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The issue of Islamic education management governance in global education is
the main objective of this secondary data review. To complete the discussion
of this study, we have collected a series of data and literature on several data
sources electronically in educational journal publications, book proceedings,
and website databases that actively voice Islamic education issues in a global
context. We cannot describe the data that we collect directly. We analyze it
using various approaches, such as sharp evaluation coding and drawing
conclusions that can answer the essence of the problems of this book review.
The data we take online is as much as possible to look for the more up-to-
date ones published in the last ten years. Finally, we can conclude that based
on the findings and discussion data, among others, issues relating to the
governance of Islamic religious education still leave problems and challenges,
including the difficulty of achieving quality education due to issues of teacher
resources that are still low in the mastery of technology that is still lacking.
Straightforward access to education is still unequal, and issues related to
leadership and school leadership in general education and the Islamic religion.
We hope that these results will be a meaningful input in developing studies
related to issues and governance of education management that will be held in
the future.

Abstrak

Lsu tata kelola manajemen pendidikan Islam dalam pendidikan global menjadi tujnan
utama kajian data sekunder ini. Untuk melengkapi pembahasan kajian ini, kami telah
mengumpulean serangkaian data dan literatur dari beberapa sumber data secara
elektronik dalam publikasi jurnal pendidikan, prosiding bukn, dan database website yang
aktif menynarakan isu-isu pendidikan Islam dalam konteks global. Kami tidak dapat
menjelaskan data yang kami kumpulkan secara langsung. Kami menganalisisnya dengan
berbagai pendekatan, seperti pengkodean evaluasi yang tajam dan penarikan kesimpulan
yang dapat menjawab esensi masalab dari ulasan bukn ini. Data yang kami ambil secara
online adalah sebanyak mungkin untuk mencari yang lebib up-to-date yang diterbitkan
dalam sepulub tabun terakbir. Akbir kata, dapat kami simpulkan babwa berdasarkan
temnan dan data pembabasan antara lain permasalaban yang berkaitan dengan tata
kelola  pendidikan  agama Islam masib menyisakan permasalaban  dan  tantangan,
termasnk sulitnya pencapaian pendidikan yang berknalitas karena permasalaban sumber
daya gurn yang masih rendah dalam pendidikan. Pengnasaan teknologi yang masih
kurang. Akses langsung terhadap pendidikan masibh belum merata, dan isu-isn yang
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berkaitan dengan kepemimpinan dan kepemimpinan sekolah dalam pendidikan umnm
dan agama Isiam. Kami berbarap basil ini dapat menjadi masukan yang berarti dalam
mengembangkan Rajian-kajian terkait isu dan tata kelola manajemen pendidikan yang
akan diselenggarakan di masa mendatang.

INTRODUCTION

Although there are pretty many studies and publications on the context and content of
Islamic education governance in the country and education governance in other Muslim-majority
countries (Takayama et al., 2017; Putra et al., 2020; Manullang, Risa, et al., 2021; Manullang,
Mardani, et al., 2021) however, researchers believe that there is a minimal discussion about the
governance of Islamic education in terms of issues of challenges and implementation of
education in the context of global Islamic education (Wiseman, 2010). Thus, as research
researchers, they will understand and answer what issues and challenges are still happening in
several Muslim and non-Muslim countries (Aown, 2011). These findings will have implications
for understanding contemporary educational issues, especially Islamic education, regarding how
delivering education is how human resources support education (Scarino et al., 2015). How do
different countries understand the situation and condition of education in different parts of the
world? We believe that even though they understand Islam, it is possible to implement
education; of course, there will be differences and similarities (Tikly & Barrett, 2011). Thus, these
answers will enrich the researcher's understanding and the audio who will read the findings.

It must be admitted that even though the country is a Muslim country with an Islamic
education system, in the concept of implementation and evaluation methods, including Islamic
learning, here we will find differences and similarities (GEBRIL, 2016; Putra, Liriwati, et al.,
2020). Now all of that will become a vehicle for new input materials for developing education in
Indonesia. This can be related to several strengths and weaknesses, especially in terms of
education and its implementation system, which starts from understanding rather than theory
which has implications for the meaning of education (Usman et al., 2017). This is understood to
be different, which can hinder each implementation of Islamic studies in each region. This can
happen when the implementation is carried out with different systems and techniques in each
country (Atkins et al., 2017). So it will be different in understanding the nature and purpose of
Islamic teaching. Ideally, this will differ from one region to another, perhaps with studies about
the teaching methods and systems applied, whether it is religion as a ritual or intellectual even
though they are fellow Muslims. This will undoubtedly be a helpful understanding in developing
and providing progress in designing, making policies in the field, especially in Indonesia (Lahmar,
2020).

