiment group above stated
that each group's mean result of the posttest had improved. The average score for pretest in
the control group initially was 43,54. Then after being treated using conventional learning, the
average score was 67,08. While the average score for pretests in the experiment group initially
was 38,96. Then after being treated using YouTube videos, the average score was 79,79. The
control group and the experiment group experienced an increase in the average score results

from pretest to posttest. It can be seen from the gain score for the control group was 23,54

CC-BY-SA © 2020

e-ISSN: 2615-0905 ﬂ [ ,Z{ ; iz
https://doi.org/10.31538/alsuna.v3i2.916 _S ﬂ
http://e-journal.ikhac.ac.id/index.php/alsuna/index

Journal of Arabic and English Language


http://e-journal.ikhac.ac.id/index.php/alsuna/index

Page | 92

Vol. 3 (2), pp.83-95 The Use of Youtube Videos in Improving Non-English Department Students’
Pronunciation Skills

and the experiment group was 40,48. It can be concluded that the non-English department
students' pronunciation improved significantly.

YouTube video as learning media is considered quite effective and efficient to use. In
line with Lestari's statement (Lestari 2013), which stated that YouTube could be used as a
learning media for some difficult courses. In line with the statement, Ramadhani said that
YouTube videos could be used as motivation and a media of students’ work publication. If the
viewers use YouTube well, it will have a good impact on its viewers as well (Ramadhani 2016).

The use of YouTube videos in education has always been considered attractive when
used as a learning media, especially for Higher Education in Indonesia . Therefore, this study
aimed to determine the influence of youTube video usage on the increased non-English
department students' pronunciation skills. The pretest-posttest control group design and put
the research subjects into two groups: the experiment and control groups. The two groups
were given different treatments after the pretest. The experiment group was given treatment
using YouTube videos and the control group was given treatment using conventional learning.

The video is the right media in practising speech organs (Kustandi and Sutjipto 2011).
In line with the statement, videos are suitable for practising pronunciation skills because it
shows recordings or moving images with sound. The combination of sound and image will
catch the attention of the audience (Stuart 2013). This study showed that after using YouTube
videos, there was an increase in the non-English department students' pronunciation skills.
The pretest means before the treatments were given 38,95. Then after being given treatment
by using YouTube video, the posttest mean was 79,79. It represents a very significant increase
in the mean score, with the gain score was 40,48. When compared to the control group that
did not get YouTube videos for the treatment, the gain score from the pretest means to the
posttest mean was only 23,54. The posttest hypothesis test results also reinforced this
statement that t-score 5,779 was greater than t-table 2,0129. It can also be seen from the
posttest significance of Sig. (2-tailed) 0.000 was less than 0.05, which means hypothesis zero
(Ho) was rejected so that the Alternative Hypothesis (Ha) was declared acceptable. Thus, it
can be explained that there is a positive influence of YouTube videos on the increased non-

English department students' pronunciation skills.

CC-BY-SA © 2020

e-ISSN: 2615-0905 ;[ [ ,Z{ ; iz
https://doi.org/10.31538/alsuna.v3i2.916 _S ﬂ
http://e-journal.ikhac.ac.id/index.php/alsuna/index

Journal of Arabic and English Language


http://e-journal.ikhac.ac.id/index.php/alsuna/index

Page | 93

Vol. 3 (2), pp.83-95 The Use of Youtube Videos in Improving Non-English Department Students’
Pronunciation Skills

|
Conclusion
The conclusion drawn from this study is that using YouTube videos as media positively
influences the increased non-English department students' pronunciation skills. The YouTube
videos are chosen as a pronunciation learning media, better taught directly by English native
speakers. YouTube is not only functioned as a source of entertainment but also be used as a
learning media in learning English pronunciation, especially for non-English department

students in the Higher Education environment.

Implications of Findings

This study offered recommendations for lecturers, and students use modern learning
media. YouTube function is proved not only as a source of entertainment but also as a learning
resource, especially in pronunciation learning in the Higher Education environment. Lecturers,
as well as students who are studying English course, should be able to create an interactive and
enjoyable learning atmosphere. The use of media is increasingly required in daily learning
activities. YouTube is an alternative effective learning media in pronunciation class. If the
viewers use YouTube well, it will have a good impact on its viewers as well. English learning
pronunciation does require direct practice with the right model, like the original speakers or
English native speakers. Therefore, English pronunciation learning becomes very easy to use

learning videos on YouTube with native speakers.
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Purpose - This research aimed to describe, the techniques,
methods and ideology used by the author of children’s bilingual

Keywords: books.

Translation Technique

Translation Method Design/methodology/approach - This study used descriptive
Translation Ideology qualitative in this research, in which the author used Molina &
Children’s Bilingual Books Albir and Newmark for the basic theory.

Article Information:

Submitted: 25 April, 2020 Findings - The author found that the bilingual books' author
Accepted: 04 Nopember, 2020 mostly used literal translation as the technique. Then, for the
Approved: 15 Nopember, 2020 methods, the most frequent was a word-for-word and literal

translation. It meant that the author's ideology was
foreignization because the bilingual books' author tended to
maintain the word of the source language.

Originality/value - The concluded that literal or word-for-word
translation in translating stories for children is not suitable, since
the sentences in the translated version tended to be complicated
which is not suitable for teachers, parents, and children
especially. The suggested for the bilingual books' authors use a
communicative translation so that it can be easily read and
understood.

Paper type — Research paper

Introduction

With the development of technology, the need for mastering foreign languages has
been recognized by many parties, including parents, schools, and government. There are
methods and media that are offered to introduce and teach foreign languages to children, for
example, with songs, flashcards, traditional game modifications, and storytelling by reading
bilingual books to children. Nowadays, finding bilingual books is very easy, both in offline and
online stores.

In teaching language to children, media are needed so that children are more
interested in learning languages. Storybooks for children are usually designed with colourfull

pictures accompanied by short stories. This storybook is sometimes read by teachers, parents
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and children who have been able to read, for example, for children in elementary school.
Bilingual books become one of the media used to hone language skills in children, both
Indonesian and English. The target of using this bilingual book is to introduce or improve the
vocabulary of children.

Vocabulary is an essential part of learning languages because when a child has rich
vocabulary, he will later be easy to learn other English abilities (Hidayati 2020c). In the
development of children, we know of the existence of golden ages, where the child's brain is
able to absorb many things. This is where parents and teachers can provide stimulation so
that the development of language skills can develop properly. We know that children tend to
imitate what they hear or see around them. If we are used to doing storytelling, the vocabulary
used by both parents and teachers will be absorbed by children. Suppose we associate with
learning foreign languages, for example, English, in this case, vocabulary is a crucial
component to be introduced to children, because by mastering vocabulary, it will support the
abilities of children in other areas of ability, for example, speaking, writing or reading (Hidayati
2020d).

In this article, the author discussed four main points related to the translation of
bilingual books, including 1) Techniques used in translating bilingual books 2) the methods
used in translating bilingual books, and 3) the ideology of translation used. The translation is
not easy because it involves the contents of the message to be conveyed from one language
to another. There are quite a number of experts who define translation, for example, (Catford
1965) states that "translation is the replacement of textual material in one language by
equivalent textual material in another language". Newmark mentions that translation is "it is
rendering the meaning of a text into another language in the way that the author intended
the text" (Newmark 1988).

In translation, it was known that the source language (SL) and target language (TL).
According to Nababan, the process (translation) is a series of activities carried out deliberately.
(Ma’mur 2004) The translation process can also be interpreted as a series of activities carried
out by a translator when he shifted the mandate from the source language to the target
language. Of course, the transfer of this mandate must also be based on a variety of abilities
that must be possessed by an interpreter, for example, language, technical mastery, theory,
the use of supporting facilities, and others. Because if a translator in the translation process

does not pay attention to the conditions that a translator must own, then the translation
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results (text translation) will mislead the reader or user. Nababan also stated that it is not
excessive if there is an opinion which states that an improper translation will mislead and at
the same time poison the reader. This translation process consists of 3 stages, namely the
analysis of the Source Language Text (SL), 2) Diverting messages, and 3) Restructuring.

Vocabulary is an essential part in learning languages because when a child has a rich
vocabulary, he will later be easy to learn other abilities in English, for example, the ability to
listen, speak, write, also read. In the development of children, we know of the existence of
golden ages, where the child’s brain can absorb many things (Hidayati 2019). This is where
parents and teachers to provide stimulation so that the development of language skills can
develop properly. We know that children tend to imitate what they hear or see around them.
If we are used to doing storytelling, the vocabulary used by both parents and teachers will be
absorbed by children (Hidayati 2020b). If we associate with learning foreign languages, for
example English, vocabulary is a very important component to be introduced to children,
because by mastering vocabulary, it will support the abilities of children in other areas of
ability, for example, speaking, writing or reading (Hidayati 2020a). There were some
researches which had been carried out previously, for example (Setiawan and Mitra Zuana
2018) examining the vocabulary teaching, entitled Teaching Vocabulary Modified Snakes and
Ladders Game. Besides, there was also research related to the reading comprehension
entitled The Correlation Between Reading Habit and Students’ Reading Comprehension
Achievements (Sulaiman and Harpiansi 2018).

Specifically related to the translation of cultural terms, there was research by (Sudana,
Suyasa, and N.P.E. Marsakawati 2014). There was also research by (Widiarti 2011) which
analyzed the translation of metaphor on the Japanese language. Then, (Ahmad Fadly 2016)

also conducted research on translation specifically on the ideology of translation.

Methodology

This research was a qualitative descriptive study. The data source used was seven
bilingual storybooks chosen randomly. The stages used by researchers in carrying out this
research are 1) reading bilingual storybooks; 2) transcribing bilingual storybooks into tables;
3) grouping parts of the story into the technique of translation technique proposed by Molina
& Albir classifying them of translation methods proposed by (Newmark 1988) determining

the ideology used in the translation and analyzing the quality of translators based on the

CC-BY-SA © 2020

e-ISSN: 2615-0905 ;[ [ ,Z{ ; iz
https://doi.org/10.31538/alsuna.v3i2.685 _S ﬂ
http://e-journal.ikhac.ac.id/index.php/alsuna/index

Journal of Arabic and English Language


http://e-journal.ikhac.ac.id/index.php/alsuna/index

Page | 99

Vol. 3 (2), pp.96-114 Analysis of Translation Techniques, Methods, and Ideology on Children’s
Bilingual Story Books

|
techniques and methods used in translating bilingual story books by identifying the errors

found in the translation; 6) drawing conclusions (Molina and Albir 2002).

Findings and Discussion

Translation Techniques

There are several experts who mention translation techniques. Newmark which states
that the translation technique is a translation procedure used for smaller sentences and
linguistic units (Newmark 1988). Whereas the translation method is often associated with
more extensive texts. In his book A Textbook of Translation, he mentioned several translation
techniques, for example, literal translation, transference, naturalisation, cultural equivalent,
functional equivalent, descriptive equivalent, synonymy, through-translation, shifts or
transpositions, modulation, recognised translation, label translation, compensation,
componential analysis, reduction and expansion, paraphrase, couplets, notes, additions,
glosses. In addition, there are also theories from Molina & Albir that mention several
translation techniques. Some of the experts’ translation techniques presented by the experts
above are the same, although they use different terms (Molina and Albir 2002).

Adaptation Adaptation is a technique of replacing cultural elements in SL with the same thing in TL.
Newmark mentions the term cultural equivalent. Whereas Baker calls it cultural
substitution. An example of this translation technique is baseball which is translated into
futbol in Spanish (Newmark 1988).

Amplification Amplification is a technique for introducing detailed information or making explicit
information not listed in SL. Amplification includes exploitation (Vinay & Dalbernet),
addition (Delisle), legitimate and illegitimate paraphrase (Margot), explosive paraphrase
(Newmark), Periphrasis and paraphrase (Delisle), and including footnotes, gloss, addition
(Newmark 1988).

Borrowing Borrowing is a technique of taking a word or expressing another language (Molina and
Albir 2002). There are two types of lending; they are pure borrowing and naturalization.
Pure borrowing is also known as transference (Newmark) and Loan word (Baker 1992).
While naturalization is also known as phonological translation (Hoed). Examples of pure
borrowing include the word catwalk (SL) which is still translated as catwalk (TL). Whereas
naturalized borrowing for example if autobiography (SL) translates to otobiografi (TL)

Calque Calque is a translation technique by transferring words or phrases from SL literally to TL
both lexically and structurally (Molina and Albir 2002). For example, the word world cup

which translates to Piala Dunia.
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Compensation is a technique of introducing information elements or other stylistic
effects in other places on TL because it is not placed in the same position as in SL (Molina
and Albir 2002) .

A description is the technique of replacing a term or expression with a description of its
form or function (Molina and Albir 2002). The techniques included in the description are
descriptive equivalent and functional equivalent (Newmark 1988).

Discursive creation is a technique for using a temporary equivalent that is out of context
or not predicted, usually used for the translation of titles.

An established equivalent is a technique of using terms or expressions known or
recognized in a dictionary or target language as an equivalent of the SL (Molina and Albir
2002). This technique is also known as recognized translation/accepted standard
translation (Newmark 1988).

Generalization is a technique of using more general or neutral terms in the target
language (Molina and Albir 2002). Newmark uses the terms neutralization and
translation by neutral/less expressive and translation by general word (superordinate)
expressed by Baker,1992 (Newmark 1988). The opposite of generalization is the
technique of particularization.

Linguistic amplification is a technique for adding linguistic elements so that the
translation is longer.

Linguistic compression is a technique that synthesizes existing linguistic elements to be
simpler because they can be understood.

A literal translation is the technique of translating a word or expression by word for word.
Modulation is a technique to replace the point of view, focus or cognitive categories of
SL, can be in the form of structural or lexical.

Particularization is the technique of using more specific terms and concrete rather than
the general form.

The reduction is a technique to imply information because its meaning components are
already included in the target language. This technique is the same as the reduction and
elimination of redundancy proposed by (Newmark 1988) or word removal (omission)
proposed by (Baker 1992).

Substitution is the technique of replacing linguistic elements with paralinguistic
(intonation, gesture) and vice versa. It is usually used in interpretation.

Transposition is a replacement technique for grammar categories, for example from
verbs to adverbs and so on.

Variation is a technique for replacing linguistic elements or linguistics (intonation,
gesture) that affects aspects of linguistic diversity, for example, the replacement of social
dialect styles, geographical dialects.

Table 1: Translation techniques
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Translation Methods

Newmark states that the main problem in translating is to choose whether to translate
literally or freely (Newmark 1988) In his book, Newmark divides the two groups of translation
methods, they are the translation method which emphasizes on Source Language (SL) and
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which emphasizes on TL (Target Language) as follows:

SL Emphasis
Word-for-word translation
Literal translation

Faithful translation

Semantic translation

TL Emphasis

Adaptation

Free translation
Idiomatic translation

Communicative translation

SL Emphasis TL Emphasis

Word-for-word translation
This is often demonstrated as interlinear translation,
with The TL immediately below the SL words. The SL
word-order is preserved and the words are translated
singly by their most common meanings, out of
context. Cultural words are translated literally. The
main use of word-for-word translation is either to
understand the mechanics of the source language or
to construe a difficult text as a pre-translation
process.
Literal translation

The SL grammatical constructions are converted to
their nearest TL equivalents but the lexical words are
again translated singly, out of context. As a pre-
translation process, this indicates the problems to be

solved.

Faithful translation
A faithful Translation attempts to reproduce the
precise contextual meaning of the original within the
constraints of the TL grammatical structures. It
'transfers' cultural words and preserves the degree of

grammatical and lexical 'abnormality' (deviation from

Adaptation
This is the 'freest' form of translation. It is used mainly
for plays (comedies and poetry; the themes,
characters, plots are usually preserved, the SL culture
converted to the TL culture and the text rewritten.
The deplorable practise of having a play or poem
literally translated and then rewritten by an
established dramatist or poet has produced many
poor adaptations, but other adaptations have
'rescued1 period plays.
Free translation
Free translation reproduces the matter without the
manner, or the content without the form of the
original. Usually it is a paraphrase much longer than
the original, a so-called 'intralingual translation*,
often prolix and pretentious, and not translation at
all.
Idiomatic translation

Idiomatic translation reproduces the 'message' of the
original but tends to distort nuances of meaning by

preferring colloquialisms and idioms where these do

not exist in the original- (Authorities as diverse as
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SL norms) in the translation. It attempts to be
completely faithful to the intentions and the text-
realisation of the SL writer.

Semantic translation
Semantic translation differs from 'faithful translation’
only in as far as it must take more account of the
aesthetic value (that is, the beautiful and natural

sounds of the SL text, compromising on 'meaning'

Analysis of Translation Techniques, Methods, and Ideology on Children’s

Bilingual Story Books

Seteskovitch and Stuart Gilbert tend to this form of

lively, 'natural’ translation).

Communicative translation
Communicative translation attempts to render the
exact contextual meaning of the original in such a way
that both content and

language are readily

acceptable and comprehensible to the readership.

where appropriate so that no assonance, word-play
or repetition jars in the finished version. Further, it
may translate less important cultural words by
culturally neutral third or functional terms but not by
cultural equivalents - une nonne repassant un
corporal may become 'a nun ironing a corporal cloth’
- and it may make other small concessions to the
readership. The distinction between ‘faithful' and
Asemantic'  translation is that the first s
uncompromising and dogmatic, while the second is
more flexible, admits the creative exception to 100%
fidelity and allows for the translator's intuitive
empathy with the original.

Translation Ideology
Hoed states that the ideology of translation is defined as principles or beliefs about right or wrong (Murniati
2011). In relation to this, ideology is grouped into two; they are domestication and foreignization. In regard to
the ideology of translation, Newmark mentions “the choice between communicative and semantic is partly
determined by orientation towards the social or the individual, that is, towards mass readership or the
individual voice of the text producer. The choice is implicitly presented as ideological” (Hatim and Mason
1997).

Domestication

Nida and Taber state that good translation emphasizes the needs of the reader. This means that the ideology
of domestication is used here (Nida and Taber 1982). They mentioned that "The priority of the audience over
the forms of the language means essentially that one must attach greater importance to the forms understood
and accepted by the audience for which a translation is designed than to the forms which may have a longer
linguistic tradition or have greater literary prestige. "If this is related to the translation method used by
Newmark illustrated in V diagram (1988), then the tendency used is TL emphasis, where the method of
adaptation, free translation, idiomatic translation, and communicative translation (Nisaa 2011).

The advantage of domesticated ideology is that the reader can understand the translated text easily because

it is adapted to the reader's language; the translated text feels natural and communicative and allows for
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cultural assimilation. While the drawback is that aspects of culture in the source language often fade, readers
of target language texts cannot provide interpretations of the text. This is because the interpretation has been
done by the translator. Then, the target language text reader does not get cultural knowledge from the source
language.

Foreignisation

Foreignisation is a translation ideology that emphasizes the source language. Hoed mentions that this
ideology rests on the opinion that 'correct’, 'acceptable’, and 'good' translations are in accordance with the
tastes and expectations of the target reader who wants the presence of source language culture or considers
the presence of source language to benefit the community (Murniati 2011). Isabel Pascua considers

translation to have an important role in cross-cultural education, as he mentioned (Pascua 2003).

Table 2: Translation methods

“As my main task as a translator is to let my readers know more about the foreign and
the “other,” | would naturally opt for “foreignization”: keeping the exotic and the unknown in
the translated text. Keeping intercultural education in mind when translating for children it is
important to maintain the “cultural references” of the original text, and pay attention to the
issues of acceptability and readability. The translated text should not maintain the “linguistic
discourse” of the original language as we have to pay attention to the future readers, the
children. They will not like a text with strange-sounding sentences and complex grammatical
structures. Different treatment should be given to those cultural markers which introduce
Spanish readers to new worlds. Readers will understand that it is a foreign text and should
“feel” that they are reading a translation if not only for the exotic names, places, food, clothes,
customs, etc (see Pascua 2000 and 2001). Unlike the norm in Spain a few decades ago, which
required translated texts to “sound” very Spanish, this way of translating emphasizes the
different — something essential in translating multicultural literature.”

From the above description, conclusions can be drawn related to the
advantages and disadvantages of foreignization. The advantages include the target language
text readers can understand the culture of the source language, the translated text can
present the cultural nuances of the source language, as well as allow for intercultural learning.
While the drawback is that the target text reader may feel unfamiliar with several terms. The
text of the target language sometimes feels complex and unnatural in the use of the language.
As well as negative aspects of the source culture can easily enter and influence the reader.

Based on data from 7 selected bilingual books, it was found that the dominance of the

Technique used in translation was literal translation. Literal translation is the technique of
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translating a word or phrase verbatim (Molina and Albir 2002). From this technique, the
method used in the translation of the bilingual book tends to emphasize the source language
(SL emphasis). We already know that Newmark divides the translation method into two large
groups, namely SL emphasis and TL emphasis. SL emphasis includes word-for-word
translation, literal translation, faithful translation and semantic translation. Whereas TL
emphasis includes adaptation, free translation, idiomatic translation, and communicative
translation. Based on the data that has been collected, the bilingual books use word-for-word
translation and literal translation as the method used.
Word-for-word translation
This is often demonstrated as interlinear translation, with The TL immediately below
the SL words. The SL word-order is preserved and the words translated singly by their most
common meanings, out of context. Cultural words are translated literally. The main use of
word-for-word translation is either to understand the mechanics of the source language or to
construe a difficult text as a pre-translation process (Newmark 1988).

Source Language

Example 1 Di sebuah danau, hiduplah keluarga katak.
Target Language
In a lake, there lived a family of frogs.
Source language

Example 2 la biasa dipanggil Pak Big.
Target language
He always called Mr. Big.
Source language

Example 3 “Hmmm makhluk apakah itu? Besar sekali?” Serunya.
Target language
“Hmmm creature is it? Great all?” Exclaim.

Table 3: Word-for-word translation
Literal Translation
The SL grammatical constructions are converted to their nearest TL equivalents but the
lexical words are again translated singly, out of context. As a pre-translation process, this

indicates the problems to be solved (Newmark 1988).

Source language
Example 1
Setelah sampai di danau, ia segera menemui teman-

temannya termasuk Pak Big.
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Target language
After arriving at the lake, he soon met his friends

including Mr. Big.

Source language
Pak Big yang penasaran dengan apa yang diceritakan

oleh katak kecil, langsung menyahut “Benarkah?
Example 2
Sebesar apakah dia?”

Target language

Mr. Big is curious as it is reported by a small frog,

immediately replied “Really? How big is he?”

Source language

Dobi tetap asyik mengunyah rumput, beberapa saat

kemudian dia baru saja sadar bahwa ibunya dan

Example 3 gerombolan kambing lainnya sudah tidak ada lagi.

Target language

Dobi still fun chewing the grass, a few moments later

he realized that his mother and hordes of other goat

is no more.

Table 4: Literal translation

From the techniques and methods that were dominantly used in the translation of the
7 bilingual books, it was seen that the translator tended to have an ideology of foreignization.
This can be seen from the tendency to use methods that emphasize the source language.
Translation methods that emphasize the source language or target language have positive and
negative sides respectively. The advantages of foreignisation include the target language text
readers can understand the culture of the source language, the translated text can present
the cultural nuances of the source language, as well as allow for intercultural learning. While
the drawback is that the target text reader may feel unfamiliar with several terms. The text of
the target language sometimes feels complex and unnatural in the use of the language. As
well as negative aspects of the source culture can easily enter and influence the reader.
Bilingual books in this context are of course aimed at readers of Indonesian society,

both parents, teachers and Indonesian children who want to learn English. In terms of
sentence structure, the translation of word-for-word translation and literal translation can be
easier because the structure is made similar to Indonesian. However, it should be noted that

in this case the book is used as a medium to learn something, in this case English, both to learn

the arrangement of languages, vocabulary and so on. Later, the authors found that the
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|
translation technique used was too complex or long, even though the target audience was
teachers, parents and children. The use of simpler language would be more helpful.

From observations made by the author, the process of translating using methods that
emphasize the source language in the context of the story book, is considered inappropriate.
The translation should be done more simply and in a shorter way. So that will make it easier
for readers. The author also found a number of "deficiencies" or errors in the results of the
translation done, for example, not exactly choosing diction, sentences that are not in
accordance with the rules of the English language, improper tense, use of inconsistent nouns

and so forth, as summarized in the following picture:
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Figure 1: Errors Found in Bilingual Book Translation
Source Language Target Language Explanation

Di antara katak-katak itu = Among the frogs are most The sentences were taken from bilingual book

terdapat katak yang large frog frog body among entitled Katak-Katak yang Mengagumi Kerbau.

paling besar tubuhnya others. There was part of sentence translated into most

diantara katak yang lain. large frog, in which it was not appropriate in
English grammar. In the discussion of degree of
comparison, if there was an adjective consisted of
one syllable, the it did not need the addition of
most, but it must be added by -est at the end of
it.

Table 5: Sample of Superlative
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Source Language

la biasa dipanggil Pak Big.

Source Language

Berry yang sejak tadi
lapar segera mendekati
ikan salmon itu dan
meloncar menceburkan
diri.

Dengan sigap ibu Berra
meloncat dan menerkam
kepala anjing laut itu.

“lyal” Jawab

Source Language

Pak Big langsung

menghirup udara
sebanyak mungkin dan
menggembungkan
tubuhnya.

Tapi melihat Ted yang
masih ragu ragu Berry

lagsung ikut memburu si

anjing laut, Berry berhasil

menggigit bokongnya
dan Ted menggigit
kepalanya.

CC-BY-SA © 2020
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Target Language

He always called Mr. Big.

Bilingual Story Books

Explanation

The sentences were taken from bilingual book
entitled Katak-Katak yang Mengagumi Kerbau.
The passive voice has a formula for having be and
V3. As it can be seen in the table, be cannot be

found in the sentence structure.

Table 6: Passive Voice

Target Language

Berry who had been hungry
soon approaching salmon
that he jumped dedicated

themselves.

Berra mother deftly leaping
and pouncing on the seal
head.
“Yes!” they answered in

unison.

Explanation

The three sentences consisted of some unsuited
diction or choice of word. For example, Ibu Berra
was translated to Berra Mother. The similar this
also happened to the word dedicated and in

unison.

Table 7: Sample of Diction

Target Language

Big pack directly inhale as
much air as possible and

inflating its body.

But looking at the Ted Berry
still undecided lagsung join
the hunt seals, Berry
managed to bite her ass and

Ted bitting his head.

Explanation

The case of parallelism was found in the result of
translation on bilingual book entitled Katak-Katak
yang Mengagumi Kerbau, in which the word

inflating was not parallel with inhale.

The similar case was also being found in the word
to bite and bitting in the bilingual book entitled

Anak Beruang Belajar Mandiri

Table 8: Sample of Parallelism
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Source Language Target Language Explanation

Kini Dobi sudah kembali Dobbies has now been re- In this story, Dobi is a subject and singular.
berkumpul dengan ibu assembled with the mother Unfortunately, in the previous sentence, it
Page | 108 dan rombongannya. and his entourage became plural by using the word Dobbies. In
other parts of the text, the word Dobi remained
the same in the translation result, as it can be
found in the following sentence:
“Oh good lord wolf, I'm just a poor little lamb, if
you want to eat me please, but please sing me a
song with your flute, because | wanted to dance
before you eat.” Said Dobi shaking.
Karena hamper setiap Because almost every day @ Inthe bilingual book entitled Pertengkaran Anjing
hari kucing dan anjing itu = cats and dogs that fight, & Kucing, it was found that there were
bertengkar,  membuat make other animals finally inconsistencies in translating the word kucing and
binatang-binatang lain = do not care anymore what anjing. The word kucing and anjing was singular

akhirnya tak peduli lagi cats and dogs that were character, but in this part, those words were

dengan apa yang kucing arguing. translated into plural words by adding the end “-
dan anjing itu s”.
pertengkarkan. In other parts of the text, the character of dog

and cat had been translated into singular word,
as mentioned in the example of One is a dog and
a cat.

Table 9: Sample of Inconsistency in Using Pronoun

Source Language Target Language Explanation

Tapi pagi itu Riri sangat But that morning Riri very This text was taken from the bilingual book
terkejut, karena ketika ia  surprised, because when he entitled Pesan Burung Kenari. The use of the

bertemu Titi ia melihat met with Titi Titi he saw red word with in the translated text of bertemu to

mata Titi merah dan and watery eyes. become met with was not suitable. The word
berair. should not be used if it referred to English
grammar.

Table 10: Sample of the Usage of Preposition
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Untranslated part

Bilingual Story Books

From the 7 bilingual books becoming the data source, the author found some words

which were not translated. So, the word in Indonesia which was the Source Language (SL)

remained the same in the Target Language (TL).

Source Language

Setelah menasehati Bu

Dara, Riri terbang
melewati tempat Pak
Owl, tapi ia terkejeut

ketika melihat tubuh Pak

owl oleng “Oh

sepertinya Pak  Owl

kurang istirahat...”
Masing masing

menghujat satu sama

lain, takt ahu mana yang

benar.
“Nggak pernah ada
kapoknya, selalu saja

sombong. Dasar kalian
itu anjing!” hardik seekor
kucing betina dengan
wajah menunjukkan
kekesalan.

Namun ucapan Bonbon

Target Language

After advising Mrs. Dara, Riri
Owl flew past the pack, but
when he saw the body pack
terkejeut shaky owl “Oh Sir

Owl seems less break...”

Each menhujat each other,
do not know what is right

and what is wrong.

“It’s never been a kapoknya,
always arrogant. Your basis

that dog!” Cried a female cat

with a face showing
annoyance.
But saying nothing

Explanation

The sentences were taken from bilingual book
entitled Pesan Burung Kenari. The parts of
sentence which were not translated were seen in
word terkejut, in which it could be translated into

surprised or shocked.

The untranslated part was also found in bilingual
book entitled Pertengkaran Anjing dan Kucing.
The untranslated word was menghujat (SL) which
was still found in Target Language (TL), and it
remained the same.

Then, it was also found in the bilingual book
entitled Pertengkaran Anjing dan Kucing. The
word was kapoknya which remained the same in

the Target Language (TL).

The author also found the word menggubris

tak ada yang menggubris. = menggubris Boncon. which was not translated in the bilingual book
entitled Pertengkaran Anjing dan Kucing.
Table 11: Sample of Untranslated Parts
Usage of Adverb

There are many kinds of adverbs in English, for example adverb of manner, adverb of
time, adverb of frequency, adverb of degree, and adverb of place. In this case, the author

found the use of adverb of time which was not suitable in the sentence.

Explanation

Source Language Target Language
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Pagi itu Dobi dan ibunya

sedang asyik makan
rumput, karena sudah
sore maka ibu Dobi

mengajak pulang, namun
tidak dihiraukan oleh
Dobi, dia tetap asyik

makan rumput.

Source
Language
Dobi tetap asyik
mengunyah rumput,

beberapa saat kemudian

dia baru saja sadar

bahwa ibunya dan

gerombolan kambing
lainnya sudah tidak ada

lagi.

Source Language

Berry mengira itu ibunya,
sambil berlari ia
mengejarnya dan tanpa
sadar ia  menabrak

sesuatu.

Source Language

Tiba tiba si

Kasuari punya ide,
“Bagaimana kalua kau

coba saja terbang?”

CC-BY-SA © 2020
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Dobi morning and her

mother was busy eating
grass, because it was late
afternoon Dobi mother took
home, but was ignored by
he

Dobi, remained

engrossed in eating grass.

Bilingual Story Books

The author found some errors in using the adverb
of time in the bilingual book entitled Doby dan
Serigala. Adverb of time is usually used at the
beginning or at the end of the sentence. Then, the
sentence pagi itu Dobi was translated into Dobi

morning which was considered inappropriate.

Table 12: Sample of Usage of Adverb

Target
Language
Dobi still fun chewing the
grass, a few moments later
he realized that his mother
and hordes of other goat is

no more.

Explanation

The sentence was found in the bilingual book
entitled Doby dan Serigala. In that part, there are
two points related to the use of be. The first part
was “Dobi still fun chewing .....”. In this part, there
should be the word was after the subject. Then,
the second part was that the word is should be
replaced by were due to the plural subject, it was

his mother and hordes of other goat.

Table 13: Sample of Usage of To Be

Target Language

Berry thought it was her
mother, she ran after him
and he unconsciously he hit

something.

Explanation

The sentence was taken from the bilingual book
entitle Anak Beruang Belajar Mandiri. In the
sentence, it was found that there was
inconsistency in translating the word “ia", where
it was sometimes translated into the pronoun for
man, and sometimes for a woman. It can be seen

from the word her, him and he in the translation.

Table 14: Sample of Inconsistency in Using Pronoun

Target Language

Suddenly the
Cassowary got an idea, “How

do not you try it fly?”

https://doi.org/10.31538/alsuna.v3i2.685
http://e-journal.ikhac.ac.id/index.php/alsuna/index

Explanation

The two sentences were taken from the bilingual
book entitled Kasuari dan Burung Unta. The part

of the sentence in the Target Language How do
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“Aku heran, kita “I'm surprised, we not you try it fly? and Are not we much bigger
berdua juga sama sama were both equally birds but = wings? Showed the inappropriate order.
burung tapi kenapa kita = why we cannot fly like Sriti?
tidak bisa terbang seperti | Are not we much bigger
si Sriti? Bukankah sayap = wings?”
kita jauh lebih besar?”

Table 15: Sample of Sentences

Conclusion

The writer or translator does have the freedom to choose techniques, methods, and
ideologies in the translation process he does. However, the authors argue that for translating
storybooks with a market share for teachers, parents, and children themselves, it is better to
use more communicative translations. This will make it easier for readers. This research shows
a small portion of bilingual books for children. The author found that the translation using the
literal translation technique or word-for-word translation inappropriate. This is proven by the
large number of errors found in translation, which include errors in using superlative, passive
voice, dictionaries, gerunds, sentences, nouns, inconsistencies in using pronoun, tense, usage
of be, parallelism, adverb, word order, untranslated word, determiner, preposition, unneeded
word, noun phrase. The use of foreignization ideology used also needs to be reconsidered.
Foreignization does have advantages, for example, the target language text reader can
understand the culture of the source language, the translated text can present the cultural
nuances of the source language, and allow for intercultural learning. In comparison, the
drawback is that the target text reader may feel unfamiliar with several terms. The text of the
target language sometimes feels complex and unnatural in the use of the language. As well as

negative aspects of the source culture can easily enter and influence the reader.