When viewed from changes in the implementation of education, at least this change in
practice is very reasonable. In contrast, the answer is a change in education management because
the understanding factor in managing education differs between individual countries and other
individuals (van Pinxteren et al., 2021; Hifza & Aslan, 2020; Hifza et al., 2020). Understanding
how the flow of globalization also influences the strategy to increase scholarly outputs in one
place, then also influenced by various advances in education technology in every application at
the school level (Kuraedah et al., 2018). In particular, technology has provided innovation in a
country while still based on traditional guidelines and principles in other countries. Some Muslim
countries do not see technology as an innovation. They still work the old way (Bashori et al.,
2020). So when asked how the development of Islamic education in the latest scientific studies is
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not necessarily understood correctly. Even though the presence of technology, if it can be
appropriately applied, will impact the learning output in a country. The point changes in practice
from one country to another against the background of globalization factors, technological
developments, and knowledge in one place (St. Amant, 2017). Finally, all of that will affect
educational attainment in each country and regional context, which will give a different color
from one Islamic country to another (King, 2010; Suroso et al., 2021).

This has become the basis for thinking that education is carried out according to
understanding best practice education in a country (Wang, 2007). This provides a new vehicle for
how educational implementation activities run practically; education in a country will not be as
important as best practices in other countries. This is closely related to the unique understanding
of education (Hunter-Johnson et al., 2014). Policies in a country context are often determined by
state policies and pragmatic approaches in the education environment locally and globally
(Marienko et al, 2020). All of this will provide an understanding of the thinking on the
management of education in each country. However, the study's findings suggest that education
in practice is end result-oriented with success; this endeavor will allow students to get many
learning outcomes. Especially students receiving education will get a lot of skills and knowledge
that are very useful in solving life problems (Lugmayr et al., 2014). Educational administrators
understand how research results will have a significant impact. The researchers' observations also
asked how educational practices in a place had a significant impact on a nation's human
resources quality. This will be a new understanding to be practiced in the following country
because quality studies in various educational contexts in one place will provide new input to be
practiced in other places (GEBRIL, 2010).

Many things can be studied in the context of global education, but this must refer to the
practice of understanding the 21st-century education model, which, among other things, aims to
create and produce quality education with good communication skills (Amukowa & Ayuya,
2013). So this principle emphasizes that every graduate has skills in communication, how practice
in one place in an Islamic country is possible in the following Islamic country, and how 21st-
century education is practiced ethically based Islamic values and principles so that it becomes
truly effective teaching and has clear goals. This can happen if efforts to improve human
resources progress to competition between countries (Scheer et al., 2011). Likewise, leaders can
give freedom to each student to learn according to their interests and abilities because the most
important thing is how the practice and leadership of the command can provide a positive
teedback input on the development of their educational progress (Kay & Greenhill, 2011). Then
how the correct educational practice involves students for decision making. This means that
education is not based on top-down but from the bottom up, where the involvement of students
and field teachers will color public policy. These models are examples of 2lst-century
educational practices that perhaps every country has not been able to apply these 21st-century
practices fully (Sudarmo, 2020; SUDARMO et al., 2021).

However, another education relevant to the individual development of Muslim students
in studies of Islamic education is how after the educated person has educational norms such as
changes in individual behavior for the better (Nordin & Surajudeen, 2015). Individual
development is also concerned with moral and ethical development, according to Islam. The
behavior of educated people compared to those who cannot receive an education will
undoubtedly be different. So, here when education is in a place that is unable to develop
creativity, then what happens is that problems arise that are increasing. So that hard work does
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not produce the expected scholarly output, and also the standard of living is increasingly
unattainable. According to Islamic values and teaching, intentions must determine all processes
passed in the wrong heart upbringing (Sahin, 2018). If the education results are not in line with
expectations, this is sure to be influenced by an incorrect education implementation system so
that studies that raise the issue of declining educational outcomes must be prioritized. Currently,
what is happening about Islamic education in a country will become a new issue and input for
the following country (Trinova et al., 2020).