Implications of Findings

This study offered recommendations for bilingual books' authors use a communicative
translation so that it can be easily read and understood. The concluded that literal or word-for-
word translation in translating stories for children is not suitable, since the sentences in the
translated version tended to be complicated which is not suitable for teachers, parents, and

children especially.
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Article Information: Findings - The result shows that synchronous e-learning is the
Submitted: 08 August, 2020 most widely applied in Arabic distance learning, for IPIREL UMY
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Originality/value - It is important for lecturer to prepare the best
method and media for distance learning. By understanding what
students need, a lecturer may determine how important for
students to learn Arabic through synchronous or asynchronous e-
learning.

Paper type — Research paper

Introduction

The covid-19 pandemic has been a global public health disaster since early 2020. It is
not only having an impact on public health disruption but also in many fields. Education is one
of an important area that is forced to create a big change in the system due to this situation.
The government has issued a decision that there is no learning in the classroom while this
pandemic is not over yet (Syah 2020). In Indonesia, it is applied in regions such as ‘black zone’,

red zone, orange zone, and yellow zone area. Therefore, it is important to keep in mind that
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social distancing is one of the ways that can be applied to reduce virus spreading. Hence,
distance learning is highly recommended to be applied in each level of education, particularly
in this pandemic (Wicaksana 2020).

Basically, the term of distance learning refers to online learning or e-learning
(Wicaksana 2020). By e-learning, students can still learn and access the materials every time
and everywhere, because a pandemic is not supposed to stop the students' enthusiasm for
learning. There are many tools can be chosen either for online teaching or online learning,
such as e-mail, whatsapp, instagram, google classroom, google meet, zoom meetings,
microsoft teams, youtube, and others. The lecturer may send materials in some various
formats or videos. The lecturer can also make a learning game by Kahoot! Or make a quiz by
Edmodo, for instance. In this case, both lecturer and students are encouraged to be more
active in utilizing technology.

Some of the advantages of e-learning are flexible, and it is easier to access, it motivates
students to interact with others, cost-effective because it is no need for students to travel.
Otherwise, it has some disadvantages, and it makes the learners undergo contemplation,
remoteness, as well as lack of interaction or relation. It may also probably be misled to piracy
and plagiarism, predisposed by inadequate selection skills, as well as the ease of copy and
paste (Arkorful and Abaidoo 2015). In addition, internet access plays an important role in this
learning model. The better the signal network, the better communication between lecturer
and students, can be made.

The type of e-learning can be classified as synchronous and asynchronous (Indarti et
al. 2015). The most common form of synchronous communication is face-to-face discourse.
However, when the distance is being considered, synchronous communication is still possible

with the intervention of technology or other tools. On the other hand, asynchronous
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communication does not happen in real-time. Those who are involved in this type of
communication may read and respond every time (Lim 2017).

The term of synchronous and asynchronous can be connected to education. It can be
applied in online teaching and learning. So, there is no physical meeting. According to
(Hrastinski 2008), asynchronous e-learning, commonly facilitated by media such as e-mail and
discussion boards, supports work relations among learners and teachers, even when
participants cannot be online at the same time. Asynchronous e-learning makes it possible for
learners to log on to an e-learning environment at any time and download documents or send
messages to teachers or peers. While synchronous e-learning, commonly supported by media
such as video conferencing (Indarti et al. 2015). It has the potential to support e-learners in
the development of learning communities. Learners and teachers experience synchronous e-
learning as more social and avoid frustration by asking and answering questions in real-time.
In other words, synchronous sessions help e-learners feel like participants rather than isolates.

In this case, students may obtain meaningful learning when they engage in a discussion
actively rather than being passive observers. Therefore, active participation in class is a
prominent aspect for enhancing students’ language competencies (Khamkhien; Romano;
Czekanski and Wolf; Dancer and Kamvounias (Muslimah 2018).

While Clark et al. (cited in (Shahabadi and Uplane 2015) mention that the roots of
synchronous e-learning are derived from three main influences, such as the classroom, the
media, and the conference. This type is live and real-time. Otherwise, Mayadas (cited in
(Shahabadi and Uplane 2015) reveals that asynchronous e-learning introduced it as an
interactive learning community which is not limited by time, place or the constraints of a

classroom.
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The previous studies relating to the two models of e-learning has ever been published
by Clark. It aims to compare between asynchronous and synchronous video and text-based
discussion in an online teacher education course. The findings suggest that the participants
felt greater teaching and social presence when discussions occurred with video posts and
synchronous video conferencing as compared to text-based discussions (Clark, Strudler, and
Grove 2015). On the other hand, (Wahyuni 2017)published a study on blended learning
(synchronous and asynchronous) for writing argumentative essay course. In this study, there
are two methods applied, that is offline and online classes. The findings suggest that offline
class is required to increase students' ability in writing an argumentative essay by listening to
lectures in the classroom. While an online class aims to facilitate students in enhancing critical
thinking through online debate, with the result that students can write an argumentative
essay. The previous study about it is also written by (Lotfi and Pozveh 2019). It focuses on the
effect of synchronous and asynchronous language learning: A study of lranian EFL

intermediate students’ vocabulary learning.

State of The Art

This study concerns to a synchronous and asynchronous model of e-learning
connected to Arabic distance learning during the covid-19 pandemic. Actually, Arabic learning
through e-learning is not new practical learning. It has been applied in some places with
various models. Whatsapp is one of the media that is very close to everyone. When it becomes
a media for learning Arabic, it will be a simple learning tool, because students or lecturer have
get used to operating it. (Sa'diyah 2019) do research about how efforts to foster self-
confidence speaking Arabic through Whatsapp groups in PKPBA UIN Maliki Malang. The result
shows that students' self-confidence can be grown through WhatsApp group as a learning

media. Then, another research of Arabic e-learning is published by (Rozak and Albantani
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2018). It is about google classroom as an online media in learning Arabic. It shows that the
application may help and facilitate both lecturers and students in carrying out the learning
process, because both of them may collect the assignments, distribute it, and access it at home
or anywhere without being bound by time limits or hours of study.

The previous study about learning Arabic also have been carried out by (Humaidi 2019)
discussing the problems and the solutions in learning Arabic at STAI Syaikhona Kholil
Bangkalan. The results show that problems faced by students in learning Arabic such as
differences of their educational background, lack of motivation, students' interest in learning
Arabic, limitations in access online learning media, and difficulty in equating perceptions
between teachers. The offered solutions are; first, teaching duties are given to teachers based
on their scientific capacity, doing a discussion between teachers and students, and teachers
should understand about differences of students' understanding. In this study, the author
also describes learning Arabic in the pandemic era, using various online features.

Meanwhile, one of the latest researches is published by (Zubaidi 2020). It aims to
develop the feasibility of the Maharah al-Istima’' test instrument for electronic-based Arabic
students using the Kahoot! application at UIN Sunan Kalijaga Yogyakarta. It prepares five
objectives/ indicators, then it is compiled with 50 questions. Afterwards, it is followed by
analyses, validation, revisions, and trial. The research concludes that Kahoot! is effective to
use because all of them have a validation level/validity, have a discrimination index, and
nothing is categorized as "very easy" and "very difficult".

As far as researchers know, there is no study about Arabic e-learning which focuses on
synchronous and asynchronous models. Therefore, this study aims to describe the
implementation of both of models in Arabic e-learning in higher education, to investigate its

advantages and disadvantages, and to offer solutions of online Arabic learning through the
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two models in a practical situation. This study involves students who learn Arabic from
International Program for International Relations (IPIREL) and International Program for
Islamic Economics and Finance (IPIEF), Universitas Muhammadiyah Yogyakarta (UMY), and

also students from Faculty Sharia and Law, UIN Sunan Ampel Surabaya (UINSA).

Methodology

This is descriptive qualitative research. The data collections are retrieved through
observation, interview, and documentation. In this case, researchers use participant
observation in teaching Arabic through some models of e-learning, such as WhatsApp group,
flipbook (e-module), e-edition, e-test, google classroom, go formative, zoom meeting, e-mail,
and youtube. Researchers also doing a semi-structured interview with students randomly,
however, interview and discussion with students with low competence or having problems in
e-learning is very preferred. Then, documentations are obtained from students' assignment,
mid-test, final test, and journal.

There are two data that are used in this research; First, the primary data is students
who learn Arabic from International Program for International Relations (IPIREL) and
International Program for Islamic Economics and Finance (IPIEF), Universitas Muhammadiyah
Yogyakarta (UMY), and also students from Faculty Sharia and Law, UIN Sunan Ampel Surabaya
(UINSA). Second, the secondary data is documentations. Afterwards, the data analysis involves
three steps, including data reduction, data display, and conclusion drawing/ verification. In
this case, identify method is chosen to analyze the data. This method involves orthographic
method which uses written object to identify and pragmatic method that the hearer or
respondent is as an object to identify.

For validity check, researchers use triangulation. According to Patton (cited in (Carter

et al. 2014), it refers to the use of multiple methods or data sources in qualitative research to
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develop a comprehensive understanding of phenomena. It also has been viewed as a
qualitative research strategy to test validity through the convergence of information from
different sources. Therefore, researchers use method triangulation, triangulation between
researchers, data source triangulation, and theory of triangulation. In this case, researchers
matched the two data as seen in several similarities of the advantages and disadvantages of

synchronous and asynchronous e-learning.

Findings and Discussion

Arabic Learning at IPIREL and IPIEF UMY

This research involves students who learn Arabic from International Program for
International Relations (IPIREL) and International Program for Islamic Economics and Finance
(IPIEF), Universitas Muhammadiyah Yogyakarta (UMY). Both of programs have different
curricula about the Arabic program. Arabic 1, Arabic 2, and Arabic 3 are graded courses which
given for IPIREL students from semester 3 to 5. The number of credits for these courses are 2
for each. In Arabic 1 and 2, students learn about grammar. Then, they will practice speaking
in Arabic 3. Meanwhile, IPIEF only has two Arabic programs. Students learn Basic Arabic in
semester 4. It focuses both on grammar and speaking. Afterwards, they may take TOAFL
Preparation course in semester 5. Both Basic Arabic and TOAFL Preparation have a number of

credits 1.

The odd semester starts from September to December, while the even semester starts
from February to May. During the covid-19 pandemic, UMY issued an announcement about
distance learning. It starts from March 16 until May 13, 2020. Therefore, all of the Arabic
learnings are transformed from offline to online learning. In this transformation, either

lecturer or students are encouraged to be able to use technology for Arabic distance learning
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effectively. Whatsapp group, flipbook (e-module), zoom meeting, google classroom, go
formative, and e-mail is the media that is chosen in this distance learning.

Whatsapp group is the main media that is used in Arabic class, especially for checking
students' attendance. It is an effective media either for synchronous or asynchronous e-
learning. Lecturer and students may discuss the material by typing text and voice recorder.
Then, some materials such as powerpoint slide, Ms. word, and pdf also can be shared through
a WhatsApp, with the result that students may access and download it every time. For testing
students, an oral quiz can be given through voice recorder, while a written quiz is given
through typing text or document.

On the other hand, zoom meeting is applied in Arabic learning. This media may help
lecturer and students for face-to-face discussion and giving a lecture in real-time. Then, google
classroom and e-mail are also used to share the materials and assignments. Students may
download it anywhere and anytime, even if some of them did not attend the meeting at a
particular time.

In Arabic distance learning, synchronous and asynchronous e-learning is applied. In this
case, Arabic learning has been implemented 16 meetings for IPIREL students which is two
meetings are held in every week. Meanwhile, IPIEF students have been implemented eight
meetings in online Arabic learning which is one meeting is held each week. Look at the

following figure.
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Figure 1:Online Arabic Learning for IPIREL Students Figure 2: Online Arabic Learning for IPIEF Students

Based on figure, Arabic learning for IPIREL students consists of an asynchronous
model,75 % and asynchronous model 25 %. In this case, the synchronous model is held 12
times, while asynchronous is four times. On the other hand, IPIEF students have finished
online Arabic learning with asynchronous model 5 times and synchronous model 3 times. So,

62% of online Arabic learning are synchronous, and 38% are asynchronous.

Arabic E-Learning for IPIREL Arabic E-Learning for IPIEF
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M Arabic E-Learning for IPIREL M Arabic E-Learning for IPIREL
Figure 3: Arabic E-Learning for IPIREL Students Figure 4: Arabic E-Learning for IPIEF Students

Based on figure 3 and 4, the media that are used by IPIREL and IPIEF students are
flipbook (e-module), WhatsApp group, zoom meeting, google classroom, go formative, and e-
mail. In learning Arabic, IPIREL students used flipbook 14 times (28 %), WhatsApp 16 times (32
%), zoom meeting 9 times (18 %), google classroom 7 times (14%), go formative 2 times (4%),
and email 2 times (4%). While IPIEF students used flipbook 6 times (23 %), WhatsApp 8 times
(31 %), zoom meeting 5 times (19 %), google classroom 4 times (15%), go formative 2 times

(8%), and email 1 time (4%).
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Implementation of Synchronous Arabic E-Learning in IPIREL and IPIEF UMY

In this pandemic, learning Arabic through e-learning is strongly recommended. Due to

the importance of social distancing, distance learning practice has to be designed effectively.
Therefore, technology understanding plays an important role in the learning process. The
lecturer may determine some applications for e-learning. The lecturer should have a plan the
appropriate method for students in synchronous online learning. The main point, between
lecturer and students, can use the application easily.
E-learning is totally used for learning Arabic by IPIREL and IPIEF students during distance
learning. In synchronous teaching and learning, lecturer and students use e-module (flipbook),
WhatsApp group, and zoom meeting. The basic difference between synchronous and
asynchronous learning is using of face to face media. Because in asynchronous learning,
students use the same media as in synchronous except zoom meeting.

a. E-module (flipbook) is the main book that is used by lecturer and students. Actually,
students have been given Arabic book in the beginning of the semester, but all of Arabic
book has been transformed to flipbook, with the result that it can be accessed every
time in online learning easily. This is the main reference in synchronous learning.

b. WhatsApp group is the main media that is used in synchronous Arabic e-learning. It aims
to check students' attendance, to share some materials, including powerpoint slide, Ms
Word, and pdf, to discuss the materials, and give a quiz. It is an effective media for
synchronous e-learning. Lecturer and students may discuss the material by typing text
and voice recorder. Then, some materials also can be shared through a WhatsApp, with

the result that students may access and download it every time. For testing students, an
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oral quiz can be given through voice recorder, while a written quiz is given through
typing text or document.

Zoom meeting, it is a secondary media for synchronous Arabic learning and teaching. It
is a virtual classroom where lecturer may explain the material in real-time. Lecturer and
students can discuss with face-to-face (video conference). Students' motivation in
learning Arabic also stable or tend to increase. In this case, the duration in

communication through zoom meeting is 90 minutes for each meeting.

By those media on synchronous Arabic learning, there are some advantages showed, such as:

Lecturer and students may communicate and interact in real-time and face-to-face
through video conference.

Students are easier to understand the materials because after explained by a lecturer,
students can directly ask about it.

In synchronous e-learning, close relation and emotion between lecturer and students
are easy to be made.

It is easy and very effective for lecturer to observe students’ enthusiasm in learning
Arabic when synchronous e-learning is applied.

Students’ motivation in learning Arabic can be increased through synchronous e-
learning model.

This synchronous e-learning is possible for students to feel virtual classroom, with the

result that they can communicate one and each other.

However, this e-learning model is also having some disadvantages, such as:

Students are having problems in typing Arabic keyboard, because in offline learning

before the pandemic, students always practice writing Arabic on their handbooks.
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b. For discussing materials through video conference, students need a good signal.
However, students who live in an area with a low signal will frustrate with this
situation. Finally, they cannot attend the discussion or meeting at all.

c. There is a student who never attends the virtual classroom through video conference
because of low signal, and it requires a big of data quota.

d. Synchronous e-learning is limited time. Therefore, time to explain and discuss the

materials is limited.

Synchronous e-learning is real-time learning. Therefore, both students and lecturer
who live in different time zone have to adjust.

Implementation of Asynchronous Arabic E-Learning in IPIREL and IPIEF UMY

Asynchronous Arabic online learning is applied as a learning variation. In this
asynchronous learning, there is no direct communication between lecturer and students.
Students may read and download some materials and assignment that have shared by a
lecturer. Some media are used, including e-module (flipbook), WhatsApp, google classroom,

go formative, and e-mail.

a. E-module (flipbook) is the main book that is used by lecturer and students. Both of
synchronous and asynchronous learning, students are always encouraged to read this
primary material. On the other hand, students are also recommended to read other
references relate to the material.

b. Whatsapp group, it also becomes the main media that is used not only in synchronous
but also asynchronous Arabic learning. In asynchronous learning, it aims to check
students’ attendance and to explain the rules about students’ assignments.

c. Google Classroom (GC). If WhatsApp group is aimed to share materials, GC is used to

share students' assignments. Students have to download and submit their assignments
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no later than the deadline. This media helps lecturer to organize and check how many
students have submitted the assignment in time, on time, done late, or have not
submitted.

Go formative. This media is also used in asynchronous learning, especially for test.
Students may access mid-test, and final test through go formative. They have to
complete the test before the time is up.

E-mail. Sometimes, there are two or three students who have problems in joining
online learning. Some of them cannot join in google classroom and zoom meeting.
Sometimes, problems in access go formative is appeared. That is why, students may

submit assignments through e-mail.

By those media on asynchronous Arabic learning, there are some advantages showed, such

as:

Students may access the materials flexibly, with the result that students who did not
attend the meeting due to the low signal or limited data quota can still learn it.
Asynchronous e-learning without video conference as synchronous e-learning is
cheaper and more efficient because it is no need a big data quota or high signal.

In this asynchronous model, lecturer has a lot of time for planning and preparing the
materials before share it through WhatsApp, google classroom, go formative, or e-
mail.

Student’s absence rates can be reduced. Sometimes, in synchronous e-learning,
students did not attend the video conference meeting through zoom meeting due to
low signal or they do not have a big of data quota. Therefore, this asynchronous e-

learning may help students in balancing their attendance score.

e. Students have a lot of time for reading and understanding materials.
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However, this e-learning model is also having some disadvantages, such as:

Students are having problems in typing Arabic keyboard, because in offline learning
before the pandemic, students always practice writing Arabic on their handbooks.
When it happened in the mid-test or final test, it causes a problem for them. In an
online test through going formative, students have to type Arabic keyboard correctly
and quickly, because the online test will automatically lock and close when time is up.
If they cannot finish within a particular duration, they will not pass the test, and they
have to take a remedial test.

Each student has various understandings. Generally, students who have good basic
about Arabic language tend to be able to understand materials well. On the contrary,
students who have never learned Arabic before will find the difficulty to understand it.
The lower interaction or communication between lecturer and students, the lower
close relation and emotional will be made between them.

Sometimes, asynchronous e-learning causes students’ learning motivation decreases;
therefore, the impacts are students become undisciplined and inconsistent in learning
Arabic. Students' learning motivation tends to decrease when a virtual classroom is
nothing, and when there is no discussion in real time between students and lecturer.
The impact, when students with low competence have to learn Arabic by themselves
without discussion, it may cause stress.

There is no role-playing between lecturer and students in asynchronous e-learning.

In asynchronous e-learning, students are possible to copy or plagiarism other

assignments. In this case, lecturer's accurate in checking all of the assignments is required.
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|
Arabic Intensive (IBA) Program at UINSA

Arabic plays an important role for the pace of religious education in state Islamic higher
educations, especially at UINSA. The main reason is learning Arabic has a significant
integration with religious learning. Many Islamic religious literatures available in the library
are in Arabic. Therefore, it is a necessity for UINSA students to take an intensive Arabic
learning program as a provision to study sharia, aqgidah, kalam, hadith, qur'an, and other
Islamic scientific disciplines. IBA is managed by the “Language Development Centre (P2B)”
team under the UINSA. The participants of the IBA are 1) UINSA students are semester | and
I, they are legally registered in the academic section of the UINSA, 2) UINSA student who do
not pass this IBA program, its implementation will be regulated according to the mechanism
determined by P2B in coordination with the faculty coordinator.

The IBA learning program held at UINSA is a non-SKS (semester credit system),
program which held for two semesters or one year. Furthermore, students who are deemed
eligible to take the final online test (FOT) are those who meet a minimum attendance of 75%
for two semesters. For students who have passed FOT, they will be given an academic
certificate issued by P2B. Meanwhile, students who do not pass are required to take part in
the IBA remedy program. The funding for the remedy program for students who do not pass
FOT will be managed by P2B.

The academic certificate issued by P2B is one of the requirements for students who
will take the thesis exam ‘mundagasyat. IBA learning program at UINSA aims to equip students
with Arabic language skills, both oral and written texts based on the book Modern Standard
Arabic. In the first semester, students are given material with six chapters; namely chapters 1-
6 lessons. While in the second semester, students are given material with six chapters too;

namely chapters 7-12 lessons. At the end of the second semester, students are faced with a
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final online test or called FOT with a minimum passing score of 60% for majors other
Pendidikan bahasa Arab and sastra Arab majors. The IBA learning program is held twice a
week, study time starts at 06.00-07.40 WIB in each faculty before the regular learning class
program.

In this study, the author focuses on the IBA online learning program through the
application of synchronous and asynchronous e-learning which have been held as 15

meetings. Look at the diagram below.

120% 20
100% 15 15
100% 15 12
80% 10 . = 8
60% S I I
40% 0 I
0 NS o 3 Qo & X
20% 0% Q)00 $?* &o &9 & )@;")
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Figure 5: IBA Program Figure 6: IBA E-Learning Program

Figure 5 shows the IBA online learning program at the Faculty of Sharia and Law just
used the asynchronous model which is implemented 15 times (100%). Figure 6 shows that the
media used by Faculty Sharia and Law students in the IBA program are the MSA book,
Whatsapp Group, Youtube, E-test, E-edition, and Powerpoint. In IBA learning program, Faculty
Sharia and Law students use the MSA book 12 times (20%), Whatsapp Group 15 times (25%),
Youtube 5 times (8%), E-test 8 times (13%), E-edition 15 times (25%), and Powerpoint 6 times
(10%).

Implementation of Asynchronous E-Learning at IBA UINSA

The asynchronous learning model is used and implemented during distance learning

at IBA program. Through the asynchronous learning model, teachers and students optimize
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the use of various media or learning applications that are not time-bound. Referring to the
diagram in the previous paragraph, indeed the lecturers at the faculty of sharia and law do not
use asynchronous learning model with various considerations - one of which is the result of
polling from students - they object to having real-time learning either via zoom or google
meet, however, they prefer to apply asynchronous learning. Even though lecturers use
asynchronous learning, it does not mean that there is no communication in it, in fact, it helps
students in leeway in time and quotas. The following are the learning media and online
applications used in IBA learning, including actions of media used in IBA learning through:
a. MSA Book : In the IBA learning program activities at UINSA, there is a central
curriculum which has been a compulsory textbook that is determined by P2B, namely
Modern Standard Arabic book or al-arabiyyah al-mu’dsirah. This book is a
collaboration between UINSA and the Leipzig University since 2017 up to now. This
handbook was written by Eckehard Schulz (2017), it is not only available in printed
version, but also online version with the result that students may use it for learning
independently through audio facilities, vocabulary exercises, e-test exercises for
each chapter along with the answer keys, audio dialect of several Arab countries and
so on. These features can be used students and lecturers easily in accessing through
devices, computers, smartphones, laptops, tablet PC, and so on. According to (Negeri
and Um 2012) in this way, students make more efforts to improve their own abilities
with various materials and methods that are chosen by themselves. In the other side,
it helps students to study and read it anytime easier. Usually, the lecture gives a
reading assignment and helps summarize each chapter with free deadlines.
b. E-edition : An online edition of the MSA book, it is equipped with adequate

facilities for students to study independently. Usually, lecturer gives assignments
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with some stages; it is started from listening to narrative text audio, conversational
audio text in various dialect, doing e-test exercises for each chapter, and taking block
exams made by the lecturer through the My-Exam feature. It is an online-based
practice question feature with various items; listening, reading, vocabulary,
grammar, terminology, and writing. It is expected can be used by students often to
learn independently, so that it is easier for them to prepare their final exams or FOT.
E-test: This is a feature part of e-edition that is often accessed by students to practice
guestion after a chapter that has been studied and discussed with the lecturers. They
claim to be greatly helped by this feature because it is equipped with error analysis
as well as an accurate answer key.

Whatsapp group: It is a primary learning application service which is very useful in
the asynchronous mode of the IBA program particularly. The purpose of WAG for
communication of virtual classroom regarding IBA; repetition of information that has
been submitted by the lecturer, assignments, collection of assignments, attendance
requirements, the announcement of e-test scores, the announcement of test scores,
submission of new material, indirect discussions or respond to student questions. By
this application, lecturers and students often implemented asynchronous learning
model because they are considered effective and save quota. For example; lectures
via WhatsApp, discussion of material between lecturer and students, question and
answer about material which is difficult to understand, and presentation.

Youtube : It is a social media with audio-visual feature where students can use it
collectively to record their presentation activities based on the chapter material that
has been shared by the lecturer, then the presentation link that has been made via

Youtube will be published to the WAG. After that, lecturer and students conduct
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lectures via WhatsApp according to the agreed time. After the presentation session

ended, it is continued with a question and answer session and discussion.

f.  Power Point : Supporting visual media of the presentation material to be presented,

lecturer asks for a power point file as an evidence of their group work achievement

in understanding the e-test exercise by giving the shakal perfectly each word and

inserting a page that matches with the textbook on each item. After that, lecture and

students conduct lectures via WhatsApp according to the agreed time. After the

presentation session ended, it was continued with a question and answer session

and discussion.

Advantages and Disadvantages of Asynchronous E-Learning at IBA UINSA

Based on the results of distributing questionnaires through whatsapp conversations

discussions were obtained:

Learning IBA Asynchronous E-Learning at UINSA (Faculty of Sharia and Law)

Advantages
With the implementation of learning other than
offline, students are able to empower themselves
with learning strategies and intensive training out
of the classroom.
Online access provides the flexibility of time and
place for students, making it easier for them to
study independently to improve their language

skills.

Students have flexible time access to listen to the
conversational audio and Arabic texts from native

speakers in a variety of Arabic dialects today.

conducted to several students at the Faculty of Sharia and Law, the following results and

Disadvantages

It requires good signal quality and internet network.

The target materials are too much; it causes students
who do not have a basic skill about Arabic will feel

overwhelmed.

There is a low of communication between lecture and
students, because they are focused on assignment bills.
In other case, Students who are also preoccupied with

other subjects cause less in participating in IBA online.

Tabel 1: Learning IBA Asynchronous E-Learning at UINSA
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The Alternative to Easy Online Learning

Every learning design has advantages, disadvantages, problems, and challenges. The

learning process will be effective when lecture or teacher understands about their students'
skills, motivations, or problems in learning Arabic. In distance learning, especially during this
pandemic, lecturer has to choose what media will be effective and easy to use. Based on
guantitative and qualitative data, some advantages and disadvantages are shown. Therefore,

the researchers offer several solutions for online learning.

1. Supports from university are very required. University should give special attention to

improve the quality of wifi signal, make it easier for students to access e-edition, e-
module, or specific website from university, and this is certainly able to reduce expenses
for purchasing data quotas.

It is better if university provides internet quota subsidies for underprivileged students
while learning in a pandemic era, because generally they complain about the limited data
guota. Not all of students come from the prosperous families.

The comparison between synchronous and asynchronous e-learning have to redesign.
Synchronous is needed to explain materials, discuss, and motivate students. It is an active
way to teach and learn. Either students with high or low competence will need it to discuss
and listen motivations from their lecturer. At the same time, asynchronous is used to
share learning object like materials, assignments, and test. In other words, it is a passive
way to teach and learn because there is no direct communication between lecturer with
students. It is also good for students to study independently. Therefore, by understanding
what students need, the lecturer may determine how important for students to learn
Arabic through the synchronous or asynchronous model. Perhaps, 50 : 50, 65 : 35, or

others.
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4. The virtual classroom can be made through a video conference or a group chat like
whatsapp. In synchronous learning, students can use zoom meeting or whatsapp
application. However, in asynchronous learning, there is no video conference between
lecturer and students. They can use google classroom, go formative, e-mail, and whatsapp
to share and download materials and assignments. Video conference is a good media for
face to face communication, between lecturer and students can feel emotions one and
each other. Students can directly look at lecturer, while he/she are explaining the
materials. Then, when lecturer gives motivation, students will feel it. It is a good
application, but not good for daily virtual classroom. A big of the quota will be demanded
to access it every day. Therefore, lecturer may combine between video conference and
group chat in making virtual classroom. Other media are also can be used to help lecturer
in checking and organizing students' attendance and making online test. Do not only use
one or two media but combine it, with the result that lecturer will find some effective
media and their own effects for students and learning process.

5. The researcher recommends P2B to add the duration of IBA learning to four semesters
and give the weight of the material charged to students 12 chapters because most of the
students have non-Islamic boarding school backgrounds.

The researcher also recommends P2B to fix the network server of the MSA online

version, because sometimes it is an error when it is accessed.

Conclusion

During the covid-19 pandemic, Arabic learning for IPIREL and IPIEF UMY students have
applied distance learning through some media, such as; WhatsApp (IPIREL 32%; IPIEF 31%),
flipbook (IPIREL 28%; IPIEF 23 %), zoom meeting (IPIREL 18%; IPIEF 19%), google classroom

(IPIREL 14%; IPIEF 15%), go formative (IPIREL 4%; IPIEF 8%), and email (IPIREL 4%, IPIEF 4%).

CC-BY-SA © 2020

e-ISSN: 2615-0905

https://doi.org/10.31538/alsuna.v3i2.685 _S
http://e-journal.ikhac.ac.id/index.php/alsuna/index

Journal of Arabic and Engllsh Language


http://e-journal.ikhac.ac.id/index.php/alsuna/index

Page | 136

Vol. 3 (2), pp.115-139 A Study of Synchronous and Asynchronous E-Learning: Arabic Distance
Learning During The Covid-19 Pandemic

Meanwhile, two learning models are also applied, such as synchronous and asynchronous. In
this case, synchronous is the most widely applied. Synchronous e-learning for IPIREL students

up to 75 %, while IPIEF up to 62%.

Then, online IBA learning program at the Faculty of Sharia and Law UINSA only uses an
asynchronous model which is implemented 15 times (100%). Thus, IBA learning in general, is
going well and effectively. Through this IBA distance learning, students are more independent
than before in completing the target material for one semester. On the other hand, the main

problem that is faced by students in distance learning is the limited signal and quotas.

Implications of Findings

Learning Arabic during the pandemic is challenging. Lecturer is encouraged to prepare
the best method and media for distance learning. By understanding what students need,
lecturer may determine how important for students to learn Arabic through synchronous or
asynchronous e-learning model because both of them are good to be combined. On the other
hand, lecturer may use media which are easy to access for all students. Is it effective
technically and economically? If it is possible to use more than one or two media, combine it.
Every media has its own function. Then, it is also important for a university to support students

with internet quota subsidies during this distance learning.
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Purpose - This study aimed to reveal the Sunda language words
originally from the Arabic in the Sundanese language dictionary of
Raden Satdjadibrata. It because the entry and spread of the Arabic
language in Indonesia were in line with the entry and spread of Islam
in this country. And the entry of Islam carried some words that were
not found by the Indonesians before, and it greatly affected their
language. Especially, among the Sundanese who use Sunda’s
language and most of them are Muslim.

Design/methodology/approach - This study was carried out on the
qualitative methods based on the theory of Miles and Huberman,
with  data reduction, data display, and conclusion
drawing/verification.

Findings - This study found 92 Sundanese absorption words in the
letter M which came from Arabic, and from these words we can group
them into four groups. The first, and it is number 58 Sundanese words
that their meaning wasn’t changed from the Arabic meaning. The
second, and its number 8 the words that extended in their meaning.
The third, and its number 13 the words that got narrow in their
meaning. And the fourth, and its number 13 are the words that
changed completely their meaning.

Originality/value — from a number of vocabularies found, can be used
to facilitate learning Arabic for Sundanese people. so that it can help

understand effectively and efficiently.

Paper type — Concept Paper

doddall
Lels Cogainss Aupall 21 e ALasd) 26 el Gy comunisnsd) DU o LS
Ll alay & yall 45l @las G 2> Odin ¥y (SLud¥) algius a5 Lalad Aoag Adle d51
o] fLAT NS o Lpd W Bytae 3t doyall 26l 0T Ogutigni¥l cdel log . alle 3t cowdd
LGl Ogodseiuy ol (mgdiad) Cigaddl wic Anlsg (Al-Adawiyyah 2010) 44Ul sda @lad e
Lol 2l cay i i @ G sl 3 Lol dgabaill 26l AST (o paad (&1 dsgoid|

Alstirin G

Journal of Arabic and English Language

CC-BY-SA © 2020

e-ISSN: 2615-0905
https://doi.org/10.31538/alsuna.v3i2.818
http://e-journal.ikhac.ac.id/index.php/alsuna/index


http://e-journal.ikhac.ac.id/index.php/alsuna/index
mailto:rizalfirdaus9@gmail.com
mailto:anachoirunnisa71197@gmail.com
mailto:amarkamal30@gmail.com

Page | 153

Vol. 3 (1), pp.152-161 Similarities in Pronunciation and Meaning of Local Languages and Arabic:

Study Contrastive Linguistics of Sundanese Language and Impact on

Learning Arabic

pand gag Lase Ailadl B (asy @l Lgaiay 092ds epeleld ¢ (As-Sa'diyyah 2018)
(zha) "3"5 (fha)" <3 " (3,8 e@sd @ Auspadl 8ol Liany 329

s walal oly cpladl st (e Badl Slalll g Lppall 231 Ol peedad o Lide oy 1
(Firdaus, Al Farisi, and Mandala el & Al e bolas 8 w9 oL s909 4L duaal LS 201
fda_cb 3yl ‘dé.ci oz L«:;}’ <13 .2019; Setyawan and Fathoni 2019; Hidayatullah 2018)
cdeally cpulanlly @lanll calua¥ (Juolgally Jlas¥l 2aly «ouySI oLall 440 Ll oo Suas (Al
et O U2y 5ol Jundy L 5uB 0 41 2 4 pal) 2301y (Alma'tug 1996) wlaladll Jalas
G55 &5 G dlas JBLS « (Alma'tuq 1996) cadl pgy ) dladoe; clado> gd cazme Yy cpgai
(3 syl € Gslaslad 40615 58001

iy L bl iy @Jladl S & Zoyall U1 iy alezadld bl clelusdl ) tas)sjf
ety Byleadl 3 889 1ylass) Wls Lasgly lalll Janl oo L) Jodnd A yadl 2l L s 3 alel
il § el plaay ookl hgieng o8I Al LesS J) 28LaYL ) 240 LeoS Gl o
e dll oo Bliall 3las Ly B Jyo ) Bzt Lyalliy (D] (e e IS quadly (3,58l
Ladly QST @b L8 ez ly (2589 (! o Lxdrang ol (o dunpadl Gl o))" A ol JUB9
ba Adyaa9. (Al-Fauzan 2011) "caly 98 4 Y] ez lodl @iy ¥ log oAyl AL Y] @dy Vg 408
39 <OA ol § &8 05 aqdad Al Uy A LB J : e JU LeS et olial (00 s 231
AV yaall € ,S34 Ge h S0 OBAN G555 48T pigysT Al

slazely petudy pots G LUl Jaat 2 Js @Jladl 31 2 Ao padl Zall G C3yai 1da oy
oSy Leadad 21y 3 Lgasall Iz 155 oy dolicdl slaze¥) g 2ol Clls qulal Ligaimy (gotid|
Jsdae dzg09 puad cidy § Lalad Gylall Bue J) dgamsll oSl cdulyully cglelly tamddl o
Led Giamy &1 Aty opladl and Las A Bl sl Ligaie calixsg (Hidayatullah 2018)
LM | ol LpleLams «Lgaads o 2o 2alll oulad Lgain Lyl alisesy 2o yall 2alll dalad o]
.(Al-Fauzan 2011; Albantani and Madkur 2018)a,La¥1 eyl ol 24l 2,USIg gl 3

« (Muhammad 2009) ;1,209 sl 85y 1Lads! @lall el (§ & pall Aa Ul o, 350 il
Lyl als coal oda e ails 3 Bapas Lobl luay (S 4y 48,89 olud ¥l <l 2,STs LY 0l
(Ridho, e 1540y ol s 2edlaalll ogadidl v LayLadil § adlgall 581 (o DLl 24l clls
Mujahidin, and Al-Katani 2018) .