Because all recognize that education in any context must be able to change the people,
the community, and the implementers of education themselves, this must be something that
stimulates economic growth, moral improvement, ethical improvement, and also socio-cultural
development in a place (Purwati et al., 2018). This indicates that if education is successful, it will
create innovation, give birth to productivity, and give birth to competitive human resources.
Education is also a strengthening of history, how history can prove a positive social change in a
society, so good educational outcomes must increase political participation, social equality, and
the continuity of a healthy life (Safiah et al., 2020; Aslan, 2019). All of that must impact managed
education to make significant changes in a community group and an Islamic state (Mawardi &
Supadi, 2018). Regarding Islamic education in a country, this is very important to be discussed in
higher education. Educational investments with practical advantages are usually understood as
the implementation that will result in positive contributions. This is carried out from how
educational leadership in an area will make a positive contribution to improving and improving
the learning experience so that it will be a learning outcome that will be rich and with Islamic and
global perspective (Mawardi & Supadi, 2018).

Based on the problems and introduction above, the authors believe that reviewing the
findings of Man's previous studies to gain a deep understanding of the knowledge and skills that
are important to learn in the context of understanding issues of governance of Islamic education
in the global order (Arkoudis et al., 2013). By reviewing the findings of previous studies, will
provide a background on why this study is essential to be able to photograph the planning of
how the development and improvement of educational issues in a place or a country will become
input in efforts to make changes in other countries in the context of Islamic education in the
community (Pringle, 2010). Through the field study findings, the author will get revelations in
the form of concepts from evaluating critical data about knowledge and specific information
from discussing issues of educational practice that occur in a country (National Research
Council, 2012).

So with consideration to review the literature related to Islamic education issues and
governance in a global context. This story tells about the importance of understanding education
issues to understand the existing data better. So that it can be a material for discussion and
relevant debate to solve specific topic issues in the world of Islamic education itself, and then
later it can be presented as new knowledge in the form of reports on Islamic education studies
(Nitecki & Wasmuth, 2017). So this is a critical salary that is very relevant if anyone wants to
develop an understanding of various data and literature related to issues and governance of
education management, especially Islam, the results of which will later become new
considerations in efforts to solve educational problems from one place to another quickly
(Wiseman, 2010).
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METHODS

In this section, we try to describe some of the procedures and what we are involved in
carrying out this study, starting from preparing the problem of searching for analytical data to
the final reporting (Pathak et al., 2013). We first conducted this study to understand the issues
and governance of Islamic education in various application contexts (de Casterlé et al., 2012).
Then we conducted an online search for data on database sources that discussed education issues
and predominantly Islamic and general religious education. After the data revenue, we analyzed it
by involving several application system applications such as coding the in-depth analysis. After
understanding, we can then find answers to this incident based on valid and reliable data (Graue,
2015). The kingdom is entirely dependent on secondary data, and we find online on several
complications both domestically and internationally actively discussing educational issues and
issues related to the problems still faced by educational practice globally and globally
(Christensen et al., 2011). We design this study is a descriptive qualitative form where we explore
the data as much as possible to gain an in-depth understanding of management issues and
governance to achieve optimal results. In writing this report, we have followed some of the
guidelines for the previous studies to follow the procedures and methodologies of education
research carried out previously. For the data that we present to be updated, we limit it to data
published last year (McMillan & Schumacher, 2010).

RESULTS AND DISCUSSION
Critical of best education practice

In this section, we will describe the results of the data analysis and discussion of this
study. So it is repeated that why the importance of education is practiced correctly, this is
nothing but best practice; it is essential because it will process how students can be educated and
produce highly competent graduates (Mize, 2019). This is not easy to do because it requires a
superior best practice which will happen through trial and error. This is all a process towards the
desired result (Suripto, 2020). When best practice occurs, the results obtained will also have an
effect. The advantages of best practice education in a place or country will impact many things;
in terms of improving students' cognitive abilities, students will also give birth to competencies
that can answer problems in a country (Kautz & Heckman, 2014). So when this best practice is
implemented, it will undoubtedly bring benefit, not only in the world of work but also in
improving the quality of life of each individual because this education not only gives birth to
humans who are ready to work, materially but humans who are superior in terms of culture,
morals, and ethics. This is one of the relevance between best practices and the goals of Islamic
education, which is combined between emotional intelligence, intellectual intelligence, and
spiritual intelligence (Huda et al., 2010).