J309 sl a8 Aasyall el oL yeg el el qland ALl dasyatl J5T ey Lo (e
2as. (Zarkasyi 1991) Loyas oMU mlad! 05,8 3 copall (e yletll clebozedl 3oyl e Lutionti] 3
PHERHIPCISVOMEPNY INEPS W RPN D D FEN PV | p P YCH PRSI UM TE) BY WIS EXL P PER
SIS ozl 3yalls Lol A4l 3 oeis uBy . (Nasution 2019) eqily (egEalas (e 1S

CC-BY-SA © 2020

e-ISSN: 2615-0905 ;[ [ ,Z{ ; iz
https://doi.org/10.31538/alsuna.v3i2.818 _S ﬂ
http://e-journal.ikhac.ac.id/index.php/alsuna/index

Journal of Arabic and English Language


http://e-journal.ikhac.ac.id/index.php/alsuna/index

Page | 154

Vol. 3 (1), pp.152-161 Similarities in Pronunciation and Meaning of Local Languages and Arabic:

Study Contrastive Linguistics of Sundanese Language and Impact on

Learning Arabic
sda of crgtieadl pasy dex Ols Luagll Bldl 3 A yall Bl o0 ol Lgiad! cilmllaially
Aol LBl e o Slxdlally ol
DLl sda caazd Bgdicd| 2allly Zopall Bl Gu il dag O Cugiwd! lgdye 5!
(Gally @l § wlnad (e Olo pe dpsall Llll @lad Mpud

Coml By
deiny g mdl sa @Szl isoslly @aSU el e el lin § c Ll dezay
Slaglally Sblbadl e eins LuiSe 5ymy g9 YLl Sigzxdly sl (o a2l sl e
$SU el Lple tatay 01 loglall of bl sdag Lyl of SLAALI U5l ¢lgae Byg ikl 2 Ll
Sl el ] nae gobe plis Jslas o ilme JSCha Lol (bl Aalad 89 dide 10 S e 88950 058G
((Sugiyono = UasMLl aszxl o ALall el oladl J) Josld dx el 0gs sl e i s
sda bl 208,80 gt po Sbilig 33la> (e Jgsasdl dal o sha] 5o ool oxdl 19 2017)
M s 139 Leid 13 rmsll cumdl ey (I SULl pon Budee O3 cialyll Sy il
kg ety 2 9y O ey 4S9 Aoyl Lllats S0 s biled) dpale a8, o e oLl Jas juntay
dasy b bl Julmtd o L) aiziwl (Sugiyono 2017) dwlys (olyel i daf e wbiled) sda

z iy bl (o ye cabiledl asg pex Gylall &k (29« lopgag ulle

Lgiad! osald § e ool 13 Lgaiadl Sl pan um Ll Jglomy il 1 (e sliud
dl s o aay Lilas s G lalS) ells Cadias @ "M " iy sl &1 Blgalad ool
3oLl Em Ll L8 IS wasg AIYlly Aalail Aol e LalS (S Julons dialg Hgutiadl il
i) Gotiad 2oyall 2al) qulad § ledSI s oy

o

WA PO

,S39. (Umar 2008) axs (de s Llall degama of Buslg Alaal 29 4alS (10 pozr LKl
o3 AalS AN I Y 0 ded (3 LeS (Gadl Aol ByLeatl of Alazedl (2 2adSI 3] gl @zmall
gl alam Ladae Jleel SldS o1 Jaie ¢l s . (Anis et al. 2004) dsal,) of 4aS> 41 dalS)
Lotall L Bpimguns Ly cleliday ciny i s Ly ccolallall g Lagly ccnladlall g 1931 oy 2l
- (Kholil 1998) Lpiay (ye Lpuasey ¥ adling LJ 4aidhag
Lgoiad) el Casyni ol

0 (B9 pased Ogele YV g Audioi¥l ! Ladseiug () Bl (2 &gl 1)
4allls. (As-Sa’diyyah 2018) Lglaell sl way ol e § G a3 3 Leasei| Lalail) s Ul AST
e Lozt datarg Lpd Laliell wilgall of wilistue s929: 63T lad J) Hlan, dalises Lgaidl

CC-BY-SA © 2020

e-ISSN: 2615-0905 ;[ [ ,Z{ ; QZ
https://doi.org/10.31538/alsuna.v3i2.818 _S ﬂ
http://e-journal.ikhac.ac.id/index.php/alsuna/index

Journal of Arabic and English Language


http://e-journal.ikhac.ac.id/index.php/alsuna/index

Page | 155

Vol. 3 (1), pp.152-161 Similarities in Pronunciation and Meaning of Local Languages and Arabic:

Study Contrastive Linguistics of Sundanese Language and Impact on

Learning Arabic

LGlllg caadalll aally (adsaball Al g Lebgiun f Labolia casmy ol 4] Siats (sl (2,4l
& it e dalizes Lgiad| Aall) T Casyai s (a9 . (Sari and Yuliana 2015) 3,4l
s deol ild Casyad ]

Jia) T 55T olad ) ol (0 2elS dsT dlas 58 o goalll (AN Gans GI (2 ol 2l
ol i A o 20 Lt o o055 Y il Tl Syl g Lo 24) J) i 480 30 yemic
(Murodisi dLaalll 39 U1 L gats (31 Blogd) (gu] cay LeS « (any (po Lwany yaiiung s llaally A5
o Slssal o Sl yonbiall clls oT slgu @51 480 (o sunbie JLss] 4l L3831 Jsisg 2009)
oyl Jl s 94 ye9. (Ba'labaky 1990) Line

Loiudl Al ugald (o By ge dxl

ooty dadl Al Ul ugald 8yai Asguawdl ( Leksikografi ) (31,2 eSSl 7l (e o)
ealsdll e (b0 58 A VAAT (ushausel YY) &ilolegws 3 9 (Raden Satdjadibrata)ls)mlade
Joo i IS iy Asbadl Bl tolyd § Jsa ¥ ) cpupmlall Crgaigan gl e 8yumlall
— LedMU Al LS wseld (pouzs (Raden Arya Kusumaningrat )olzislegewsS Lyl ol
aall ) Apuigsyl — Lgaiadl usaldy oyidd @xy @ ¥ G S9 (aVAOY ale (3 Lsguiull
bzl Sl of war YTY Gole i @ Be Jst G o Alsh &l 4 blyslaie
OF O cuzmadl (0 uds YT Y pews b § JeiSos $9lll (Balatentara Dai Nippon)olasss
lia ad Joly Byl )88 Liw goluy YT € gag (Jepang) aildsm L adbeiuw 6,dd L
Crting dlg g N30+ ale 3 (sl Zadall) s VA28 ale 3 ogald 3 2Ll AalN ugals
Kamus " ¢lgially dpuigsdl — gaiad! egelal (AW dadall) id caold) 2adal e 2
.(Satdjadibrata 2011) Kiblat Buku Utama 4is ,&ldlg " sunda - Indonesia

L) > Dogatiad) 2al) dladlomn :Jo¥! cloa Crolol Crad (195 Lgiad| Ll ugald o)
O s b Mt 1 Uiy oasll s sy bl il sa 15 G Ly (on o ¥ (32 3
[(Satdjadibrata 2011) &l ells 0@ §8uclue ] 7 by ] > Agaiad| U oy

Bgaigud! a1 ugald Canlls § Lolozal lodisT oyl 18 Bgaiad! 4811 ugald g ol Jud
( Kamus de wilde) salig 63 (wsalad NeaSG luigas wgald cadls Aaslun § 16SAL] @@t Cu
Perkumpulan) eleg cyal Lol dcgazms 4 (alji GHl a VALY 2w (de wilde) gabig o u.«.j)..uiz!
o9 ¢ iad BMEg cpules AL e 4555L> 535Lals (Batavia Untuk Seni dan limu Pengetahuan
«@VAot 2w (Jonathan Rigg) 4all gol> Byi (o Agidl Bl ugeld M,a_l_lls
Gouvernement Van Soendasch-Nederduitsch Woordenboek, op last van het _goldg
44!l Soendancesch-Hollandasch woordenboek  yss4l89 «@YAYA 4w Nederlandsch- Indie
.(Kurnia 2008) »\AA$ % (S.Coohsma)

CC-BY-SA © 2020

e-ISSN: 2615-0905 ;[ [ ,Z{ ; iz
https://doi.org/10.31538/alsuna.v3i2.818 _S ﬂ
http://e-journal.ikhac.ac.id/index.php/alsuna/index

Journal of Arabic and English Language


http://e-journal.ikhac.ac.id/index.php/alsuna/index

Page | 156

Vol. 3 (1), pp.152-161

Similarities in Pronunciation and Meaning of Local Languages and Arabic:

Study Contrastive Linguistics of Sundanese Language and Impact on

Learning Arabic

S Aka g (slale 4Tl qudiguts)] - s ugaldilizn (2 Lo libs @3 (A1 Asguiud) utalgd sglat
Ui Aaj g)lunsl Glidgun G901 4adl Olllne 99 (Gligus ~ligan (egald @) AVE L Usaiy

(Kurnia 2008)Y44 Yo

8y9le

JSie
Aoelimns
(odes

CC-BY-SA © 2020
e-ISSN: 2615-0905

Mokla
Mumin
Muakad
Mualap
Mualim
Mubadir
Mud
Mudawarah
Mubhajir
Muharam
Muhlis
Muhrim
Muhtasor
Mujijat
Mukalap
Mukena
Mukim
Mulud
Munajat
Munapek
Munasabah
Munkar
Mupakat
Murad
Murid
Mursid
Musanip
Musapir
Musawarah
Musibat
Musim
Muskil
Muslihat

Muslim

https://doi.org/10.31538/alsuna.v3i2.818

http://e-journal.ikhac.ac.id/index.php/alsuna/index

polas
psale
48,20
gdae
—ade
ke

Ma'lum
Mamum
Maripat
Map
Madhab
Magrib
Magibi
Mahir
Mahluk
Majalah
Maijlis
Majmu
Majusi
Makam
Makbul
Makna
Makruh
Malaikat
Malakat Maot
Malarat
Malik
Malim
Mangpaat
Mani
Maot
Maphum
Marhum
Marjan
Martabat
Masakat
Masalah
Masbok
Mashur

Masiat

A lstivia

Journal of Arabic and English Language


http://e-journal.ikhac.ac.id/index.php/alsuna/index

Vol. 3 (1), pp.152-161 Similarities in Pronunciation and Meaning of Local Languages and Arabic:
Study Contrastive Linguistics of Sundanese Language and Impact on

Learning Arabic
L ———————————————————————————————

Loluw Muslimat TSI Masjid
Hydio Musrik Bydia Masrik
YES I Mustahil 8yl e Mastar
eSS Mustajab 9290 Maujud
(diue Mustakim Lgaa Maunat
Jeriua Mustamal S Mayit
Page | 157 Y
1 29 Mustapa e Milik
(3973 Mustari ke Mimbar
dalllbse Mutalaah zle Mired
s Mutlak Jie Misil
Lielao Mutmainah nSue Miskin
9294 Mojud [ ES-P Mohal
Lgtia| A8l usold 3 pre ol I3 el sete: ) Jouize!
consalill 3 e ol 3 el s o Lud
aalai) o Ll o Bty Ll s o Bputicedd A8L1 ) U5 (801 syl s LelS sk )
Lebosmds i ol ) i) e o LaSlag AV G (g el il Led )b Laslg ¥l
J:! ‘ . -
03 AN 13 AN 13 AN A EA S AN Juol sl AN
gy Lgutiad| vy Lgutind| Yy dgaiud! ! L g ]! g
ol ol ol
Foexe Majmu Lwlin Munasabah = Cads Madhab AUzs Majalah sabe Mabhir
plis Makam iye Murid <Ula Malik 69,50 Makruh Bolxa Mahluk
PNED Malim e Magribi 85Lase Malarat dadie Mangpaat oo Majlis
S Masakat Josde Makbul G Mani (s Maphum FLGYN Malaikat
gl maot
de Mokla S Makna e Muslim Liye Martabat SOl Malaikat
—alse Mualip Ciga Maot Ligaa Maunat S92g4 Maujud polae Ma'lum
8y9le Mudawarah | (5350 Mupakat KPYPW Mulud zlrae Mired asale Ma'mum
e mukena Olye Marjan Ulio Masalah = 3l ue Mistar PYESY Marhum
sl>lie Munajat pr=a Muharam - - d9290 Mojud 9Lia Mashur
Axlina Muslihat B giena Masbuk - - alse Mualip Aynna Masiat
Olas Musonip (g0 Musim - - (e Mukim NESY Masijid
-}
S Adio Mustari e Mimbar - - Slya Murad Cue Mayit

CC-BY-SA © 2020

e-ISSN: 2615-0905 ﬂ [ ,Z{ ; iz
https://doi.org/10.31538/alsuna.v3i2.818 _S ﬂ
http://e-journal.ikhac.ac.id/index.php/alsuna/index

Journal of Arabic and English Language


http://e-journal.ikhac.ac.id/index.php/alsuna/index

Ok

Page | 150

Vol. 3 (1), pp.152-161

Mualim

CC-BY-SA © 2020
e-ISSN: 2615-0905

https://doi.org/10.31538/alsuna.v3i2.818
http://e-journal.ikhac.ac.id/index.php/alsuna/index

OnSiune

Similarities in Pronunciation and Meaning of Local Languages and Arabic:

Study Contrastive Linguistics of Sundanese Language and Impact on

Miskin - - ey

- - - e

- = - Ay dia

u“}"’L‘;-//Jg")-‘ ‘_144/“_3/.5 ‘_”rLa.L{f/‘_';bg.u"ﬁLmﬁ"f r‘,@u,%f/

Learning Arabic
|

Magrib
Musapir

Musawa-
rah

Musibah
Muskil
Muslimah
Musrik
Mustajab

musta'mal

Mustopa
Mutalaah
Mutlak
Mutmain
ma'ripat
Mustakim

Masrik

clle
Jie

AShe

e
V)

22l

po=e

(R0

EY-EY

Lo B3Laiwdly e ol 3 & guicud| LS Jidns 7 3905
20 Bagaall Cal¥l o Wl ey AT sda pad ((38Lw) el Lilaly (munapik) delS
Lo D5 ,olaT g Lalinag 380 (oo Jeld cusl (2 38Lis LalS syl Aall) 39 psY] 8yl (S
sa9 laling iy Lol 2l § Lsss casg (Umar 2008)4; 5,48 Ay diludy diley] siboly oy
.(Satdjadibrata 2011) wyall 44,c LS 38l
2o Bagaell Cal¥l T ULl By AISI s pa ((S8lun) el Llaly (Musapir) delS
Ceams saaie Lalines 8l (po Jeld ool (2 Boyadl Aalll 3 58lus 2aKSy 1 8yl (nSu
$l ) die oydbi Gy (Jasls i 6 4nl d] pasd 3l / pasxdd! yolu :g¥l Lhase
laline Ay Lgaieadl Al § Ldoss dang (a Y+ A — 2 VEY. ¢ pae dpesl e lises el ) 43S
(Satdjadibrata 2011) J=s,!