If all the potential of these students has been appropriately achieved, the community or
society will get a positive contribution after the community has protected or passed the phase of
formation of education based on the principles of Islamic goals (Subotnik et al., 2011). With a
good education, all members of society will have an intellectual sensuality when they build their
country. So here it is concerned with how quality education opportunities and these
opportunities can be obtained equally, there is no difference to serve proper education, there is
no social class and also differences between genders, all of which will increase the quality of
community resources in a place (Miettinen, 2013). Likewise, every implementation of education
must have a concept, a key to the success of education itself. Because superior education

612 Nidhomul Haq, Vol 6, Issue 3, 2021



Husna Amin et al

certainly has challenges (Cummings, 2014). Education must be able to face the life that continues
to compete.

Usually, someone who has a pretty good quality education will have an advantage in
dealing with life (McGregor et al., 2015). He has the knowledge and skills that will help him get
the opportunity to get a job towards a better future. Having various possibilities to be good in
his career, good personal mental development, and a good education will undoubtedly play an
essential role in the world of work and following the demands of the 21st century that is
happening today (Beck, 2014). Finally, all must believe that an excellent Islamic education will
certainly make the lives of Muslims in a country better. This will increase activity at work and
give a sense of equality and Islamic solidarity so that there is no difference in the gap between
one group in society to another (Stevenson, 2010). In other words, a good education will
undoubtedly show the importance of hard work. That is number one and the importance of
valuing time and understanding individual development and growth. So the proper education can
form a Muslim community that also believes and provides an understanding of respecting the
truth, respecting the laws and regulations in which Muslims live (Orchard et al., 2021).

Learning outcome issues

Recently, Indonesia is said to be carrying out educational reforms, public education, and
religious education (Zulfikar, 2010). However, the current actual condition of Islamic education
in Indonesia is still stagnating with various challenges and problems, including improving the
quality of teacher resources, equitable access to learning, mastery of science and technology, and
many problems that hinder efforts to achieve optimal educational outcomes as desired in the
national curriculum (Setiawan, 2020) even though the reform agenda was launched
approximately 20 years ago when the New Order regime was replaced with reform efforts
towards education reform, which has not been maximally achieved, even though significant
funds and curriculum innovations continue to be carried out from the expectations of the global
community (Harris & Jones, 2020; Aslan, 2019a; Aslan & Wahyudin, 2020).

The challenges and content of issues related to education governance in Indonesia are
also experienced by many other developing countries, which should have been around 20 years
ago when reforms were rolled out (Sukmayadi & Yahya, 2020). However, the issue of
strengthening the education system for teacher resources and the allocation of learning and
overall education management is still an exciting issue to study so that later it will get meaningful
input after fending off issues that hinder the achievement of educational goals as required by
educational success—education in the 21st century (Agus et al., 2020).

Reforming education in the Indonesian context

On the one hand, there are many criticisms of reforming and re-evaluating education in
Indonesia, especially Islamic education, as part of educational issues in a global context (Shah &
Ghazi, 2015). Nevertheless, on the other hand, no solution or approach can solve the problem
instantly when starting from the task of educators, namely the readiness of the teacher to educate
students and prepare human resources for students to make students think humane intelligently
and religiously. So the educational solution provided must refer to the effectiveness of student-
centered education, the extent to which quality can be improved (Al-Samarrai, 2013). In
evaluating the score in the form of a score, it cannot be denied that the score issued is very high,
but if it looks for the correlation between a high score and the quality of human resources, it is
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still far behind compared to human resources. This developed country has become a chore and a
challenge in itself, which has a great relationship with issues of education governance, especially
Islamic education in the Islamic country itself (Kolb & Kolb, 2009).

The teacher problem is a considerable problem wherein a rough understanding there
are still many Indonesian teachers and education personnel who are still shackled in their ability
to position themselves as lecturers, teachers, and religious educators (Pribudhiana & Don, 2021).
How do they transfer their skills, knowledge, and experience to change efforts to improve the
quality of student learning outcomes if they still doubt the profession's ability? Understanding
and educational skills are far from expectations (Dewantara, 2020). Another issue that is most
prominent in Indonesia is equal distribution of opportunity and the quality of education for
students, where it is illustrated that the quality of education in cities with all-inclusive services
cannot be compared with the quality of education services in remote areas in the provinces, even
though the government has stated that education must be equitable. However, there are
obstacles in its implementation in the field that lead to quality, which is still a common issue and
challenge (Rumabhlatu et al., 2016).

Indeed, the success of education cannot be measured by the ability of teachers to
educate, the ability of school management to organize, and the ability of the government to fund
education. However, there are many other reasons why educational attainment is still very low
(Kusaeri et al., 2018). In addition, the low socioeconomic status of the Indonesian people makes
the quality of education and the ability and care of parents deficient (Kartianom & Retnawati,
2018). With socioeconomic conditions that do not improve, there is not enough support to
concentrate parents' minds to give attention and motivation. As a result, their children cannot be
actively learning, and low motivation will undoubtedly impact the child's ability to complete their
daily tasks (Toi, 2010). Although the concept of an education center must be innovative,
efficient, and practical, it must be admitted that it is not easy in practice. Local delivery systems
when the understanding of a centralized government system is often not welcomed and applied
in the regions (Wajdi & Aulia, 2019). These obstacles and leadership problems become evident
how the government launches superior policies, but when in the field in local schools, it cannot
be applied correctly, so that it still adds to problems such as the uneven quality of education
services, regulations, and policies between the center and the regions that often overlap (Rosser,
2018). Not to mention the unequal service opportunities for studying in public and private
schools. Because of this quality equity problem, the decline of education in Islamic and modern
education is a problem (Bunawan et al., 2019).

Referring to the curriculum issue document in Indonesia, it is true that every time the
regime changes, the tendency of state officials to review and evaluate until all new curricula are
born every five years (Indartono & Hamidy, 2019). When viewed in terms of educational
attainment, there is almost no significant impact. It seems because the curriculum is a product of
documentation that cannot move without teachers and leaders, and students to understand and
act accordingly. Logically, the curriculum cannot return to the human resources of teachers and
students and is also supported by a good family; the achievement of educational goals will be
carried out well (Pambudi & Harjanto, 2020). Judging from the problem of student motivation
and creativity, it is clear that Indonesia is the same as other countries, which is still in contention.
The low participation of students in learning in this school shows a relationship between parental
support, socioeconomic ability to support learning, and student activities. In the end, what
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happened was a drastic decline in the quality and equity of learning, especially in the regions
(Putra, Liriwati, et al., 2020; Aslan et al., 2020).

By referring to healthy modern education, this is indeed a perfect thing, but when in
practice, not everything contained in modern education documents can be applied, we read and
understand the learning to be achieved what is stated in the 21st-century learning outcomes is
not easy to achieve (Lubis, 2018). This is not easy; it takes hard work, requires understanding and
educational leadership skills to translate into implementation. The concepts and targets achieved
were published internationally after running a modern wedding; there are still many in the area
(Lubis, 2018). In Indonesia, which cannot motivate students to learn to move, especially in
countries where schools provide Islamic teachings, sometimes confusion about modern
understandings related to religion occurs asynchronously, resulting in significant stagnation in
efforts to achieve educational goals. In line with international expectations and the expectations
of the Islamic world as a whole (Abidah et al., 2020).

CONCLUSION

Arriving at this conclusion section, we summarize the study's findings to understand
Islamic management issues and governance in various contexts. We believe in exposing the
evidence of field findings from various data sources on educational publications and related
issues in the international world. We will summarize the points that we got from the land, among
others; in the results section, we describe the importance of best practices in education to realize
the dream of getting quality education results.

Other points that we present include issues related to the achievement of student learning
outcomes. In this context, we mention that after Indonesia entered the reformation era,
Indonesian education, both public-private and religious schools, was also equal in access to
education, issues of mastering technology, and other issues that had affected efforts to achieve
the expected educational outcomes as stated in the ideals of development. Others, including
since the reformation, many parties have tried to give criticism and input so that education can
be re-evaluated, but what happened was that the problem was so big the challenge was so heavy
that until now, the problem has not been able be solved, it is indicated by the quality of
Indonesian education as far as indicated by the results of international tests for students, which
occupies the closing ranking above. It is hoped that the findings of this study will have answered
some of the questions of this study by exposing the data that we have examined from various
sources. We realize that this report is still far from expectations, but we hope that in the future,
we can improve these findings by revising back in the test material section to make the expected

improvement results.
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