Milik
Misil

Muakad

Mubadir
Mud
Muhajir
Mubhlis
Muhrim

Muhtaso
r

Muijijat
Mukalap
Munapik
Munkar
Mustabhil
mu'min

Maap

Alstirin G

Journal of Arabic and English Language


http://e-journal.ikhac.ac.id/index.php/alsuna/index

Page | 159

Vol. 3 (1), pp.152-161 Similarities in Pronunciation and Meaning of Local Languages and Arabic:
Study Contrastive Linguistics of Sundanese Language and Impact on

Learning Arabic

Al caoly ¢ polue BT 3wl b 8
S L el 13ke Ogazly 4| Lly i U] ¢ el
38l ezl e ¥sa alal elladg oy b HLll clislie o) calilyaiiunl @ aesil

lsrl! 3 gt Billl § lpilro oy dsiall Lol alad z3lai 21 msssg ] o]

(uga9 (diang ¢yl 1 (P9 (gl g 499,20 BLelS Hlgzl a3 M) vt

Slall 3élsd layalloia z5d J) @lall 7 lixy ¥y 38Liag c 2l ydiag Auiag ¢ 3llang « sgidins « yalay
Al 3 Jie ilesatly culayall o181 Ul o oof ¥ eladl 3 @ cAgaiad! Aallly 2 yadl 25l 3
Maall” @ Jie Mg a3l AB) 5 " gdymy "
oMl

usalE GM i (30 s ol 3 Bgaiadl LS ity ol (o Base 3 Lo e L
il g A yall 2l eulad § Lo Solanadly alally Gpuolidu (ol dgaiad! ALl
o0l Agriad! Bl Gagold 3 Aye Aol L &1 Bgaiadl Ll o il 4] G Ll iy
SLelSIN iy (AlS Grawdy (] (de cialig ladgzg 8 A4S ualy s BIS (29 Bag2gelinalid
ALYy Aalill Lo Ll By Ll (35 ol Ldalons w39 cLapl 90 M 8y (0 Lais ] jumisy
Sy A ye SLe ta bl AT ) lpasd) s oF LiSCey V) S (109 laadl Ld s Lasl
3 Ll 28l 2 ye cLelS goiad) A1 3 Lol cond) A ye el cBgaiad 2311 § Lslas
Agotiad) Bl § 6,51 Glae ] Lplas culan) A ye S (igaidl 2311
BalasiwdUI

il ugoiad] Ay all ALl 0ulad 3 ye ol 13 Bgiad| LS (0 Bolaradl o]
Jaally Ll ilas o (3 095 L s e nnts aslat 8 Cnvelall Buis L (§ Bouell i, Ll 2
byl § LS ells Lol cUI3s By 8y auad by § Ao yadl Zall @la Alyiog (sl
Sloyailly dezdl 3 Leaagg cnlelSl ilan (aliels cgoguailly

&yl

Al-Adawiyyah, Rabiah. 2010. ‘Tahlil Al-Akhto Fi Istikhdam Al-Domair Fi Al-Insya Al-Muwajjah
Lada Talamidz Al-Shof Al-Tsani Min Madrasah Al-Wathaniyyah 16 Al-Mutawasithoh Al-
Islamiyyah Jakarta Al-Syargiyyah’. Universitas Islam Negeri Syarif Hidayatullah Jakarta.

Albantani, Azkia Muharom, and Ahmad Madkur. 2018. ‘Think Globally, Act Locally: The

Strategy of Incorporating Local Wisdom in Foreign Language Teaching in Indonesia’. In

CC-BY-SA © 2020

e-ISSN: 2615-0905 ;[ [ ,Z{ ; QZ
https://doi.org/10.31538/alsuna.v3i2.818 _S ﬂ
http://e-journal.ikhac.ac.id/index.php/alsuna/index

Journal of Arabic and English Language


http://e-journal.ikhac.ac.id/index.php/alsuna/index

Page | 160

Vol. 3 (1), pp.152-161 Similarities in Pronunciation and Meaning of Local Languages and Arabic:

Study Contrastive Linguistics of Sundanese Language and Impact on

Learning Arabic
|

International Journal of Applied Linguistics & English Literature, 1-8. Australia.
http://dx.doi.org/10.7575/aiac.ijalel.v.7n.2p.1.

Al-Fauzan, Abdurrahman bin Ibrahim. 2011. Idoa’t Limuallimi Al-Lugoh Al-Arabiyyah Ligoiri An-
Natigina Biha. Riyadh: Al-Arabiyyah Lil Jami’.

Alma’tug, Ahmad Muhammad. 1996. Alhashilah Al-Lughowiyah Mashodiriha Wa
Tanmiyatiha. Kuwait.

Anis, Ibrahim, Abdul Halim Muntashir, Athiah Al-Showalihi, and Muhammad Holfullah Ahmad.
2004. Al-Mu’jam Al-Wasith. Maktabah Al-Syuruq al-Dauliyyah.

As-Sa’diyyah, Halimah. 2018. ‘Al-Kalimat Dzatu Asli Arabiy Fhi Qomus Al-Lugoh As-
Sundawiyyah Li Raden Sadjadibrata Min Harf A-J’. Sekolah Tinggi Ulmu Bahasa Arab
Arraayah.

Ba’labaky, Ramzi Munir. 1990. Mu’jam Al-Mustalahat Al-Lugowiyyah Inggris-Arab. Beirut: Dar
Al-1lmi.

Firdaus, Rizal, Kurnia Afandi Al Farisi, and Robi Mandala. 2019. ‘Istratijiyat Ta’lim Al-Lughoh Al-
Arabiyyah Fi Ashri Aulamah’. Studi  Arab 10 (2): 131-50.
https://doi.org/10.35891/sa.v10i2.1857.

Hidayatullah, Achmad Diny. 2018. ‘Al-ldarah al-Istiratijiyyah Fi Ta’lim al-Maharat al-
Lughawiyyah’. Alsuna: Journal of Arabic and English Language 1 (2): 103-13.
https://doi.org/10.31538/alsuna.v1i2.77.

Kholil, Hilmi. 1998. Al-Kalimah Daros Lughowiyyah Mu’jamiyyah. Alexandria: Dar Al-Ma;rifah
Al-Jamiiyyah.

Kurnia, Atep. 2008. ‘Perkembangan Kamus Sunda’. 2008.

https://sundaislam.wordpress.com/2008/04/03/perkembangan-kamus-sunda/.

CC-BY-SA © 2020

e-ISSN: 2615-0905 Z[ [ ,Z{ ; QZ
https://doi.org/10.31538/alsuna.v3i2.818 _S ﬂ
http://e-journal.ikhac.ac.id/index.php/alsuna/index

Journal of Arabic and English Language


http://e-journal.ikhac.ac.id/index.php/alsuna/index

Page | 161

Vol. 3 (1), pp.152-161 Similarities in Pronunciation and Meaning of Local Languages and Arabic:
Study Contrastive Linguistics of Sundanese Language and Impact on

Learning Arabic

Muhammad, Umar Hasba Rasul Usman. 2009. ‘Ahamiyyah Lughah Al-Qur’an al-Karim Wa
Intisyaruha Fi Malaysia’. Dirasat Da’wiyyah.

Murodisi, Jodi. 2009. ‘Al-Aliyat Taulid Al-Mustolah Al-Lughoi’. Majallah Al-Dzakirah, 285-300.

Nasution, Nurmia. 2019. ‘Al-Kalimat Al-Melayuwiyyah Dzatu Asli Arabiy Fhi Qomus Daya
Walistifadah Minha Fhi Ta’lim Al-Lugoh Al-Arabiyyah Al-Melayuwiyyin Al-Mubtadiin
Harf “1” Namudazan’. Sekolah Tinggi llImu Bahasa Arab Ar-Raayah Sukabumi.

Ridho, Fahmi, Endin Mujahidin, and Abdul Hayyi Al-Katani. 2018. ‘Tarigah Ta’lim Al-Lughah Al-
‘arabiyyah ‘ala Manhaj Silsilah Al-‘Arabiyyah Fi Jami’Ah Ar-Rayah Sukabumi’. In
International Conference On Islamic Studies. Sukabumi.

Sari, Devita Nela, and Risti Yuliana. 2015. ‘Kebudayaan Suku Sunda’. Surakarta.

Satdjadibrata, R. 2011. Kamus Sunda — Indonesia. Bandung: Kiblat Buku Utama.

Setyawan, Cahya Edi, and Muhamad Fathoni. 2019. ‘Al-Manhaj al-limiy F1 Ta’lim al-Lughah al-
‘Arabiyah F1 al-Madrasah al-Thanawiyah al-Mu’allimin al-Muhammadiyyah Bi
Yogyakarta’. Alsuna: Journal of Arabic and English Language 2 (2): 150-63.
https://doi.org/10.31538/alsuna.v2i2.391.

Sugiyono. 2017. Metodologi Penelitian Pendidikan, Pendekatan Kuantitatif, Kualitatif Dan
Riset Dan Pengembangan. Bandung: Alfabeta.

Umar, Ahmad Muhtar. 2008. Mu’jam Al-Lughoh Al-Mua’siroh. Cairo: A’lam Al-Kutub.

Zarkasyi, Ahmad Hidayatullah. 1991. ‘Al-Lughah Al-Arabiyyah Fi Indonisia Dirasah Wa

Tarikhiyyah’. Jamiah Al-Punjab.

CC-BY-SA © 2020

e-ISSN: 2615-0905 Z[ [ ,Z{ ; QZ
https://doi.org/10.31538/alsuna.v3i2.818 _S ﬂ
http://e-journal.ikhac.ac.id/index.php/alsuna/index

Journal of Arabic and English Language


http://e-journal.ikhac.ac.id/index.php/alsuna/index

Vol. 3 (2), pp.162-178 The Relationship between Speaking and Writing Performance in an Indonesian
Senior High English Foreign Language (EFL) Classroom

Foreign Language (EFL) Classroom

Page | 162

Lilik Maskuroh Hadah
Universitas Islam Negeri Sunan Ampel
@ lilikmasykuroh@gmail.com

Purpose - This research aims to figure out the relationship
between those two productive skills focusing on four

Sayyidatul Maghfiroh aforementioned crucial aspects in language learning.
Universitas Islam Negeri Sunan Ampel
@ syayyida3@gmail.com Design/methodology/approach - This study used a cross-
sectional quantitative method with 32 English Education
Naza Zulmia Humairoh Department students in the 6th semester at Universitas Islam
Universitas Islam Negeri Sunan Ampel Negeri Sunan Ampel Surabaya who have already been
@ nazahumairal8@gmail.com experienced in spoken and written class to be the participants. In
terms of gaining the data, It used pictured cued interviews and
Wahyu Nur Ahadah answer the open-ended question related to the best way in

Universitas Islam Negeri Sunan Ampel finding a job and give their opinion within 30 minutes. Both of

® wahyunurakhada2000@gmail.com the tests were adapted from the TOEIC sample test from the
Educational Testing Service (ETS). Finally, use SPSS 2.2 for the
data analysis.

Keywords:
Correlation

Findings - The result shows that the organization gains the
Speaking Skill

% : highest rate or simply as the most related part among the other
Writing Skill language learning. Furthermore, the correlation between the
two productive skills also shows a moderate correlation.

Article Information:

Submitted: 06 June, 2020 Originality/value - It simply said that speaking and writing show
Accepted: 15 November, 2020 an insignificant correlation with the organization as the most
Approved: 28 November, 2020 related part of language learning.

Paper type — Research paper

Introduction

One of the second language acquisition (SLA) researcher's most important tasks is
exploring and completely identifying the skills required in learning a second language along
with the variables affecting the acquisition of the L2 by using those four skills (M. D. Hubert
2008). The fact that the language practices are mostly allocated to one of the four categories
of language usage: reading, writing, speaking, and listening makes the number of research

emerged in exploring the issues of it.
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The most common research spread out nowadays has focused within a single category
of skill, including how the strategy, learning style, and also discuss among student and teacher
perspectives about each skill. In the last seven decades, as (Indrilla and Ciptaningrum 2018) &
(Kucukoglu 2015) highlighted that the writing and reading skills which involve the approaches
in enhancing students' writing ability and how to make effective reading strategies. While
research from (Wulandari, Harahap, and Hati 2019), it focuses on the analysis of students'
listening learning styles. The aforementioned research has been explored using any possible
methods of data collection, such as qualitative using observation, questionnaire, and
document analysis as well as quantitative. Those articles become evidence that most of the
researchers only considered one skill and strategy.

Exploring how the four skills are interlinked and integrated is much less common.
Although the fact of those four skills is interlinked such listening is the foundation for speaking,
reading is a source for listening, listening and speaking facilitate reading and writing, and vice
versa (Nan 2018a). Understanding how the language skills are interlinked becomes crucial,
especially exploring the relationship between both productive skills—speaking and writing. It
is because instead of their significant roles as a communication modality, both productive
skills are still often wisely valued as the determinant of learners' ESL/EFL mastery whether in
the classroom context or real-life situations. Therefore, it is important to examine its
relationship between two skills since it may be useful as the teacher's basis for designing its
best course for writing which might, in turn improve another skill at speaking

Besides that, the consistent phenomena connected to this productive skill also appear.
The fact that the theory of speaking and writing walked in the same direction that interrelated
and caused positive transfer to each other. Such speaking activates writing indirectly, which
means that the improvement of writing can be dependent on the development of writing skills
only, but the Oral acquisition of language also can help the improvement of (Quan 2014).
(Quan 2014) makes most people say that written language is the written form of what people
speak, but the case is not so simple. The evidence from the daily situation in a spoken and
written classroom context at UINSA shows the distinction. By finding enormous students who
are excellent in written form whether showing ideas, pieces of advice, or even some
comments; expressing things orally also is preserved by them. They prefer to write all the

things down. Furthermore, some students who can speak like a native, being active in every
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classroom discussion, also the majority of their way to write is intact. This case is immediately
proportional to the aforementioned theory.

Fortunately, the empirical investigation concerning the relationship between speaking
and writing abilities for people learning a second language ("L2") has been popular over the
decades such as (Mangelsdorf 1989); (Weissberg 2006); (M. Hubert 2008); Zhang, 2013;
(Bambang Yudi Cahyono 2017); (Mahmudah 2019); (Naser and Latiff 2019). The result of each
research was also quite similar such as (M. D. Hubert 2008). They claimed even though this
two language skill has the same function that is to communicate with others to subsist and to
maintain certain interpersonal relationships, but as two skills of language, speaking and
writing have their characteristics and they have crucial differences in many aspects which
require different learning and teaching methods to deal with them respectively. The result
from (Weissberg 2006) also states that the similarity as the productive skill may not be
unintentional, not causal. While (Mahmudah 2019); (Bambang Yudi Cahyono 2017), (Naser
and Latiff 2019)have the same focus, which takes EFL as the subject of the study.

The result from (Mahmudah 2019); (Bambang Yudi Cahyono 2017) show result shows
that there is a perfect agreement between Indonesian EFL students' speaking skill and their
writing proficiency. This indicates that speaking exercises that are accompanied by writing
activities help students generate speech for successful communication with greater accuracy
and fluency. While (Naser and Latiff 2019) claim that the frequency of the association between
the abilities of second-language writers to communicate and write is very limited along with
the various types of expertise in both writing and speaking expertise of which there was no
generalizable pattern in this course. the similarity between those productive skills The
previous studies mostly highlighted a single category to link the correlation such us in terms
of the organization itself or vocabulary using the particular text. Despite draw parallels
between the learning that is in this of vocabulary, organization, and grammar at once even
though its importance in being considered as successful learners.

The correlation between writing and speaking abilities has gained a position
throughout the discourse of the public and the existing perception of the similarities that
could exist between them which is still place in the quite wide investigation instead of just
being the user. Since The lack of basic knowledge of the relation between these two modalities
of language development, it can be amazing for several people especially in terms of

considering the media or way to develop for both speaking and writing which usually created
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somehow as a similar form whenever it isn't always walk in the same direction. Furthermore,
attempting to draw parallels between the language learning categories also hard to find;
furthermore, many of them place the connection between writing and speaking is not
incorporated in the classroom but rather treated as distinct phenomena to be taught and
assessed differently.

Based on the aforementioned previous studies, they demonstrated how speaking and
writing correlate with each other, discussing both of the skills are related to the particular part
rather than in the general point of view or area. Meanwhile, this study addressed deeply to
find out the relationship performance and the things or factors that influence both two
productive skills, speaking and writing, in terms of organization, vocabulary, and grammar that
may exist between these two language skills in the EFL classroom context. , the researchers
also try to determine the student's correspondence between both of the skills, especially that

occurred in a pedagogical environment.

State of The Arts and Distinguish

Discussing the focus of the research, the researcher conveyed two research questions.
The first research question of this research is “Do the students perform differently between
speaking and writing English in terms of organization, diction/vocabulary, and grammar?”
Furthermore, the second one is “How the students speaking do and writing ability show the
correspondence?”

The relationship between Listening, Reading, Speaking and Writing in SLA

As a result of an empirical investigation from (Nan 2018b), she stated that the four
language skills have a close relationship. it sets up as a system in which is interlinked and
integrated one another such as the fact that listening is the foundation for speaking, reading
is a source for listening, listening, and speaking facilitates reading and writing, and vice versa.
The four language skills should stick together joint organically and merged to ensure English
teaching becomes integrated and comprehensive. That it can obtain the finest integration of
language learning and improve English teaching becomes more efficient (Crystal, Goh, and
Doyle 2015).

Increasing the four language skills efficiently, all of the language proficiency should be
risen to reach the goal of language development. The undertakings of the researches have

widely been created to teach four basic skills for over 60 years related to the second and
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foreign languages (Bozorgian 2012). However, language presents many intentions, and the
role of language enacts enormously. Identified as the necessities nowadays, the four
requisites in language or generally known as the four skills that are reading, writing, listening,
and speaking dedicate a vital role in any language learning aspect (Sadiku 2015).

Speaking and Writing Development for Native Speakers (Children and Adult)

(Suryantari 2018) stated that second language acquisition (SLA) refers to the process
of learning another language after the native language has been learned with the process of
internalizing and making sense of a second language after establishing the first language. In
assigning the process of learning language, (Gass, S. M. & Selinker, n.d.) delivered several
phenomena of early language development in the speaking skill. Those are babbling, cooing,
and crying (Krashen 2002). In babbling, it consists of consonant-vowel sequences prevalently
(e.g., bababa, dadada). Related to early language development, the (Development 2010) also
stated that language develops in three scopes that can be learned by children: — words or
vocabulary — sentence structure or grammar - speech sounds. Baby learns much of language
sounds in his first year. At 5 months old, your baby already understands several new words.
Besides, from the age of six months, they will attempt to communicate and start to commence
exchanges the information. meanwhile, children's development in writing, (Sulzby and Teale
1985) demonstrated young children of the writing development, they can develop their path
for instance scribbling, making a letter, invented spelling phonetically, using strings of the
letter. Scribbling depicted the proof of intentional valuation that happens about at the age of
18 months. Furthermore, in 2 years or three months more, they attempt to drawing and
writing simply, such as writing the letter.

(Florez 1999) declared that in the adult age of developing speaking skills, they should
allow entering the lesson or speaking task for increasing their speaking. In the speaking task
class, described several tasks; those are imitative, intensive, responsive, transactional,
interpersonal, and extensive. Therefore, in the speaking lesson, firstly they can discuss a
certain topic, vocabulary, and phrases. The second is they conduct small talk in a casual
situation. Then, they can get clarity and accuracy some structure of the language. The third is
guestion and comment. After that, they can exchange information, interview, debates, or
role-play. The last is they can offer monologues, for example oral reports/summary and short
speeches. Besides, adult's writing development also can be intensified from the several tasks;

however, (Rosenfeld, Courtney, and Fowles 2004) claimed there are several tasks to increase
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adult's writing: trust sources appropriately; regulate ideas; utilize grammar based on the
standard written English; summarize essential information; incorporate information from
multiple sources; evolve well-focused related relevant reasons and examples; write clearly
with smooth transitions; improve the correctness, coherence, and clarity; independent work
to compose text. in considering the sequences of the task, (Joy Kreeft Peyton and Kirsten
Schaetzel 2016) established that research in the university programs for students learning
English has discovered that students obtain different amounts of instruction in those skills in
writing courses, even it focuses on academic writing.

Things are required for Writing Ability

(Fatmawati, Santosa, and Ariyanto 2013) argued that writing skill is the act of
expressing something through the utilization of the language system. When writing, there are
two prominent areas, namely "what to write or the content to write and how to write it or the
way to write" (Mahadi and Jafari 2012). It addresses language skills are intended to become
the ability to play the rules of language ordinarily; meanwhile, the linguistic system or
knowledge of the word/content points to the writer's knowledge background about the
subject to write (Perera et al. 2015). Dealing with the foremost scope of writing development,
(Fati 2013) also demonstrates that language/linguistic proficiency is the individual ability to
speak or perform in an acquired language in the form of a wa written way.

Things are required for Speaking Ability

To assess the success of conveying messages through speaking, (Young 2002) elicited
successful speech in how people say and understand in real connections with other people
that can create the interactive nature of such communications. However, (Askia and
Manurung 2016) conveyed that productive (speaking) skill in the oral mode that the students
did not only have the interaction skill with the others well but also they should pronounce the
words to support the communication. Another notion is (Leong and Ahmadi 2017), they stated
there are two keys elements of the communicative approach, especially in speaking ability
particularly. Those are fluency and accuracy. (Hughes 2002) testifies the first key element;
fluency is the ability to speak to create an understanding atmosphere for communication. The
second factor of speaking performance is accuracy. Based on the (Hedge 2000), fluency is the
ability to answer by pronouncing the sounds, connecting the words and phrases, and utilizing

stress and intonation coherently (Mazouzi 2013).
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Current Theories on the Relationship between Speaking and Writing

(Elvita and Indrasari 2017) demonstrate that there is a correlation between students'
speaking and writing ability, especially in high school students. In that research, the researcher
conducted the study through descriptive text. The study depicted that speaking and writing
ability are connected. Another one is Cayer and Sacks's research that have inspected the
writing of eight L1 English students having basic writing skills which studying at a community
college. Their writing depicted the various features of the language of speaking; it exhibits the
oral language ability greatly influenced their written ability. Because the oral and written
languages at a different level were not completely differentiated even at the students' level
of the university (Baba, Takemoto, and Yokochi 2013).

The relationship between speaking and writing has long been apprehended to be
primarily indirect with speech placing the foundation for writing. In another term, the
development of children's writing depends on their knowledge related to spoken language to
deliver meaning. The role of speech has also been conceded in bolstering second language
writing development (Weissberg 2006). Writing has been found out as a more sophisticated
code that jacks up speech. Even though speech appears to require comparatively less plain

teaching and writing expansion entails instruction.

Methodology

The purpose of the research is to analyze the correlation between the two productive
skills, writing and speaking. The researcher used a cross-sectional quantitative method, as
(Gans, Scott, and Wu 2019) claimed that the method is beneficial to describe characteristics
that exist in a community and not to determine the cause and effect. This research strategy
emphasizes the correlation between speaking in writing in three major categories such as
vocabulary, organization, and grammar, along with elaborated the finding with the generated
theories.

The participants in this study were selected using random sampling to choose 32 out
of 90 students in the 7th semester at English Education Department UINSA willingly
participated in this study. Simple random sampling was used in that the classification of
gender is not the main consideration, but this research only focuses on equal probability and
those who were willing to be the research participants. The participants have experienced in

joining Spoken and Written class in their previous semester.
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There were two instruments used in this research, including writing and speaking tests.
Both of the tests were adapted from the TOEIC sample test from the Educational Testing
Service (ETS). On the writing test, the students had to answer one open-ended question
related to giving their opinion about the best way in finding a job. They had to finish their work
not more than 30 minutes and should write a minimum of 300 words. The essays were
assessed based on several points, including content, coherence, syntax, and vocabulary used.
Every point that was assessed had 1 — 5 scales. Meanwhile, in measuring the speaking ability,
the students were tested to describe a picture related to the people's activity in the market in
as much detail as they could. Participants have a limited time in giving their respond
approximately 45 seconds. The researchers gave a rate of the participants from several scales
1 -5 based on their speaking performances. The speaking performance in the test was seen
according to the student's Pronunciation, fluency, syntax, and vocabulary selection.

In conducting the research, the researcher did it all online. It starts with creating a
statement to explain the purpose of research and having an agreement with the participants
to collect the data. All of the participants are treated the same way, giving them a similar
purpose statement since they are agree to devote their time to answer the researcher
question. Before this, the researcher gave an explanation related to the purpose of the
research and explained the procedure and instruction for doing the test. , the researcher gave
the test (TOEIC), including writing and speaking skills. Installing, the participant wrote an essay
related to their opinion on how to find the best job in 300 words during the modern 30
minutes. Then, the researcher asked them to do it, and it should be resent to the researcher.
After the result tests of the participants were gathered, the researcher analyzed the result
supporting SPSS that involving vocabulary skill, organization, and grammar structure.

To answer the first research question, do the students perform differently between
speaking and writing English in terms of organization, diction/vocabulary, and grammar?” The
researcher focused on the three elements which used to assess them that are in term of
vocabulary, grammar, and organization and analyzed it to know the element from those three
aspects that has the strongest relationship. While to answer the second research question,
how the students speaking do and writing ability show the correspondence? The researcher
combined the final score from the four aspects that were assessed in both speaking and
writing that are organization, content, syntax, and vocabulary to know the correlation output

from the two productive skills.
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Findings and Discussion

The first research question is “Do the students perform differently between speaking
and writing English in terms of organization, diction/vocabulary, and grammar?” Tables 1 and
2 will depict the result of the gathered data. From table 1 the mean and standard deviation
for speaking addressed 3 measurements. Those are the organization, vocabulary knowledge,

and grammatical aspect.

71.2500 14.31219
67.5000 17.41338
70.0000 13.44043

Table 1: Means and Standard Deviation in Speaking

In table 1 above, the organization in speaking skill is highest rather than vocabulary
and grammar in the mean analysis. It represents 71.2500; however, the standard deviation
shows 14.31219. In an organization, it includes the speaker manage the way in speaking, for
instance flow of the speaking is smooth, quick and continuous, self-correct and respond the
clue, occasional hesitation. Regarding the vocabulary aspect, the value in table 1 is 67.5000
with the highest value of standard deviation, 17.41338, and the vocabulary can be told that
deal with some parts, for example, good and wide range, appropriate vocabularies, words and
expression, interesting and good respond; nonetheless, some of the participants have the
adequate and normal vocabulary to respond in speaking. Besides, with a value of the mean of
70.0000 and the lowest value of standard deviation 13.44043, grammar covers no
grammatical error in speaking, speaker self-correction, a minor grammar error but some of
them still address the structure incorrectly.
il
il

32 76.8750 15.33234

_ 32 70.0000 12.44342
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_ 32 71.2500 15.18701

32

Table 2: Means and Standard Deviation in Writing

Meanwhile, regarding another productive skill, writing, the organization has the
highest value in mean 76.8750 either in standard deviation 15.33234. In writing, the
organization can be specified in some aspects such as the flow of the writing, good transition,
and appropriate punctuation. In vocabulary, the value expresses mean is 70.0000 and the
lowest standard deviation is 12.44342. It includes choice and expression, good and wide
range, appropriate vocabularies, interesting and good response furthermore, grammar the
use in the mean is 71.2500 and 15.18701 as the standard deviation. In grammar aspects, it
embodies the grammatical error or not in speaking, speaker self-correction, Minoa r error in
grammar but some of them sometimes still address the structure into incorrectly sum up,
based on the aforementioned result, it can be indicated that students generated both of the
productive skills which have the relationship in the difference of the particular points in
written spoken-way and oral way addressed initial aspects can be called organization,
vocabulary, and grammar especially in the ESL/EFL or pedagogical field.

Research Question 2. The second research question is “How the students speaking do
and writing ability show the correspondence?” that explained in the second analysis used SPSS
.2.2 but, it uses the final score of the combination from the four aspects were assessed in both
speaking and writing that are organization, content, syntax and, vocabulary. The followithe ng

is the result in detail.

Speaking Correlation 1.000 .409

Coefficient
Sig. (2-tailed) . .020
N 32 30
Writing Correlation 409* 1.000
Coefficient

*_ Correlation is significant at the 0.05 level (2-tailed).

Table 3: Nonparametric Correlations
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As the aforementioned table 3, it becomes evident to answer the second research
question called how the students speaking do and writing ability show the correspondence
are based on the final result of course elation coefficient and Sig. (2-tailed) above. First, The
output from correlation coefficient shows 0,0409 which means that the correlation between
the two variable is on 0,0409 or defined as moderate correlation while the sign of single star
(*) depict that the correlation is significant at the 0.05 level of significance about the analysis
of Sig. (2-tailed), it shows the final output at 0,020. Due to 0,020<0,05 and 0.020>, 0.01,
defined as the correlation between the two productive skills is not significant or not average.
To sum up, from the two aforementioned analysis, it can be concluded that the more someone
mastered in speaking, the more their writing ability also increase, but the result may not be
average or it won't simply the same such our course that we are mastered in speaking at 80
measurements the writing won't be exactly, can be quite higher or lower.

In the line of above- analysis and result, the output from correlative on coefficient
depicted 0, 0409 addressed speaking and writing skill. It means that there is not a significant
correlation coefficient between both of the skills. The skills final output that 0,020<0,05 and
0.020>0.01, meanwhile, it can be indicated that the correlation between the speaking and
writing skill are not average although it was combined with some aspect as an organization,
grammar, and vocabulary (table 1, 2, 3). It is also supported by (Yuzar and Rejeki 2020) which
pointed out that perceptive skills have a strong relationship through a communicative form
that students have well-vindicated in their reading skill becomes spearhead to writing
proficiency. Besides, both of the productive skills include complicated and varied if they are
integrating

In contrast, speaking and writing skill are connecting each other. Writing practices
frequently bring out to increase speaking skills across the competence level (Bambang Yudi
Cahyono 2017). Meanwhile, the importance of two productive skills in some particular
focuses has been identified by many EFL teachers and researchers. The fundamental purpose
of interlinked writing and speaking skills is also to develop proficiency in communication in
learning a language (Elvita and Indrasari 2017). Beside of reaching the goal of communication,
writing skill and writing motivation can be boosted through journal writing activity which
identify their difficulties related to the writing in order to intensify interactive communication

(Sholah 2019). For interlinking between speaking and writing, attractive media such as digital
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story help and endeavour the students' speaking performance inside or outside the classroom

through the process of video production (Zuana 2018).

Conclusion

The researcher investigated to find out the relationship between students speaking
ability and their writing skills. The aspects that are assessed on both skills through the
organization, grammar, and vocabulary are used. Moreover, based on the result of the
analysis, it was found that students speaking ability and their writing skills had a positive
correlation but not significant or it won't simply the same such our course that we are
mastered in speaking at 80 measurements the writing won't be exactly, can be quite higher
or lower

Even though there was no significant between speaking and writing skills, but the
medium correlation as the final results could be indicated that students who got good in
speaking tended to get good scores in writing tests. This finding means that students are
speaking and writing ability determined by each other in every sub subcomponent better

reading the students have the better speaking they will perform.

Implications of Findings

Considering that the student's skills in writing have a higher score than their speaking
ability, students should find their strategies to make balance the ability between both skill For
writing skills, students who get good a level should not satisfy with the result. Nevertheless,
they have to keep this achievement, and they should make an improvement to get perfect
result especially in enriching the vocabulary, it can be seen that vocabulary is the element that

has the lowest score either in writing or speaking ability.
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Purpose - This study aims to describe the evaluation of Arabic
language learning at boarding school Anwarul Huda Malang.

Design/methodology/approach - This study used is qualitative
research, and the data of this study are the teachers who teach in
islamic boarding school Anwarul Huda Malang and the method of
data collection using interview and observation.

Findings - The study describe the evaluation of the Arabic learning
assessment at the Anwar Al-Huda Malang Institute which was carried
out twice, namely the midterm and final semester exams. The first
form of the exam is by reading a book in midterm, and the finally is by
filling out an answer sheet, namely a written exam. The evaluation
tools used are multiple test questions, true and false questions, and
short answer test questions.

Originality/value — Learning evaluation should be continuity. This
means that if it is tested at the beginning by reading a book, it should

also end by reading a book. It is enough that the question points need
to be changed.

Paper type — Research Paper
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Purpose - This research aims to know the programs for creating the
language environment at Al-Mashdugiah Islamic Education Center

Edi Kurniawan Farid Patokan Kraksaan Probolinggo, and describe the supporting and the
Universitas Islam Zainul Hasan obstacle factors in creating the language environment at Al-
@ edikurniawanfarid@gmail.com Mashdugiah Islamic Education Center Patokan Kraksaan Probolinggo.
Mamluatun Ni’mah Design/methodology/approach - The researcher uses a
Universitas Islam Zainul Hasan qualitative research approach with a case study research design.
9 luluknikmahasa@gmail.com The techniques that used for collecting data are observation,
interview and documentation.

Keywords: Findings - The result of this research, the programs for creating the
Learning Arabic language environment at Al-Mashdugiah Islamic Education Center
Creating learning Environment Patokan Kraksaan Probolinggo there are delivering of vocabularies,
Language Environment repeating of vocabularies, language clubs, language court, public
Islamic Boarding School speaking, conversation, language month, language competition, and
Article Information: repairing. The Supporting and the obstacle factors in creating the
Submitted: 29 May, 2020 language environment at Al-Mashdugiah Islamic Education Center
Accepted: 13 November, 2020 Patokan Kraksaan Probolinggo consist of internal factors and external
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Originality/value — Depend on the results of this research that to creat
the language environment needs some efforts such as doing the
language programs, practicing, implementing an affective language
teaching method, and implementing the language games to reduce
boredom and to motivate students in learning foreign language.
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Purpose - The purpose of the article to know how does the
learning process while incorporating Hello English application in
vocabulary learning and to know how are student's perception
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Vocabulary Design/methodology/approach - Research design is used by

the writer is qualitative research with narrative design. The
research takes from 8th-grade students of SMPN 2 Serang Baru,
Bekasi. In the data collection technique, the researcher uses an
interview as a way of collecting data. In data analysis, there is
four-step, that is data collection, data reduction, data
presentation, verification and conclusion.
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Findings - In the result, the writer found that students’
perception towards incorporating of Hello English in vocabulary
learning has positive perception for students as seen from their
responses that the Hello English application is a very good
application and use in English learning, especially in learning
English vocabulary.

Originality/value - Teachers must be creative to create or
collaborate with application designs to make language learning
applications. Because the problems and learning needs in every
school are known only to the teachers who teach.

Paper type — Research paper

Introduction
Vocabulary is one of the skills in English that must be mastered for every grade. It is as
a support for English language component skills such as: Listening, Writing, Reading, Speaking.
Vocabulary is needed for students to see how they are used (Harmer 2007). Therefore,
through vocabulary, student can communicate and express their feelings, idea, and emotion
each others.
Lack of vocabulary is a factor that students difficult to learn English. It can

caused by low interest of students or low motivation of students to learn English. Unknowing
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words of students can cause anxiety for students to learn English. Limitation of vocabulary can
be impede in communication (Algahtani 2015). Therefore, it can be teacher’s task for
disappear anxiety for students to learn English and get increase interest and motivation for
students. Teacher can use games, pictures, information and communication technology (ICT)
media, or other strategy and material for increase interest and motivation students in
acquiring English vocabulary.

In this era, ICT in the world of education has been widely used. This is affects in
a material of learning, especially in learning English. As the saying of Liana (2019) that
information and communication technology propagates in all aspects of life to the field of
education and training are also affected. The impact of ICT, especially in education can be felt
at this time. Projectors, laptops, speakers, and mobile learning are some ICT tools that can be
used in learning, especially in English learning. By using ICT media, learning activities can be
helped especially in learning English.

Perception is a process in acquiring information through sensory receptors and
changed into what of think, smell, taste, touch, see, and hear (lbrohim, Septianti, and Sadikin
2019, 147).

Hello English is a smartphone application designed specifically for learning
English (Vesselinov and Grego 2017). Hello English is a specific English language learning for a
mobile application that offers comprehensive English language skills through games and
interesting scene (Hidayati and Diana 2019, 197). The features of this application are
explanation and description of the lesson, lesson quiz, games one vs one that related to English
lesson, and the user gets the coins from explanation lesson, lesson quiz, and games. This coins
has function for unlock other lessons and as an achievement for the users.

Vocabulary is one of part supporting English skills in which collection of words that
understood by someone and used to communicate for each other (Sudrajat and Herlina 2015).
Vocabulary is the basis for learning a language. Vocabulary is an important component in
learning English because vocabulary is a supporting skill in learning English in addition to
grammar and pronunciation. Learning vocabulary is very important in obtaining language,
especially in English. There are 2 kinds of vocabulary (Maskor and Baharudin 2016, 263—-264):

Receptive Vocabulary Knowledge is the words are known and understood of the
meaning of words by learners while the learners are reading or listening to the text. The words

in receptive vocabulary are used in context, but which they cannot produce.
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Productive Vocabulary Knowledge is the learners can pronounce and understand the
meaning of words. Productive vocabulary can be used in speaking and writing constructively.

In communication purposes, vocabulary mastery is more important than grammar
(Gower, Philips, and Walters 1995). Vocabulary is easy to learn, but is often ignored.
Vocabulary has important role for be mastered in the four language skills and vocabulary
mastery as one of the needed components for acquiring language, especially in English
language (Algahtani 2015). Therefore, learning vocabulary is very important to master
because vocabulary is the beginning to facilitate understanding, applying language in

communication, especially in learning English.

State of The Art and Distinguish

In the previous research, clarify that Hello English is a mobile application that can be
enriching English vocabulary and as an educator game application in Android for young
learners (Puspitaloka, Hasanah, and Rahmawati 2017). In the research title University
Students’ Perception towards the Use of Duolingo Application in Learning English clarify that
the research is for investigated perception of students in using Duolingo application in learning
English and in the observation has found that more students use smartphones and laptops in
their daily lives; they use smartphones to send messages, call, play games, and check social
media; for students, playing games is fun and they can spend time several hours for playing
games (Astarilla 2018). Then, in the title Student's Motivation to Learn English using Mobile
Application: The Case of Duolingo and Hello English giving differences between Duolingo and
Hello English. Duolingo is more focused on enriching vocabulary, for Hello English is more
comprehensive English language learning skills through games and interesting scenes
(Hidayati and Diana 2019). Then the researchers also found similarities in research related to
vocabulary learning through the Total Physical Response method (Fadilah 2011), and the
Modified Snakes and Ladders Game (Setiawan and Zuana 2018).

The four research above have similarities that are using applications based on
mobile learning and one research above is about strategy for teaching without application
based on mobile learning. The first research used the Hello English application to enrich
English vocabulary for young learners and use a quantitative method with a quasi-
experimental design type. The second research investigated student motivation in using two

mobile learning-based applications, namely Duolingo and Hello English with mixed methods.
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The third research investigated students' perceptions of using Duolingo in learning English
with a mixed method. Based on previous research, this topic is essential to discuss perception
from students about incorporating Hello English in vocabulary learning as an incorporating
application based on mobile learning in English vocabulary learning for students by used
qualitative design.

This research focused on incorporate Hello English for the student in vocabulary
learning. Students must be able to use Hello English in vocabulary learning and students give
perception related incorporate of Hello English in vocabulary learning. This article purpose to
find out how does the learning process while incorporating of Hello English in vocabulary
learning and to find out how are perception from students towards incorporating of Hello

English in vocabulary learning.

Methodology

The location are used as the research field is in SMPN 2 Serang Baru. The duration for
researching and collecting the data is about 4 weeks. First week, students give instruction from
the writer how to register Hello English and use Hello English to learn vocabulary. Second week
and third week, students continue to learn vocabulary through the feature of Hello English .
Fourth week, students learn vocabulary through the feature of Hello English and students give
their perceptions at the last of learning activity. The respondent target is for 8th grade level.
From all classes at the 8th grade level, the writer chooses one class from the 8th grade. This
research used 8th grade as a respondent in which they comprehended in long distance online
class and they are not preparing for national exam. The respondent must have smartphone
for using Hello English.

The research approach that the writer used is a qualitative approach. The type of
research design is narrative research. Narrative research is a research design in which
researcher collecting data based on life story of individuals or ask to individuals to provide
experience about the research subject (Creswell 2014). In data collection technique, the writer
use interview for collecting perception students in using Hello English in vocabulary learning.
In analyzing data, there are four stage in analysis of data:

1. Data collection is the process of collecting data from research activities carried out
through observation and interview activities. Data obtained from research activities

are collected as information that will be processed by researchers.
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2. Data reduction is data obtained from research activities selected, classified, directed
and discarded unnecessary based on observations and interviews. At this stage, the
data obtained needs to be simplified and focused on important matters related to
the purpose of this study.

3. Data display is data that has been reduced presented either in the form of
descriptions, graphs, or tables. At this stage, researchers describe in detail every data
that has been obtained through the previous stage process.

4. Verification and conclusion is the final stages in the analysis of this research. In this
stage, the formulation of the problem can be answered from the conclusions and
verified that the conclusions obtained are correct and answered for the formulation

of this research.

Findings and Discussion

In the learning process on the use of the Hello English application in learning English
vocabulary, learning is carried out through three stages in each meeting.

15t Meeting

In the activity at this first meeting, the teacher asks students to use the Hello English
application. The teacher provides guidance to students regarding how to register and use the
Hello English application.

After students have finished registering, students are asked to open the dictionary
menu on the Hello English application. The teacher gives commands to memorize at least 20
vocabulary words. Students send memorization results with voice chat. The teacher evaluates
how they pronounce it and the meaning of the word correctly.

Before closing, the teacher gives instructions to students to read stories in the exercise
menu, the books feature. The teacher explains that they can find out the meaning of each
word in the story text by touching one of the words.

2"d Meeting

In the second meeting, the teacher explains next material that is learning vocabulary
through the news feature. The teacher asks students to open the Hello English application and
enter the training menu, the news feature. In this news feature, students are asked to read
one of the news and answer questions related to the news. The questions provided are

available under the news text in the Hello English application. The teacher explains that
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students can find words they do not understand by touching one of the words in the news
text. Students must show the results of answering questions from the news text to the teacher
in the form of screenshots.

Before closing learning, the teacher asks students to try the word of the day feature.
In this feature, students are asked to read the news text without being able to translate each
word and only answer one question related to the topic of the news text. The questions in the
news text feature are related to the similarity of a word or phrase marked in the news text.

3'd Meeting

In the third meeting, the teacher explains the next learning, that is learning vocabulary
through features articles. In the articles feature, the teacher provides a topic that is in the
articles feature. The topic chosen is about 15 tree names in English. Students are asked to
search for topics related to 15 tree names in English in the feature article. If you have found
the topic, the teacher asks students to read it with good and correct pronunciation.

Before closing the lesson, the teacher asks students to read and memorize one of the
topics they are free to choose from the tip of the day feature as their next assignment. The
teacher will judge based on their pronunciation.

4*h Meeting

In the fourth meeting, the teacher explains the next learning, that is learning
vocabulary through games in the Hello English application. In the Hello English application,
there are four types of games related to sharpening student vocabulary, namely spellathon
challenge, vocab games, spelling bee, and tea. Before using games in the Hello English
application, students first read the Hello English application usage guide to find out where the
features for playing games are. The first feature used by students is the Spellathon Challenge.
In the spellathon challenge, students are asked to practice answering vocabulary-related
guestions quickly against other users from certain regions. The second feature is using the
vocab games feature. In the vocab games feature, students must learn the meaning of the
vocabulary given in the vocab games feature before starting the test. The third feature is
spelling bee. In this feature, students must answer vocabulary-related questions quickly. The
last feature is the tea feature. In this feature, students also have to answer vocabulary related
questions before the tea water runs out. For each feature they use, students must send a

screenshot of the results and the coins they get.
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Before ending the lesson, the teacher asks to several students to fill in questions

related to incorporating of Hello English in English vocabulary learning.

Based on the learning process from 15t meeting until 4" meeting, students can use this
application easily since the teacher gives the guides how to use it. Students can understand
the new vocabulary that acquired through Hello English, so that students’ vocabulary
knowledge increased.

Student’s Perception on Incorporating of Hello English in Vocabulary Learning

The data of student’s perception was collected through interviews with 5 students. In
the interview, the writer asked several questions related to their perceptions regarding the
incorporating of the Hello English application in vocabulary learning. Students give different
opinions about their perception on incorporating of the Hello English application in learning
English vocabulary. The findings from the interview can be seen in the extract below.

Extract 1: Student A

Based on Extract 1 above, the Hello English application can help in understanding
vocabulary little by little. An attractive display and taught how to pronounce an English
word/phrase properly and correctly. The Hello English application can enrich vocabulary they
do not know yet. He has difficult in pronounce, but he can be learn more how to pronounce
the words.

Extract 2: Student B

Based on Extract 2 above, Hello English application helps him to learn vocabulary. He
said that he could find out the words he did not know by touching them. There are no difficulty

for him in using the Hello English application in learning English vocabulary.
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Extract 3: Student C
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Based on Extract 3, he argues that learning vocabulary through Hello English can find
out more English vocabulary. He can understand how to pronounce good vocabulary and be
able to apply it.

Extract 4: Student D

Based on Extract 4, he believes that Hello English application is more fun than use
books. There is no difficulty in using the Hello English application and even he has never used
the Hello English application before.

Extract 5: Student E

Based on Extract 5, he believes that he likes learning to use the Hello English app even
though he always gets questions that are difficult to answer when starting the game at the
start. Moreover, the level can be adjusted before using the application.

Extract 6: Student A

Based on Extract 1 above, he was happy when using Hello English in vocabulary
learning. The Hello English application can enrich vocabulary they do not know yet.

Extract 7: Student B
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Based on Extract 2, the Hello English application is very practical and easy to use for
her. It has sophisticated features and very attractive appearance. She was very happy to learn
vocabulary through the Hello English application, especially she likes the game spellathon
challenge.

Extract 8: Student C

Based on Extract 3, she argues that learning vocabulary through Hello English was
happy and makes herself motivated to continue learning. Learn vocabulary through Hello
English makes her want to learn English more.

Extract 9: Student D

Based on Extract 4, he believes that Hello English application is very helpful especially
for beginners. The feature is so easy for beginners in learn vocabulary and it was even more
fun if all the features in the application are until no one pays at all.

Extract 10: Student E

Based on Extract 5, he believes that Hello English has complete in vocabulary. All
people can use Hello English without pay. This application can help him in learning English
vocabulary because there are 10,000 words in the dictionary.

From their perception above, the writer knows that students were excited when using

Hello English in vocabulary learning. Hello English application can help them to learn
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vocabulary easily and very helpful for beginners. They tells that used Hello English in
vocabulary learning is more fun and be motivated for them to learn English vocabulary.

This section is an interpretation of the interviews that have been carried out.
Interviews were conducted with several students. This section is divided into 2 parts, that is
the learning process on incorporating of Hello English application, student’s perception of
learn vocabulary by using the Hello English application.

The learning process on using the Hello English application in vocabulary learning

Based on interviews with them, they have previously learned vocabulary in grade 7,
even up to grade 8. This shows that they already have experience in learning vocabulary
before. They said that before the teacher only used the projector and gave an explanation of
each of these words. The student's statement shows that the use of ICT in learning has been
very influential. Education is indeed inseparable from the use of ICT which has a positive
impact on being able to adapt to innovation and the global era (Liana 2018). ICT media ranging
from laptops, projectors, smartphones can be used in education. Learners must use
technology as a significant part of their learning process (Ahmadi 2018, 117).

In the process of learning vocabulary using the Hello English application, students are
asked to use various features. These features must be related to vocabulary learning. Some
features used are dictionaries, books, news, word of the day, articles, tips of the day,
spellathon challenge, vocab games, spelling bee, and tea. Learning vocabulary using the Hello
English application builds student independence in learning English and fulfills the
responsibilities of carrying out the tasks and commands of his teacher. The teacher's duty is
to give instructions to students and monitor student activities in learning vocabulary using the
Hello English application.

According to Maskor and Baharudin (2016, 263—264), English vocabulary is divided into
2 that is receptive vocabulary knowledge and productive vocabulary knowledge. Receptive
vocabulary is words that are known and understood by students when students read or listen
to texts, while productive vocabulary is students able to pronounce and understand the
meaning of the vocabulary. In learning vocabulary through the Hello English application,
students not only can understand the vocabulary, but are able to pronounce it properly and
correctly. In some features, students can listen to the pronunciation of a word correctly. In
their assessment, students must be able to pronounce the vocabulary they get correctly

through voice chat. For them, vocabulary pronunciation is difficult to implement but they
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come to know how to pronounce the correct vocabulary through the Hello English application
and become a learning for them to learn better. Through the Hello English application, they
become motivated in learning English because it is easy to use and easy to understand.

Student's perception towards incorporating of Hello English in vocabulary learning

Hello English is one part of ICT media that can provide positive things in English
vocabulary learning. This can be seen from the results of the interviews conducted. For
student A, the Hello English application helps him to understand the meaning of each English
vocabulary gradually. Student B believes that the Hello English application is very
sophisticated and easy to understand. Student C has an opinion for her that he can find out
more English vocabulary. Student D also has an opinion for himself that it is more fun learning
English vocabulary using the Hello English application than learning through books. Student E
also believes that the Hello English application is a good application, has a complete
vocabulary and can be accessed by everyone without having to pay. Although they have their
own perceptions about learning vocabulary using the Hello English application, the writer
knows that learning vocabulary using the Hello English application has positive responses,
especially for themselves in English vocabulary learning.

In their feelings when using the Hello English application, they have different
perceptions. For student A after using the Hello English application, he feels proud to have
used the Hello English application because he feels he can learn English better. Student B said
that for her learning vocabulary using the Hello English application was fun especially she liked
the spellathon challenge feature. Student C says that she is happy after learning vocabulary
using the Hello English application. Student D said that he was very happy to learn English
vocabulary using the Hello English application. Student E said that he also enjoyed learning
English vocabulary using the Hello English application even though when he joined the game
he sometimes got questions that were difficult for him to answer. From their perception of
their feelings after learning English vocabulary, the writer knows that the Hello English
application is a fun application in learning English vocabulary.

For about Hello English can help students in learn vocabulary, student A believes that
Hello English is indeed to help in learning English, especially in English vocabulary learning that
they did not even know yet. Student B believes that Hello English can help in learning English
vocabulary because there are features that can translate each word from a news text or story.

Based on the opinion student B, this feature helps users to understand the meaning of each
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word of a text when the user is reading a story or news in English in the application. To display
the translation of each word of a text, users only need to press on the word you want to know.

Then, from student C tells that Hello English is an application that helps in learning
English vocabulary because she can understand how to pronounce each word correctly and
can answer questions using English. Student D believes that Hello English is very helpful in
learning English vocabulary, especially for beginners. Student E also believes that Hello English
makes it easy for students to learn English vocabulary. There are 10,000 vocabularies in the
Hello English dictionary feature so this application is considered helpful in learning English
vocabulary.

For their difficulty, In terms of their difficulties when using the Hello English application
in English vocabulary learning, they argue that there is no difficulty for them when using the
Hello English application in English vocabulary learning. However, student A said that he had
a bit difficulty for him, that is the way he spoke that was difficult and felt different. According
to Maskor and Baharudin (2015) English vocabulary is divided into 2 that is receptive
vocabulary knowledge and productive vocabulary knowledge. The difficulty of student A is
found in productive vocabulary knowledge. From the difficulty of student, A when using the

Hello English application, understanding the meaning of a word is easier than pronouncing it.

Conclusion

The learning process has been carried out smoothly based on instructions from the
teacher. The process of learning vocabulary in using the Hello English application can make
students motivated to continue learning English. In their use, they have not difficult in use the
application, but in pronunciation of the word is still considered difficult for them. Based on
the results of the interview, the authors suggest that students' perceptions of the
incorporation of the Hello English application in vocabulary learning have positive

perceptions.

Implications of Findings

The implication of the result is Hello English application can be considered as a
technology media that makes it easier for students to learn English, especially in learning
English vocabulary. Students were happy while used Hello English in vocabulary learning and

easier to understand of vocabulary using Hello English. Besides that, teachers should explore
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more about the use of other technological media that are able to provide convenience in
teaching and learning English, especially English vocabulary. Students must be more diligent
in learning English, not only in school but students must learn outside of school. Therefore,

students can use the Hello English application as a media for learning English independently.
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